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From within the turmoil prevailing over our Arab world nowadays 
and generating either perplexity, resignation, ghettoization or despair, 
comes this toolkit, presenting another vision, based on three pillars:

First, citizenship is not the result of stability, security, democracy, 
freedoms and peaceful coexistence, but rather a means to achieve them 
all.

Second, every citizen has a role to play and a responsibility to assume 
in the attempt to achieve the above.

Third, citizenship cannot be attained without a clear vision of what 
we want for our diverse societies experiencing clashes over identity, 
violence or dispersion, coupled with concerns about their future.

Thus, citizenship is not a gift we receive when all these problems are 
solved; it is a daily endeavor for justice, peace and the common good. It is 
not a privilege for developed countries but the way to lead our societies 
out of their persistent and unrelenting crises.

A number of Arab States have made achievements on the levels of 
rights and freedoms which are the main pillars of citizenship. However, 
citizenship cannot be achieved without the formation of a responsible 
citizen through active participation in the public sphere, on the one 
hand, and the construction of a society upon the will of its citizens to 
live together regardless of their cultural, ethnic, linguistic and religious 
diversity, on the foundations of common principles and values. A 
democratic and sustainable citizenship thus entails intercultural 
citizenship that combines the capacity to ensure equal rights for all 
on the one hand, with the development of the public sphere through 
intercultural interaction, on the other, turning diversity into source of 
common enrichment. 

Introduction
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Reaching these objectives depends on the promotion of education 
whether formal or non- formal, raising awareness and building citizens’ 
participatory capacities. Given that the youth constitute more than 
half the population in Arab societies, the first target of this educational 
process with its huge capacities for change is the youth for their ability to 
lift the Arab world out of the shadows of ghettoization, fatal clustering, 
ambiguous culture and oppressive ideologies whether national and 
religious, through education on intercultural citizenship that:

-  Turns politics into a competition to serve the nation and the 
common interest rather than a competition on the nation and its 
resources, 

-  Sees in the cultural differences and diversity in points of view an 
incentive for interaction and openness to new human horizons 
rather than a threat to each community’s historical, economic or 
religious existence,

-  Considers the nation as a project to be led jointly in a spirit of 
solidarity and social interdependence rather than a space for the 
realization of custom-made religious and ideological dreams or 
illusions that some try to impose on others, 

-  Looks at different opinions as an opportunity to explain views, 
listen to others’ concerns and find solutions to manage conflicts 
in democratic ways, and enhances social cohesion instead of 
using violence or relying on external powers to impose equations 
cancelling others.

Intercultural citizenship is hence the result of accepting diversity 
within the same society and promoting dialogue and interaction among 
its constituents based upon the conviction that such diversity is a source 
of collective enrichment and that partnership with “others” despite their 
cultural differences is part of the process of building oneself and the 
society. Intercultural citizenship contributes therefore in forming an 
encompassing national culture, and in identifying the landmarks on the 
shared national identity, without the dominance of one group over the 
other or the imposition of a monolithic culture. Achieving it rests on the 
shoulders of individuals, communities, civil society and the State.
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And here comes the role of education to spread this concept of a shared 
vision agreed by all members of Arab communities, notwithstanding 
their different religious, cultural and political affiliations. Non-formal 
education, especially among youth, provides thus a space for this 
awareness as well as for a positive and interactive encounter developing 
further this common vision.

In this context, this Arab Toolkit for Education on Intercultural 
Citizenship was elaborated in the framework of a project called “Dawrak” 
(“your role”), reminding everyone of their role to achieve this citizenship 
and spread its culture. The Anna Lindh foundation for intercultural 
dialogue that launched this project targeted primordially the Arab youth, 
leaders of social and cultural changes particularly in the ten Arab States 
that are around or close to the Mediterranean Sea: Mauritania, Morocco, 
Tunisia, Algeria, Libya, Egypt, Jordan, Palestine, Lebanon and Syria. The 
Dawrak project aims at building the capacities of NGOs and citizens 
in Arab Mediterranean States in order to enhance their participation 
in the public sphere and their contribution to the establishment of an 
open and pluralistic society. Moreover, the project provides civil society 
organizations with the needed spaces, opportunities and tools for 
dialogue and advocacy with other similar organizations within the same 
country or in the Euro-Mediterranean region.   

In addition to this program, the Anna Lindh foundation for intercultural 
dialogue is working on a Euro-Mediterranean toolkit for education on 
intercultural citizenship; however together with Adyan foundation, it saw 
the importance of having an Arab toolkit that would be elaborated by a 
team of Arab experts and would target Mediterranean Arab countries, 
taking into account their particularities and problems, and that would 
hence become a useful tool for Arab youth working in the field of 
awareness on participation in the public sphere. 

Thus, in 2013, Adyan Foundation, in partnership with the Anna Lindh 
Foundation, and in collaboration with Notre Dame University (Lebanon) 
and the Lebanese National commission for UNESCO, held an Arab 
conference that gathered sixty participants - trainers, teachers and 
educational policy makers – from the ten Arab States covered by the 
project, and offered them a platform for networking as well as exchanging 
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concepts, capacities, and Arab success stories, for mutual enrichment. 
Following this conference, Adyan and Anna Lindh Foundation built a team 
joining Arab experts in the fields of political, social, cultural and religious 
sciences as well as experts in education from Egypt, Syria, Palestine, 
Tunisia and Lebanon to work on this toolkit for trainers on intercultural 
citizenship in the Arab World; a guide emanating from our Arab reality, 
laying the foundations for intercultural citizenship, and providing a tool 
for spreading its vision.  



5
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Part One

Methodological Guidelines
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a) The Toolkit’s target audience

This toolkit was especially designed for trainers from the ten Arab States 

who have an experience in training on citizenship, human rights or interfaith 

and intercultural dialogue. 

It is not however limited to non-formal education since it can also be 

useful for teachers in the formal education sector, whether in univeristies 

or high schools. 

Workshops amd trainings held by Adyan and Anna Lindh foundations 

are recommended for better implementation of its content.

b) Division of the Toolkit

Part one: Methodological guidelines

This first part constitutes the main element for the trainers’ action 

since it defines the competences including the clear understanding 

of the basic information, the adoption of specific values and the 

acquisition of required skills for a successful training on intercultural 

citizenship. This same part also presents the methodology to 

be followed and the trainer’s technical expertise needed for the 

management of a training. 

Part two: Conceptual foundations

This part contains information and references for trainers on fundamental 

concepts. It consists of five chapters explaining the notion of intercultural 

citizenship and its related concepts such as identity, belonging, citizenship, 

pluralism, public sphere and conflict management. It hence constitutes 

1- The Trainers’ Toolkit and the Way to 
Use It



8

a reference that helps the trainer to better understand these concepts, 

prepare his/her training sessions and implement them.   

Part three: Activities

This part includes the exercices to be used by trainers in their sessions 

on intercultural citizenship. Each exercice focuses on a number of cognitive, 

value and skill-related objectives. The supporting documents (such as texts or 

graphs) are inserted in the toolkit in a way enabling the trainer to duplicate 

and distribute them to participants; trainers’ instructions should not however 

be handed out to participants.  

Part four: Appendices 

This part contains a glossary with the main terminology related to the 

toolkit’s notions and concepts as well as a the bibliography. 

c) How to use the Toolkit

ü  The trainer first reads part one introducing the program, its methodology 

as well as the method he/she needs to adopt as a trainer. 

ü  The resources included in part two are the basic information that 

should be reviewed by the trainer to make sure he/she masters the 

concepts of the training; for that same end, the trainer has to check as 

well the glossary in part four. 

ü  the trainer holds training sessions according to the instructions in part 

three. The exercices included in that same part constitute the sessions’ 

material, that the trainer can chose from. 

ü  The pre and post evaluation, as proposed in part three, are an essential 

element of the training; they should be a starting and ending point for 

the trainer. In fact, evaluation helps push the program forward and 

assess the achievement of objectives. It also contributes to enhancing 

the trainers’ performance. 
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a) Training methodology

Training on Intercultural citizenship follows the non-formal education 
systems and techniques that are: 
-  Based on voluntary participation
-  Not included in the general formal academic education context but 

rather complement it
-  Based on intercative edcuation techniques as well as on the efficient 

participation of trainees
-  Considered as a personal and social learning process entailing reflection 

on oneself, participation and interaction with the trainer and the group.

Training is hence based on a continuous interaction between its three 
constituents: the trainer, the trainee and the group. The training content 
is a product of the information, experiences and techniques shared within 
the group in an interactive manner. In fact, the trainer does not have 
the monopole of the information but rather facilitates their exchange 
according to the specific training objectives and redirects this exchange 
when necessary to keep it in harmony with the training’s basic concepts. 
This triangle constitutes the dynamic that should be at the heart of the 
training session led by the trainer and that ensures the realization of its 
objectives; it goes as shown in the following diagram:     

2-  Training Methodology and Trainers’ 
Technical Skills

The Trainer
Facilitation and direction 

(listening, motivation and direction)

The Group
Interaction, cooperation and 

participation (discussion, collective 
work, complementarity and sharing 

experience)

The Trainee
reflection, expression and change 

(self and mutual criticism, dialogue, 
learning and growth))
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The contribution of the trainer remains an essential element of the 
training methodology; it also encourages efficient participation and 
interaction among the trainees, which is a crucial part of the learning 
process. This method is based on personal exploration, elaboration and 
adaptation through discussion of the relevant theories and concerns, for 
a better assimilation and eventual adoption by participants.

The main responsibility of the trainer is therefore to ensure the quality 
of the knowledge and skills acquisition process as well as a positive 
dynamic within the group. Most importantly, the trainer needs to sustain 
the participants’ interest towards this process. The trainer has then to 
find, control and maintain the adequate learning dynamic. 

Furthermore, the training process should be directly related to the 
participants’ reality and life experiences. And that is the reason why it is 
founded on personal experiences while dealing with some concepts and 
tries to achieve change in the participants’positions towards issues in their 
practical life. 

The training process depends as well on interaction and cooperation 
within the group, encouraging discussion without any fear of diverging 
opinions provided that the rules of dialogue are respected and that the 
trainer intervenes when necessary to redirect the ideas towards the main 
subject of discussion. The group forms a space for joint action where it 
experiences integration rather than competition.  

b) Trainers’ technical skills

Training on Intercultral citizenship requires the following technical skills 
enabling a trainer to tackle the concept and its related issues in a clear and 
creative manner: 

1)  Designing the training program and choosing the adequate 
mechanisms to achieve its objectives   
1.  The trainer prepares the program and its sessions, focusing on the 

desired objectives of each session. 
2.  He/She coordinates with other trainers.
3.  He/She sets the training agenda and chooses the adequate venue.
4.  He/She uses the resources and techniques efficiently.
5.  He/She uses the adequate exercices that best serve the objectives 

of the session.
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6.  He/She evaluates the training to make sure it reached its objectives.
7.  He/She identifies the obstacles and deals with them as he/she 

deems apropriate.

2)  Successfully managing the group and ensuring interaction 
between participants

1.  The trainer helps build trust within the group so that the participants 
feel they can share their ideas and experiences without being 
judged.

2.  He/She maintains a positive environment of listening and mutual 
respect within the group.

3.  He/She ensures the effective and balanced participation of 
everyone in order to bring out the full potential of the group.

4.  He/She encourages communication and dialogue within the group 
and tries to solve conflicts peacefully. 

5.  He/She shows empathy towards participants and readiness to 
learn from them.  

3)  Conveying the project’s vision to trainees and motivating them 
to work together

1.  The trainer provides information in a positive, objective and 
attractive manner.

2.  He/She makes sure the group clearly understands the basic 
concepts and values.

3.  He/She leads the group towards a common adoption of the general 
trainnig objectives.

4.  He/She guides the group of trainees towards exploring opportunities 
for change and discovering their capacities to achieve this change.

5.  He/She encourages the trainees to talk about the change this 
training generated in them and about what they would like to 
commit to.   
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A trainer on intercultural citizenship has cognitive, intellectual and 

relational as well as values-related competencies that can be summarized 

as follows: 

1)  He/She understands the individual identity and respects differences 

and particularities

1.  He/She knows the difference between the individual identity and 

the numerous affiliations it includes.

2.  He/She analyses the elements composing his/her identity.

3.  He/She is aware of the link between his/her national identity and 

his/her numerous affiliations.

4.  He/She deconstructs stereotypes.

5.  He/She accepts differences and respects people’s individuality.

6.  He/She understands the other’s feelings and positions.

2)  He/She adopts diversity as a factor of enrichment for individuals 

and groups

1.  He/She is willing to hear others’ experiences, opinions and 

positions.

2.  He/She is characterized by scientific modesty and does not impose 

his /her ideas on others.

3.  He/She is intellectually independent and considers things from 

different perspectives.

4.  He/She tries to enhance his/her knowledge of life’s diverse cultural 

and social components.

5.  He/She considers cultural and religious diveristy as a positive 

characteristic and an added value for the national culture.

3-  Competencies of the Trainer on 
Intercultural Citizenship 
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6.  He/She is committed to preserving cultural diversity, and he/she 
advocates the right to be different and to express this difference.

3)  He/She understands the foundations of citizenship and its 

mechanisms
1.  He/She is knows the basic civic, political and social rights and 

responsibilities.
2.  He/She is committed to participation in the public sphere and 

defends public and private rights and freedoms.
3.  He/She understands the concept of public sphere and the dynamic 

of civil society.
4.  He/She understands the importance of the Social Contract and 

respects public institutions.
5.  He/She abides by public values and committs to working for the 

common good.

4)  He/She adopts the concept of intercultural citizenship and works 

on spreading it 
1.  He/She can identify the different citizenship models and is aware of 

their connection with individual and collective social components.
2.  He/She rejects any position deriving from cultural or political 

concepts of superiority or fusion lacking real respect of others or 
trying to marginalize or eliminate them.

3.  He/She is aware that intercultural interaction is a source of 
enrichment in the context of citizenship and on the international 
level.

4.  He/She is committed to the two principles of respecting diversity 
and partnership in public life.

5.  He/She adopts the essential values related to intercultural 
citizenship.

6.  He/She defends the rights of cultural and religious communities.
7.  He/She adopts intercultural citizenship as a vision for inclusive 

Nations embracing all their components, and endeavors to 
spread it.    
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Part Two

Conceptual Foundations



15



16

Chapter One

Identity and Citizenship
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Identity, in both its individual and collective dimensions, constitutes 

an essential pillar in intercultural citizenship. Many conflicts and 

disintegration of States are related to identity conflicts, whether cultural, 

religious or ethnic identities. In contrast, it has become clear that it is 

impossible today to build national identities on a nationalist, ideological 

and assimilationist model, eliminating or marginalizing cultural 

differences and diversity within the society. Therefore, citizenship has to 

take into account cultural diversity on the one hand while the individual-

citizen should understand on the other the components and dynamics 

of his/her identity in the context of a common citizenship and loyalty to 

the nation. The changes across Arab societies have contributed lately, 

especially after 2011, to bringing diversity within Arab countries to the 

surface, be it religious, cultural, ethnic or tribal diversity and some new 

constitutions have begun to recognize this diversity while preserving the 

unifying identity of the nation. The issue thus lies in building this delicate 

balance between the various affiliations of individuals and the national 

shared identity. 

Identity and Citizenship
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a) Individual identity and collective affiliations 

 “Identity” is the reality that constitutes the specificity of the individual 

and his/her difference from others. Through it, each individual expresses 

his/her uniqueness and proper personality that is embodied by the 

pronoun “I”. It encompasses various facets and affiliations such as age, sex, 

social background, culture, national affiliation, language, profession, life 

philosophy, etc... 

Individual identity is based in its modern version on two basic dimensions: 

the first is the exploration by the individual of his/her own dignity, stemming 

from his/her human self, unrelated to a specific belonging to a private 

lineage, privileged social class or to a specific cultural or religious group. 

This prompts one to hold on to their individuality and express it freely and 

responsibly, even if this individuality is the result of some elements that are 

outside one’s total control. 

The second dimension of the individual identity is the plurality of its 

components, as a person has a multitude of affiliations or belongings. 

However this reality does not mean that identity is compound, as if it were 

a sum of different identities that can be separated or used one without the 

other. In fact, identity is an integral unit; it is not passive but continuously 

mobile, in a dynamic fashion and in relation to the individual’s private 

circumstances, freedom, experience and key choices in life; it is also the 

result of the person’s dynamic relation to his/her different affiliations or 

belongings, their overlapping and their interaction. 

Through these two dimensions, the individual seeks “to be himself/

herself” and this “self”, with its advantages and specificities composing the 

individual identity, is not only limited to the individual and his/her self but 

1- The National Identity and the 
Diverse Belongings
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also emanates from the requisites of the relation with the other and with 

the necessities to be in joint spaces. Individual identity cannot be separated 

from the social and national life of the individual as social relations and the 

groups to which the individual belongs contribute to the definition of his/

her “self”.  

Some sociologists believe that identity emerges when there is difference 

and differentiation, meaning that the other is an essential element in 

determining my identity. However, we would rather say that it is not 

difference as much as realizing the individual and collective uniqueness 

that is the basic element to proclaim the personal identity vis-à-vis other 

other identities; for it is not enough to just discover that we are different 

from others. We as humans need mostly to know what makes us different 

and to be able to express it. 

b) Between affiliation and fanaticism 

The hierarchy of social affiliations or belongings and their impact on 

the individual’s identity composition and expression varies depending on 

the circumstances. In fact, the individual assesses and selects, whether 

consciously or unconsciously, which components of their identity and 

different affiliations to place at the forefront, and which components to 

relegate to secondary ranks or even to dissipate according to their current 

state. 

We can classify the social affiliations of the individual according to 

three categories: first, belonging to humanity as expressed by the Greek 

philosopher Terence: “I am a human being, I consider nothing that is human 

as alien to me”. The second category consists of the national or citizen 

belonging within the political group and is achieved through participation 

in public life. As for the third category, it includes the belonging to private 

family, professional, cultural or religious groups, whether at the sub-national 

and supra-national levels.

Categories of affiliations may compete, conflict or prevail one over 

the other, and there is a structural difference between these categories. 
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Political sociology shows for instance the difference between relations 

based on national and citizenship ties (category two) and relations founded 

on a private group or community basis (category three). 

The feeling of belonging to a special “community” (in the sense of group) 

is based on a collective memory that is usually linked to the unity of origin 

(belonging to one population or one religion) and sharing a common 

history (struggle for existence and symbols expressing this struggle…). This 

affiliation is reinforced due its correlation with a network of private interests 

within the same group and each group is entitled to preserve this specificity 

and uniqueness within the diverse society.  

On the other hand, the society of citizens is based on a social contract that 

ensures the common interest in a civic framework and reflects the common 

identity among all citizens, prevailing over all personal affiliations. The city 

in its geographical, political, economic and social structure and the State 

with its institutions and all its annexed sectors, constitute the regulatory 

framework of the relation among citizens and with the society. 

The German sociologist Tonnies (1989) reveals a clear differentiation 

between the community where innate relations prevail and the society 

where acquired relations take over. Tonnies notes that there are two wills: 

the natural will related to man’s existence as a biological being on the one 

hand, and the acquired will pertaining to man’s existence as a social being 

on the other hand. The relation and sometimes opposition between the 

above-mentioned wills poses the problematic of social relations: when the 

will is natural and innate, the community is strengthened, and when the will 

is acquired, society’s role is reinforced.  

As for the relation between community-collective affiliation and the civic-

national affiliation, it cannot be achieved by shifting from one identity to 

another, as if one eliminates the other, but through the opening up of the 

specific community belonging to the public sphere, allowing thus the national 

uniting identity to enrich the individual identity and elevate it to the levels 

of freedom and responsibility. The public sphere and the civic belonging 

constitute in fact a need for the individual as well as the collective identity, 

and present a hospitable space for development and elevation through 
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interaction with others, as well as with ideas and resources of others, and 

by expanding the networks of relations and common interests. Without this 

space, the communitarian belonging takes the form of fanaticism in which 

one locks him/herself, losing both freedom and innovation. In contrast, the 

national identity cannot be achieved at the expense of other (collective) 

affiliations or by marginalizing or denying them. It is wrong to consider that 

the right national-civic identity requires denying or relinquishing specific 

collective affiliations as if they were conflicting. The reality is that the national 

identity should form the general framework where the private affiliations/

belongings can express themselves and interact with others. 

One’s isolation within one of the specific affiliations and considering 

it as a main space for life and self-expression leads to the emergence of 

close-minded fanaticism and conflicting and deadly identities. Similarly, 

the national identity can become, when it takes extremist nationalist 

forms based on fusion or assimilation and refusal to acknowledge cultural 

diversity and the specificities of individuals and groups, a fanatic ideology 

undermining social cohesion and civil peace.  

In light of this problematic, a contrast emerges between community 

habits and acquisitions on the one hand, and citizenship’s requisites and 

the conditions for the completion of its maturity on the other. In fact, civic-

national society is not made of a collection of adjunct communities, but it 

entails the acknowledgement by individuals and communities of the need 

for a common space for national identity that goes beyond the specificity of 

each and elevates them to the sphere of intercultural citizenship generating 

a uniting national identity. 
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Personal Identity
and Key Affiliation Circles

Fadi Daou
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Freedom and Democracy: 
The Two Pillars of Individual and 

Collective Identity
By Ghassan Salameh 

 
Each one of us is aware that their gender, whether male or female, professional 
training, homeland, country of residence, language, religion, as well as their 
belonging to a State, tribe or clan and their holding of official birth documents, 
work or travel documents, memories and hopes, dreams and nightmares, 
constitute components of their identity. Thus if one manages to harmonize 
these, they will feel that their personality is stabilized on a certain model and if 
they fail they will suffer from an identity crisis, indeed a type of Schizophrenia. 
This adhesive clay we call identity is not a steady heritage but a variety of 
accumulated data that our will and desires reformulate frequently, so at 
times we maximize the significance of our belonging to a land we consider 
as our nation, and at other times we consider primordial our belonging to 
a religion, and at other times we decide that an idea or ideology, or on the 
contrary, a tribe or a coterie, is the main component of our identity, to the 
point that I have started to believe over time and with the fragmentation of a 
large portion of what I once thought of as constants, that the best definition 
of the individual freedom is the potential to rebuild the identity and rearrange 
its components without boredom or shame or shyness…
However, tackling the subject of identity, whether individual or collective, 
does not happen in a vacuum. If the building of the individual personality 
happens in a specific frame, in interaction and distinction with the father, 
mother, brothers, sisters, relatives, tribe, community, friends, school and 
profession, the building of the collective personality takes always place in a 
specific regional and international frame…
If the freedom of each individual lies in their capacity of reconstituting 
their personality components as they deem at the individual level, likewise 
democracy, i.e. freedom at the group level, lies in the group’s ability to stop 
the governor from imposing a certain arrangement or categorization of the 
collective identity components according to his/her own interests and desires. 
Therefore, if we manage as a group to safeguard our right to determine 
our identity, we would have not only countered the enemy and occupier’s 
attempts but we would dissuade those who, among us, try to impose their 
opinion and enforce their authoritarianism on us. If we manage indeed to 
safeguard this right in the face of the foreign occupier as well as the local 
tyrant, we would have recovered the independence of culture from politics 
and its value per se and we would have put an end to the frequent use of 
culture as a mere tool of politics, whereas culture is in essence different from 
politics: it is actually before and above politics.

Excerpt from article: «The Palestinian identity in the globalization era », Al-Arabia website, quoting the 
Londonian Al Hayat newspaper. 
http://www.alarabiya.net/views/2010110391/04/06/.html
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a) Exclusive Citizenship

The concept of citizenship emerged among ancient Greeks and meant in 

the first place the possibility of participation in the group’s public life within 

the geographic framework taken by the latter as a stable space where it 

builds its political institutions. Aristotle defined the citizen as each individual 

who has the right to participate in the governance council and to deal with 

the State affairs through official positions.

The experience and practice of citizenship through direct democracy 

in Athens was limited to the elite of men, as women, slaves, children and 

other social segments were marginalized, being prohibited from practicing 

citizenship and enjoying its rights. 

The Roman Empire witnessed in turn the practice of citizenship as a 

public life culture while focusing on its legal dimension. However, the 

bad political practice and the atmosphere of conspiracies, competitions 

and betrayals within the governance institutions impacted negatively the 

practice of citizenship. 

Subsequently the ways of applying this model diversified into a great 

number over the centuries and were mostly dominated by the feudal 

patterns and subordination of people or their annexation to entities of dual 

politico-religious nature. This is reflected by the feudal model in the Middle 

Ages in Europe and the accompanying religious subordination (people 

follow inevitably the king’s religion) that went on until the war of religions 

between Catholics and Protestants in the 16th and 17th centuries. With 

the Westphalia Treaty (1648) and the Nantes decree (France – 1685), the 

tolerance principle was accepted, enabling the possibility to live within a city 

or princedom even if the governor or king’s religion is not embraced.

2- Citizenship Models
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On the other hand, the Islamic rule introduced during its various phases 

the citizenship principle to Arabs and other communities it dominated, and 

made it the foundation of the affiliation to the state and the political group, 

replacing the tribal affiliation that was prevailing then with affiliation to 

the State, just as the conversion to Islam constituted the insertion in the 

Islamic nation without discrimination between Arabs and Persians. The 

principle of citizenship in the Islamic State included the Dhimmi system 

for the non-Muslim people of the book (i.e. mainly Jews, Mandaeans and 

Christians) 1, granting them the right to remain within the Islamic State and 

while keeping their religious specificity, but with a special system for rights 

that differentiates them from other citizens and prevents them from the full 

participation in public life.

The importance of this model lies in shifting the relation across the society 

from the natural-innate frame (family, tribal, fanatic…) to the political-

voluntary frame where the individual acquires a position as an independent 

social being. However this model remains non-exhaustive for all the society 

members and instead of consecrating equality among them, it promotes 

on the contrary discrimination, class segregation or differentiation in rights 

and obligations.

Although this model is important due to its founding nature of the concept 

and contribution to the development of the people’s rights and tolerance 

principle, this old citizenship model suffers however from exclusion that 

deprives many groups in the society from their citizen status or part of their 

rights (women, slaves, foreigners, religiously different people…) and keeps 

the model limited to a specific collective or social elite group. Therefore 

this citizenship remains incomplete as long as it is based on the alignment 

between the public domain and a special and distinct segment of the society, 

within a system that takes the form of a “group-state” which imposes its 

unilateral reference point on the society and tolerates the existence of 

the others in it. In this context, the tolerance concept acquires a negative 

dimension, as it reflects a sort of concession by the authority towards 

vulnerable or inferior segments just because they are different in terms of 

religious or national affiliation, etc. The problematic issue of this citizenship 
1 See Sahifat al Madina (The Pact of Medina), year 623 and the Pact of Umar. 
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model is linked to the prevalence of the belonging principle over the equality 

one. In fact, only those who belong to the group that defined itself as the 

founding framework of the nation and State enjoy the full citizenship status. 

The others remain, in this case, outside the real sphere of citizenship. They 

are guests or second-class citizens. 

b) Democratic/Inclusive Citizenship

The gradual liberation of the individual from the total subordination to the 

feudal or confessional authority (the natural group) or the absolute authority 

(religious or political-feudal) or to colonization led to the emergence of a civil 

society and a public sphere through which the individual can express him/

herself, build his/her thoughts, nurture his/her uniqueness and provide his/

her contribution to the conceptualization, organization and administration 

of public affairs.

This model developed in a gradual fashion through the dissemination 

of free thought, modern science and awareness of rights and freedoms 

across societies, yet this remained narrowed down to elites in the beginning 

(bourgeois salons, scientific and philosophical fora…) until it gave rise to 

Exclusive Citizenship
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general revolutions and founding texts for a new historical era in socio-

politics: United Kingdom - 1668 Declaration of rights; France 1789 - the French 

revolution and the human rights and citizen charter. These revolutions 

resulted in a radical shift in the form of public life and authority, rebuilding 

them on the basis of equality among citizens and democratic representation 

for all along the principle of people as a source of sovereignty and power. 

This model formed a real revolution in the public social life and with it 

the concept of citizenship started to take its real meaning. It is then that the 

concept of State in its modern sense was introduced in western political 

writings and remained for a long time linked to the concept of nation. 

Hence the modern political entities emerged under the “state-nation” 

slogan and the affiliation to the State became a criterion for citizenship. 

Subsequently, the concept of citizenship shifted from being a privilege to a 

set of components based on the national affiliation. 

The modern concept of democratic citizenship was thus developed in 

correlation with the national affiliation to a national people unified within 

the framework of the “state-nation” on the one hand, and in view of its 

inclusiveness of all citizens (although this was only achieved gradually with 

the freeing of slaves and the full recognition of women’s rights…) on the 

other hand, based on equality in rights and obligations. In this context, the 

role of private cultural or religious groups retrieved; one can even say that 

citizenship was founded in most cases on the exclusion of private groups 

from the public sphere. This model encompasses three key components: 

a)  The civic component including the individual personal rights (such as 

engagement, ownership, legal rights like equality before the law) and 

freedoms (such as freedom of expression, belief, engagement and 

movement…)

b)  The political component including the rights to participate in power 

through voting and running for office, formation of and joining 

associations and parties… 

c)  The social component including social security, education, 

hospitalization, housing and security rights in addition to the main 

living requirements… 
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This model is based on constant foundations, including most importantly:

a)  People as source of sovereignty and power and accountability (as there 

is no longer an absolute rule based on religious or feudal legitimization) 

b)  The authentic equality between all citizens in rights and obligations 

regardless of the difference in natural or acquired affiliations (see 

The Universal Declaration of Human Rights 1948); keeping in mind 

the difference between these principles and what is actually the case 

in practice, entailing a constant struggle in order to achieve these 

principles the fullest and for all.  

c)  The social contract for living together in its political dimensions (respect 

of the State institutions and equality in political participation) and its 

economic dimensions (on the one hand ensuring private property and 

protecting the individual initiative and, on the other hand, contributing 

to financing public life and social interdependence through the fiscal 

system) and its social dimensions (forming civil society transcending 

natural affiliations through its organization and causes). 

These foundations result in a set of general values that are supposed 

to be the cornerstone of national educational2, cultural and social policies. 

These can be stated through the following classification, based on the 

culture stemming from the human rights charter. 

•  Human values (stemming from the respect of human rights for every 

human being and the preservation of human dignity). 

•  Civic values (entailing the respect of laws, customs and public life 

regulations)

•  Ethical values (based on cooperation, solidarity, development, countering 

oppression and injustice and realization of justice and equity). 

In societies where religion constitutes a fundamental cultural component, 

giving these public values a religious rooting or reference can add a spiritual 

dimension and prompt adherence to these values.

 

2 See for example: Council of Europe Charter on Education for Democratic Citizenship 
and Human Rights 
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c) Multicultural/Plural Citizenship

After laying the foundations of equality between citizens in terms of rights, 

obligations and gradually achieving participation in public life administration 

through democratic citizenship, it was noted that the cultural specificities 

of the different groups forming the nation impact on the achievement of 

social cohesion and the preservation of society’s unity. 

On another front, the most influential groups tend to hold with a firm 

hand the decision-making process and form the public life and its patterns 

in line with their traditions, values and interests, either because of their 

large numbers or because of their historical roots and their real or symbolic 

role in the formation of the collective memory. This might be at the expense 

of citizens who belong to cultural minority groups in the society. 

For this reason, coercive integration or assimilation policies are 

considered as potential deviations to democratic citizenship, where States 

seek to impose a single model and a unilateral concept for public life and 

patriotism, that is usually in conformity - voluntarily or involuntarily-with 

Democratic/Inclusive Citizenship
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the culture of the majority and does not take into account the cultural 

specificities of the others (historical memory, language, symbols, holidays…). 

Multicultural citizenship came as a response to this reality in order 

to protect minorities3 from the hegemony of the majority that deprives 

citizens belonging to cultural minorities from part of their rights due 

to this dominance. Multicultural citizenship provides a system for the 

administration of a shared public life for all citizens, respecting pluralism 

and leaving a space for cultural4, ethnic, linguistic and religious diversity 

to express itself and ensure protection from discrimination policies. This 

model is often translated into federal governance at the political level. 

One should take into account that cultural diversity may stem from an 

already multi-ethnic society or that it may be due to the incoming immigration 

of new cultural groups. In both cases, the multicultural citizenship model 

constitutes a system that restitutes for minorities the prejudice that might 

emerge from the dominance of a majority5.

The importance of this model lies first in the acknowledgement of the 

cultural dimension of the citizen, his/her rights in public life and the cultural 

dimension related not only to the common national culture but also to the 

cultural specificities of his/her private group. Second, this model brings 

the attention to all the society’s components and their rights and prevents 

the risk of their marginalization or discrimination whether intentionally or 

unintentionally.

However, the risk of this model lies in the difficulty of ensuring balance 

between respecting cultural specificities and providing them with a sufficient 

space in public life on the one hand and preserving the real national unity 

and unifying identity on the other hand. In fact civil society is inclined to 

develop in the context of this model on the “confessional/group” basis 

adopting the causes of the private groups at the expense of the approach 

of common causes from the trans-confessional public life perspective and 

the viewpoint of social cohesion. 

3  See the United. Nations Declaration on the Rights of Persons belonging to National or 
Ethnic, Religious and Linguistic minorities, 1992.  

4 See the UNESCO declaration on cultural diversity, 2001. 
5 Will Kymlicka, Multicultural Citizenship: A liberal Theory of Minority Rights (1995)
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d) Global/International Citizenship

In light of the revolution of modern communication and the evolution of 

the means of transportation for humans and commodities, the world has 

turned into a “global village” especially with the dissemination of liberalism and 

free economy that resulted in the eradication of many customs and borders. 

Hence several causes entail currently a transnational global approach not 

only at the economic and financial levels but also on the environment and 

peace levels as well as on the basis of other fundamental global causes. 

From the human value standpoint, this reality led to the evolution of the 

single human family affiliation and the promotion of solidarity feelings at 

the global level, by means of the almost real-time transfer of information 

and news around the planet. Thus the global citizenship concept emerged 

and with it emerged criticism of the national loyalty logic with a nationalistic 

or segmented dimension, and an endeavor to align this latter loyalty with 

the growing feeling of loyalty to humanity and its common causes. The 

development of International Non-Governmental Organizations (INGOs) 

and their global outreach in addition to promoting the concept of dialogue 

among civilizations contributed to further enhancing the global citizenship 

Multicultural/Plural Citizenship
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Individual 
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concept, the realization of which is related to two aspects. First, the adoption 

by the individual of the comprehensive humanity principle and empathy with 

all members of the human family and their righteous causes (this may lead 

for example to the adoption by millions of people from a large number of 

countries of an individual’s cause in China, the United States, Iran, Sudan or 

other, because they have a common conviction that this individual is subject 

to injustice regardless of his/her national, religious or ethnic belonging…). 

Second, having the capacity to communicate with others at the global level, 

and this requires speaking a number of languages other than the mother 

tongue, particularly the English language which is currently adopted in most 

circumstances as a tool for global communication between populations and 

cultures. Nevertheless, communication at the global level entails also specific 

skills other than mastering languages that are linked to the openness to 

cultural diversity, accepting difference and dealing with it positively6.

Global citizenship also requires holding the specific culture accountable 

and entails the freedom from double standards stemming from a “they” 

versus “we” classification and mentality. It is based on two key pillars: the 

unity of the human family with the common denominators to all on the one 

hand, and on the acceptance of cultural diversity on the other. This model 

grows and materializes indeed through dialogue and interaction between 

these pillars and in light of that, the concept of “global education” evolves 

with the aim of expanding the youth prospects and causes worldwide and 

promoting their sense of responsibility towards these causes so that it does 

not remain limited to the specific national horizon7.

The importance of this model lies in its capacity to keep up with life’s 

evolution and people’s physical and cognitive mobility and promote universal 

human solidarity and cross-cultural and cross-political communication, 

protecting citizenship from communitarianism in the context of closed 

nationalistic concepts. Moreover, it contributes to the achievement of 

social cohesion within multi-cultural countries particularly in the case of 

immigration, where cultural diversity is seen at the global level as a human 

6 UNESCO, Intercultural Competences: Conceptual and Operational Framework, 2013.
7  North-South Center of COE: Global Education; Geof Alred, Michael Byram, Michael P. 
Fleming: Education for Intercultural Citizenship: Concepts and Comparisons (2006); Banks, 
James A., Ed.: Diversity and Citizenship Education: Global Perspectives (2007).
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reality and civilizational enrichment instead of being considered as a cultural 

or social invasion at the narrow nationalistic level. 

However this model remains confined to those having the capacity to 

adopt it in practice through education and mobility… In fact, if it calls for 

justice and equality among people, it remains by itself an example of unequal 

opportunities, between citizens of rich countries (North) and citizens of poor 

countries (South) or between their commercial organizations, etc. 

Therefore global citizenship appears mostly as the second identity of 

scientific, economic and cultural elites that have the material and intellectual 

capacity to achieve decent living and move across the globe, while it remains 

a concept out of reach of the poor classes that are still seeking to attain 

their most basic rights at the local level.

This model can also apply to some of those who make their affiliation 

to a specific group (religious, racial or ideological…) in its transnational 

dimension, the basis of their identity, convictions and movement worldwide. 

This results in a sort of revival of the sectarian exclusive model of citizenship, 

this time transcending the boundaries of a State and considering the world 

as its own space, contradicting hence the comprehensive human concept 

of global citizenship.  

Global/International Citizenship
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 e) Intercultural Citizenship

Intercultural citizenship provides a model that protects from the dangers 

of policies of assimilation, fusion or those tending to merge cultural groups 

in a nationalist melting pot (as can happen in some cases of the democratic 

citizenship model and the nation-state model, where specificities are 

excluded in the name of absolute equality that could impose eventually on 

the others a monolithic culture or ideology). 

The intercultural citizenship model also promotes interaction and 

inculturation between the different cultures in the common public sphere 

as well as across individual and collective private spaces, preventing thus 

the risk of social and political split (which may occur in the pluralist model 

context) and maintaining the national identity unity. 

If democratic citizenship is achieved through the adherence to equal 

and common rights and obligations for all, intercultural citizenship, that 

complements democratic citizenship in multicultural societies, requires 

reconsidering equality and partnership from the perspective of respecting 

diversity and viewing it as a source of mutual and shared enrichment. 

Therefore, the other citizen becomes with his/her cultural difference part of 

the process of building the social identity as well as of the other individual’s 

identity, instead of a competitor on acquisitions or only an equal in terms 

of rights and obligations. In this model, diversity is correlated with the 

interaction process between groups, instead of with the distance separating 

groups. In fact, the need that every community has of the others is more 

important than their differences from each other, as they converge in a 

shared process and path.   

This inculturation process, i.e. the interaction, sharing, and mutual 

enrichment between different cultural groups within one society constitutes, 

in the context of citizenship, the most significant element in the formation 

of a uniting national culture and the definition of the national identity at the 

individual and collective levels. At that point, the national identity can no 

longer be summed up with the output of the various individual affiliations 

on the individual level, or the coalition of groups and communities at the 
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nation level, but it becomes the cultural conclusion of the interaction of 

this cultural diversity within the civil society and in public life. Democratic 

citizenship constitutes then along with the social contract among citizens, 

the framework that embraces intercultural citizenship and that strengthens 

the national identity inclusive of diversity.

Intercultural citizenship is thus the outcome of accepting pluralism and 

stimulating the civilizational interaction among the components of society. 

Individuals, groups, civil society and State should bear the responsibility 

of achieving this. The United Nations Development Program (UNDP) 

considered in its 2004 report that managing this diversity constitutes one of 

the challenges of our contemporary world. According to this report, cultural 

freedom is one of the pillars of human development, on the same level of 

economic and environment pillars. 

Yet, despite the wealth ensured by cultural diversity and incluturation 

resulting from it, it is realistic to recognize that religious and confessional 

diversity often forms a basis for discrimination, divergence and conflicts. 

Therefore, amongst societies’ main role is to develop reflections, discourses, 

educational and cultural approaches, and a system of values that can all 

deal positively with diversity. There is a need thus for cultural and religious 

authorities to adopt pluralism, so they would help their groups not only to 

adapt to diversity and to living together, but to make of it an important part 

of their own culture.  

The State constitutes in the context of this model the framework 

that encompasses the different cultures and that supports the mutual 

exchange between them on the basis of the respect of both the rights of 

the communities and the national rights, allowing citizens to translate their 

various beliefs, values and views into a uniting national discourse. This 

contributes also to the creation of culture in new forms, paving the way for 

cultural innovation.

 It is also incumbent upon communities to explain and interpret their 

values in a way that helps societies attain converging points and be informed 

of the shared values between communities first, and get acquainted with 

the non-shared values, i.e. values specific to one community and that are 
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not known or upheld by others, as a second step; all of this serving to break 

the barriers of fear and liberate from stereotypes and prejudices among 

the different parties. 

The State plays a role in this area by promoting communication around 

public affairs, disseminating a culture of acceptance of diversity, establishing 

public spaces for dialogue and civic commitment transcending groups and 

communities and activating societal, cognitive and educational cooperation 

. The State should hence interfere whenever it senses that one of its cultural 

components is threatened or not granted its full rights.

 Having said that, dialogue in the context of cultural diversity is no longer 

a mere communication tool but becomes a path for mutual learning and 

common growth, so we move from diversity to creative cultural interaction  

that constitutes in the public sphere an open space for interaction among 

citizens and a place to reflect innovation resulting from free and creative 

interaction. 

8  See: Adyan, The national charter for education on living together in Lebanon in light of 
interreligious citizenship (2013). 

9 Ted Cantle, Interculturalism: the new era of cohesion and diversity, 2012
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Chapter Two

Intercultural Citizenship
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Citizenship lays the foundations of a relationship with the State and society 

based on a set of shared common values ensuring human dignity, social 

justice and equality among all without any discrimination, and regardless of 

social status, gender, race, religion or generation.

Intercultural citizenship guarantees the respect of all cultural affiliations 

as well as the particularity of each and every historical experience, leaving no 

space for any monolithic culture (religious, racial, social, etc…) but reflecting the 

belief in interreligious and intercultural dialogue without any discrimination 

whether between majority and minority, North and South, or rich and poor.  

Intercultural citizenship is hence the result of, first, accepting diversity 

within the same society and, second, promoting dialogue and interaction 

among its constituents based on the conviction that such diversity is a source 

of collective enrichment and that partnership with other citizens despite 

their cultural differences is part of the process of building oneself and 

society. And this contributes in forming an encompassing national culture, 

and in identifying the landmarks on the shared national identity, without the 

dominance of one group over the other or the imposition of a monolithic 

culture. 

Since 2011, Arab populations have started looking for a model of National 

Unity through diversity. Previously, the official discourse had been based on 

the concepts of fusion and assimilation. The specificity of Arab societies is 

that they are characterized by a cultural diversity deriving from historical 

communities, representing the original social fabric and the main constituents 

of their countries, and not a result of migration or displacement. Therefore, 

the concept of intercultural citizenship is considered as an ideal approach to 

preserve the cultural and social diversity under the umbrella of national unity 

in Arab societies. 

Intercultural Citizenship
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Societies prosper only when their members 
recognize that not everyone thinks or behaves 
similarly-nor should they be expected to. 
Diversity of views and perspectives is a 
prerequisite to problem solving, scientific and 
economic innovation, and artistic creativity. 
An appreciation of different views is also 
an important factor in the development of 
domestic peace. Respect for diversity should 
be not only enshrined in Arab constitutions 
but codified in law and taught in educational 
institutions so that legal and cultural norms 
can harness the full potential of the different 
constituencies that form any Arab state.
The Arab uprisings demand that all regimes 
reconsider their policies toward the ethnic 
and religious constituencies that make up 
the Arab world. Inclusion in therefore a core 
component not only of political pluralism 
but also of social, geographic, and political 
cohesion in the region. Arab governments 
cannot hope to build prosperous societies 
unless they treat the entire population as 
citizens, irrespective of their ethnic, religious 
or gender differences. The discourse of the 
emerging third forces must advocate a society 
that regards diversity as a positive force. It 
should also include an unwavering position 
that women are full participants in society, 
with equal political and legal rights.

Marwan Muasher: The second Arab awakening and the 
battle for pluralism. Yale University Press, 2014. Pp 169-
170
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Intercultural citizenship lies on a set of basic principles that highlight its 

particularities and help understand its importance. 

a)  Acknowledging cultural diversity: while democracy is built on a 

relationship between the State and the citizen as an independent 

individual, intercultural citizenship adds to that the recognition of 

cultural communities reaffirming their belonging to the social fabric and 

national identity on the one hand, and preserving their particularities 

as well as the possibility to express themselves and interact with all 

other social groups on the other. 

b)  Equality among all citizens in rights and responsibilities: 

intercultural citizenship ensures equality among all citizens in rights 

and responsibilities, according to the principle of their belonging to 

a unifying national identity and a participation based on justice and 

equality in the framework of the rule of law. Hence, no group dominates 

over the other, and no majority subjugates a marginalized minority. 

1- Principles of Intercultural Citizenship

Principles of Intercultural 
Citizenship

 Openness to
the world

 Partnership and
social justiceLiving together Acknowledging

cultural diversity

 Equality among
 citizens in rights and

responsibilities

 Development,
 progress and

change

 Denouncing
fanaticism
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c)  Living together: intercultural citizenship constitutes a corrective 

factor in regards to the democratic citizenship model, where one 

of the outcomes is the rule of majority over minority. In fact, 

when competing parties do not in themselves embrace religious 

and cultural diversity, the preservation of social integration and 

national unity requires finding the adequate tools to promote 

the principle of coexistence and harmony within the same 

society and to avoid any form of dominance of a group over 

the other. In this case, every community would be responsible 

for safeguarding everyone’s participation and presence in the 

public sphere. 

d)  Development, progress and change: intercultural citizenship is 

not a mechanism consecrating the tribal or sectarian divisions and 

deepening the disparities among citizens and the ghettoization 

of their communities, but rather an interaction mechanism 

motivating society to achieve progress and to see in diversity 

a source of mutual enrichment without any domination of a 

group over another. In reality, a social dialogue taking place in a 

pluralistic environment enables change and development more 

than a dialogue happening within a framework of conflict and 

of denying the legitimacy of others, or between isolated cultural 

and religious communities. Therefore, intercultural citizenship is 

an approach pushing the society and collective culture forward 

with the aim of regenerating and renewing it while preserving its 

authenticity. 

e)  Partnership and social justice: diversity is not an end in itself. 

Acknowledging differences is only a pre-requisite for interaction and 

dialogue among citizens, which should lead to a large scale partnership 

based on mutual understanding and joint efforts to ensure social 

justice and equality and serve the common good. The aim is not 

only to recognize a culturally diverse society, but to reach a society 

embracing and acknowledging different cultures without losing its 

unity and capacity to build a shared future.  
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f)  Denouncing Fanaticism: contrarily to fanaticism (tribal, religious, 

political, etc…) that leads to the rejection of difference and 

marginalization of others, intercultural citizenship is based on the 

recognition that the accomplishment of our individual and collective 

selves goes hand in hand with acknowledging others, their rights and 

their cultural particularities (you and me together). 

g)  Openness to the world: embracing diversity is not limited to the 

national level; intercultural citizenship meets with global citizenship 

in its openness to the humanist side of existence and leads towards 

cross-border cultural interaction under the umbrella of an inclusive 

human unity. 
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Intercultural citizenship is linked to a comprehensive system of values 

that are difficult to separate. Hence the unity of a culturally diverse society 

depends on its adoption and practice of these values in daily life. These 

values mainly include the following: 

a)  Human dignity: the culture of citizenship starts by considering human 

dignity as an original value of each individual regardless of their life 

circumstances, their affiliations, opinions or positions. Intercultural 

citizenship is based on the conviction that difference in affiliations has 

2-  Main Values of Intercultural 
Citizenship 

 Intercultural
Citizenship Values

Participation

Empathy

Justice

Human 
dignity

Cultural 
freedom Solidarity

 Accepting
difference

Equality
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no effect, neither positive nor negative on the individual’s dignity. And 

this generates the duty to live with others in peace, to respect every 

human being and respect their different points of view, as well as their 

cultural, religious or tribal affiliations in light of an inclusive national 

identity.  

b)  Equality: the essence of citizenship is equality among all citizens in 

front of the law, in duties and rights, in their share of the national 

resources and in their participation on all levels of the public 

sphere without any restrictions or bias. If intercultural citizenship 

acknowledges the particularities of different cultural communities, it 

is not to discriminate or lose equality but rather to avoid any form of 

hegemony or marginalization and to promote interaction and mutual 

enrichment between the citizens of one nation.  

c)  Cultural freedom: contrarily to individual freedoms, cultural freedom 

reflects the right of the community to adopt any thoughts or lifestyles 

according to their religious, political or social beliefs and the right 

to express and practice these beliefs without any discrimination. 

Therefore, cultural freedom, in the context of intercultural citizenship, 

encourages cultural regeneration, exchange and innovation. Cultural 

freedom is one of the urgent needs of our Arab societies. 

d)  Justice: Justice is related to rights and they are two sides of the 

same coin. Hence, achieving justice depends on the existence of 

laws regulating the lives of individuals and their quest for their rights, 

as it depends on judiciary systems and power enforcing these laws, 

punishing the violators and not allowing the occurrence of any form 

of injustice towards anyone because of their religious, racial, gender, 

social class, health situation or age differences. Justice has a role to 

play in the protection of society against the hegemony or dominance 

of a group over the public sphere or over the State institutions and 

against any exploitation of this dominance to marginalize others. 

e)  Solidarity: this value expresses the individual desire to help others 

– whether they are linked to him/her by personal bonds or not – and 

take part together in any action that helps responding to their needs, 
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solving their problems and achieving their objectives in a way that 

does not contradict the society’s values and principles but rather 

helps create an atmosphere of love, amity and participation among 

all. This value can be expressed through individual initiatives or in 

a collective and organized manner in the civil society framework, or 

on the legal level through tax contributions, equal distribution of 

resources and through the protection of those who are the most 

exposed to deprivation. 

f)  Empathy: a positive intellectual and emotional inclination towards the 

other, to being open to their uniqueness and to understand it along with 

their attitudes and feelings leading to solidarity with them. Empathy 

in culturally diverse societies constitutes an incentive for interaction 

among different groups through dialogue and participation, filling in 

the psychological and social gaps often resulting from prejudices and 

stereotypes.  

g)  Accepting differences: the existence of differences and disparities 

between people is not in itself a problem. The problem resides in the 

often disdaining manner these differences are dealt with and in the 

idea that differences are deviations from what is normal and common, 

rather than considering them as one of life aspects and as a chance for 

enrichment. Accepting differences on all levels, coupled with mutual 

respect, are the main pillars of coexistence and real social cohesion.  

h)  Participation: participation is considered as one of the essential 

values of intercultural citizenship. It reflects the individual’s will to 

have a positive and influential role on the political and social levels 

by practicing their civil and political rights. Participation is not only 

a right of citizenship, it is also a duty and a responsibility to achieve 

full citizenship, as well as a first step towards intercultural citizenship 

through citizens’ interaction despite cultural, religious, ethnic or other 

differences, in the framework of integration in the common public 

sphere as well as in political and social institutions, in order to promote 

development, solve problems and establish peace and amity among 

all categories and religious, political and social communities.  
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Some Arab societies went through critical phases since January 2011 during 

which Arab citizens expressed their thirst for true citizenship based on the 

respect of freedoms and rights as well as on social justice for all. However, 

these phases revealed a reality that was long hidden behind Arab autocratic 

approaches and ideologies: diversity on the cultural, political, religious and 

intellectual level. They also revealed the lack of expertise and know-how 

to manage this diversity on the national level. Consequently, these States 

found themselves facing a real crisis characterized by polarization, divisions 

generated by a blurred national identity, a bad management of plurality and 

inadequate ways of achieving harmony among citizens of the same nation. 

The following summarizes the challenges facing intercultural citizenship:    

•  Absence of democracy, or a weak democracy in a number of Arab 

States narrows the margin of individual and cultural freedom and 

therefore decreases the chances of interaction among citizens, depriving 

the society of the creativity usually produced by this open interaction 

and untied initiative. The absence of democracy leads in some cases to 

discrimination in individual, civic and political rights and consequently to 

large scale social and legal implications. 

3-  Challenges Facing Intercultural 
Citizenship in the Arab World 

Challenges facing Intercultural citizenship in the 
Arab world 

Weak 
critical 

thinking

Violence 
against 
others
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Fanaticism
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 Absence of
democracy
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•  Totalitarianism: a trend in some Arab States that has lead to an 

obliteration of diversity and pluralism in its attempts to unite diverse 

social and political groups by force or to impose a “monolithic culture” 

and ideologies of fusion or assimilation, sometimes through State 

institutions. Consequently, civil society loses its vitality and finds itself 

incapable of making any contributions to enhance the public sphere by 

means of the creative interaction among the various society components

.  

•  No knowledge of others, a weak culture of dialogue among diverse 

groups that is supposed to generate mutual enrichment, no interest in 

educational curricula in highlighting the plural heritage of the nation or 

in presenting a comprehensive view of the national history and collective 

memory, and an attitude of superiority adopted by social, political or 

ethnic groups towards others, often lead to the emergence of fanaticism 

that sometimes develops into violence against minorities or groups 

culturally or religiously different. 

•  Religious fanaticism and socio-cultural prejudice: it is the product 

of sectarian discourses closed on themselves and rejecting the concept 

of diversity, whether religious, cultural, ethnic or tribal. Such discourse 

is often coupled with negative stereotypes about others, depriving them 

of their original Human Dignity and paving the way for discrimination, 

marginalization or even violence. Fanaticism and rejection of others are 

often accompanied with a memory bursting with violence or oppression 

generated by painful events that were not dealt with through reconciliation 

and justice, which consequently widens the gap between both sides. 

•  Violence against others: violence might take different forms, 

particularly when it is based on discrimination. It is sometimes indirect 

and lies behind the marginalization and deprivation of some regions 

of development and public services. It occurs as well through the 

mobilization of public opinion in the media or in the political and religious 

discourse against a certain community. This violence might turn into 
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confrontations within the society or into hostilities against some people 

and their properties. At worst, violence can lead to murder and on a 

larger scale to civil war within the same society. Therefore it is of utmost 

importance that supreme power remains in the hands of the State that 

is the only entity responsible for ensuring security for all. Moreover, the 

culture of diversity should be coupled with education on nonviolence, 

democracy and compliance to legitimate institutions. 

•  Weak critical thinking: looking at the reality and understanding the 

role of individuals in the society as well as in other people’s life without 

critical thinking might lead to exonerate oneself and criticize others, and 

to isolate oneself from collective human concerns. This can also generate 

fanaticism and a feeling of holding the absolute truth while considering 

that all others are wrong. Such positions hinder the process of dialogue, 

interaction and growth through mutual enrichment and partnership 

between citizens based on their diverse capacities and contributions, 

and therefore obstructs intercultural citizenship.   
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The Arab world is characterized by cultural diversity within its societies 

which entails the promotion of the culture of respect and coexistence 

through public and educational policies as well as through civil society in 

order to enhance social cohesion and establish sustainable peace. Here are 

some useful mechanisms to achieve that end. 

4-  Mechanisms for Fostering 
Intercultural Citizenship 
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a)  Preserving the diverse cultural heritage: every society and State 

have to invest in the Nation’s cultural heritage by highlighting it in 

national education and by building museums preserving the plural 

memory whether this plurality and heritage is a regional, ethnic, 

religious or any other form of heritage, in addition to encouraging 

domestic and foreign tourism as well as programs, festivals and 

popular events celebrating these cultural symbols. 

b)  Conception and refinement of the collective memory and 

identification of common national and historical symbols: 

societies that have witnessed internal crises and violent conflicts that 

have left a large number of victims behind need true reconciliation 

in order to reconstitute the social fabric on new bases of mutual 

trust and to head towards a common future by overcoming the past 

experiences. And this requires a joint national action liberating the 

memory from the hurts of the past and focused on common social 

and historical symbols.  

c)  The adoption of intercultural and interfaith dialogue and its 

mechanisms as a source of positive interaction and mutual 

understanding within the same Nation: dialogue constitutes 

a basic competence for living in peace and achieving success in a 

world that is becoming more and more pluralistic and open. It is a 

capacity that should be built and promoted among all citizens through 

education, training and joint activities of the civil society, with particular 

importance attached to interreligious dialogue in order to counter all 

forms of extremism and fundamentalism that would otherwise turn 

into clashes within the society.  

d)  Creation of an intercommunal, intersectarian and interregional 

civil society through the adoption of comprehensive national 

causes and a citizenship-based approach of rights: different 

interreligious, interregional and intercommunal civil associations and 
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initiatives constituting a society represent an exceptional platform 

for the promotion of interaction and cultural exchange, as well as for 

partnership in order to push the society forward and serve human 

issues, which is the best way to boost the feelings of national belonging 

and shared responsibility. This experiment should be spread as much 

as possible because it helps to see in others brothers in humanity 

and partners in the Nation instead of judging them for their cultural, 

religious, political or ethnic affiliation. This common space becomes 

an opportunity to discover others, explore their cultural particularities 

and deepen the mutual understanding.  

e)  Education on diversity and common values: intercultural 

citizenship requires educational policies and curricula based 

on the acknowledgement of the national social fabric diversity 

as well as on the set of common values in their human, civil and 

spiritual dimensions. History, civic education, philosophy, literature, 

languages, sociology and economy programs contribute to achieving 

this end. Some States have even included multireligious culture to 

the educational program, giving the students an objective idea of the 

religious components of national and global societies. Focusing on 

the set of common values, and particularly the values of coexistence 

in light of intercultural citizenship, remains the basic task of national 

education. 

f)  An open religious discourse: building intercultural citizenship starts 

with an open religious discourse accepting diversity and dealing with 

differences with respect, dialogue and solidarity away from any form 

of extremism or fundamentalism. This should be achieved without 

however becoming an excuse for the government to interfere in the 

affairs of religious communities. The society, particularly the believers 

themselves and religious groups play an important role as they 

observe this discourse and encourage openness, mutual encounter 

and dialogue.  
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g)  Inclusive social justice: establishing inclusive social justice is an 

essential part of the process of building intercultural citizenship; it 

guarantees that misery, injustice and marginalization are not exploited 

to increase sectarian tensions or to destroy the national social fabric 

through feelings of hatred and internal confrontations. Hence, true 

citizenship cannot be achieved without equality and dignity for all. 

h)  Encouraging political participation based on a struggle for 

national causes and on the set of common values: instead of 

defending the community’s private causes and rights, intercultural 

citizenship entails an inclusive national humanitarian feeling uniting 

citizens in the defense of all these rights in a non selective or 

discriminatory manner.  
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 Best Practice

Impact on Public Reform for Education on Intercultural 
Citizenship in Lebanon

Time and place : Three-year project (20122015-), Lebanon
Context: Lebanon is a plural society with a strong presence of the community spheres, 
be it family, clan or confession. The central role played by communitarian institutions 
generates sectarian affiliations and undermines the individual-state relation, thus 
leading to a lack of national identity and belonging. In addition, confessional education 
compounds the fear of the other, limiting the possibilities for meaningful reconciliation 
after the civil war. 
Partners: The “National Strategy for Citizenship & Coexistence Education - NSCCE” is an 
initiative lead and implemented by Adyan Foundation. It is implemented in partnership 
with the Lebanese Ministry of Education and Higher Education (MEHE) and the Center 
for Educational Research and Development (CERD) and in close collaboration with the 
Federation of Private Schools in Lebanon.
Action and methodology
 The project aims at reforming the current Lebanese educational policies and programs 
in order to promote solid coexistence in the framework of intercultural citizenship and 
diversity management.
This National Reform is thus based on an inclusive approach integrating the different 
stakeholders at all levels so to ensure strong endorsement and commitment to the 
project’s central concept and vision. It is constructed around a three-pronged strategy:
Level 1: Concept building and advocacy campaign 
During the first phase, Adyan worked on an advocacy campaign reaching a National 
Consensus about the concept of intercultural citizenship education with the concerned 
stakeholders and target population leading to the publication of the “National Charter 
for Education on Living Together”, ratified in March 2013 by the Ministry of Education, 
the Center for Educational Research and Development and the Federation of Private 
Schools in Lebanon, ensuring the sustainability of the Reform plan.
Level 2: Educational curricula and programs development
The second phase consisted in developing the “Curriculum of Education on Intercultural 
Citizenship” with experts from the Ministry and the Center for Educational Research 
and Development that was publicly launched and ratified by the ministry in April 
2014 (by official decree). This auxiliary curriculum is a general transversal curriculum 
outlining the general objectives of intercultural citizenship education and detailing them 
in competences and learning objectives by academic year. It will be integrated in the 
curricula and textbooks of different subjects with a focus on civic education, sociology 
and philosophy.
Level 3: Capacity building and awareness raising 
The Development of a vocational training for educators on Intercultural Citizenship 
Education, integrated as a pilot project.
Parallel project in Religious Education
In parallel, and in order build coherence between national curricula and religious 
teaching and public, Adyan launched in partnership with Danmission and the official 
religious authorities of the different communities in Lebanon a project of reform of 
religious education, entitled Interreligious Education on Intercultural Citizenship.
This project aims to includes the values of citizenship and coexistence from faith-based 
and interfaith perspectives, in religious education and religious discourse through a 
“Christian Muslim handbook for the promotion of the values of citizenship and living 
together in religious education” and trainings for educations and religious leaders on 
this handbook.
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Chapter Three
Citizenship and 

Participation in the 
Public Sphere
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This chapter aims to give a definition of citizenship from the public affairs 

and public sphere perspective. Based on the basic principles set by the 

German Philosopher Jurgen Habermas, this “sphere” is the background of 

intellectual contradictions and organization of clashes through peaceful 

means. From this standpoint, this chapter aims at describing the relation 

between participation and positive citizenship within the public sphere 

through a number of political and social concepts and parameters. 

Citizenship and Participation 
in the Public Sphere
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The public sphere is a space for every person and is no one’s property. It is a 

free area of discussion allowing different opinions and points of views without 

any form of exclusion or monopoly. The idea of public sphere stemmed from 

a book by the German philosopher Jurgen Habermas published in 1962; it 

has surely undergone some essential changes since that time, however it 

is still accepted and taken into account by researchers interested in media, 

politics and public opinion.   

1- Definition of the Particularities of 
the Public Sphere 
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Origin of the Concept

The concept of Public Sphere was first introduced by Jurgen Habermas, a German 
philosopher born in 1929 in Dusseldorf (capital of the Northern Rhine province 
and current Westphalia) and raised in a middle class family of the German society. 
The third Reich defeat and all the Nazi atrocities consequently revealed had a 
big impact on Habermas social upbringing and led him to describe himself as a 
“product of the re-education” policy that was adopted by occupation forces after 
the fall of the Nazi regime with the aim of “eradicating Nazism”. 
Some might consider Habermas a communist or a liberal, but in reality, he does 
not rely on the concept of “class” or respond to its requirements, nor does he 
give the individual the absolute freedom that might have negative implications on 
the society. In fact, he had a new vision of democracy embedded in his theory of 
“communicative action”, and he introduced a new concept to the civil society which 
he calls “the public sphere”. He criticized what he used to call “commodification of 
communication” generated by a large scale control imposed by some technical 
economic system on a society, as is happening to the modern capitalist society. 
Concerned as he was by the void of meaning and erosion of freedom, he worked 
on the creation of the public sphere allowing an intellectual discussion that would 
lead to understanding and democratic dialogue based on reform claims in areas 
related to truth, accuracy and honesty. In his communicative theory, he insisted on 
the humanization of intellectualization processes by integrating communication 
dimensions and linking the modern movements in the public sphere to moral values 
rejecting money and making more space for freedom and human interaction.
A true public and democratic sphere combines political intellectualization with 
democratic legitimacy. And that is why Habermas considers that the ultimate 
condition for democracy lies in the communicative action. For Habermas, 
communication is not a mere discussion or exchange of information but is 
represented in the deliberative aspect of the language; it is a language itself. It 
is also a dialogue on the level of the speakers’ minds. Its objective is to establish 
amiable ties or bridges for better understanding of important issues that should 
be the subject of dialogue. Language here is a set of rules laying the foundations 
of communication and contact between people. It is a huge reserve of human 
experiences and diverse lifestyles. It is a language producing something important. 

Dalal Mohammed Aawaj
Al Hiwar Al Mutamadden (Civilized Dialogue): issue 2952 – 22/3/2010- 21:23
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a) Cultural rooting of the public sphere concept
The public sphere was historically characterized by its embracing diversity, 

and the larger it is, the more affirmed is this particularity. Developing the public 

sphere is not an unusual or abnormal concern but a shared humanitarian and 

universal endeavor between all civilizations, races, societies and States. The 

image of “Beyt Al Nadwa” in old Arab societies, that of “Majalis Miaad” in old 

berber societies or that of “Majlis Al Chajra” in African tribes, added to Souk 

(market) and squares experiences, are all reflections of the public sphere 

vitality. However, these disappeared from local societies for many reasons 

particularly the hegemony of the “private sphere”.  

b)  The public sphere is a concept that follows 
society’s evolution

There is no doubt that the traditional public sphere had a different meaning 

than that of modern times since it was more like a “public- private” sphere (the 

council of the tribe, the mosque, the church, etc…where only people of the same 

blood or same religion are allowed). Hence, what modernism and citizenship entail 

today is the reconstruction of the concept in a context of unconditional openness 

of this sphere, based on the principle of integration and openness towards all. 

The public sphere is a space for free discussion and critical thinking where 

individuals can raise public issues and where a personal opinion can turn into 

a general idea spread to the public. The public sphere first took shape in the 

18th century when elites from the Bourgeoisie and persons with enlightened 

thought used to visit clubs, restaurants, cafes and private forums to tackle 

public issues and discuss political affairs in a private context; these public 

spaces soon became an equivalent to the absolute power of the State. This is 

how the public sphere made it possible for the elite to stand against absolute 

oppression before the emergence of popular media. In fact, it enables the 

freedom of association and hence allows people to have private discussions on 

public affairs. It is where the critical and effective role of the elite materialized. 

This was the beginning of the concept of public sphere that elaborated later 

to include mobilizations in public squares, demonstrations in streets and 

outspoken condemnation of despotism.
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a) The social contract
The culture of the social contract is the substitute for “group feeling” (Ibn 

Khaldun) where the contract is the law by which all free parties abide, in 

accordance with the universal legal rule stating that “a contract is the law for 

both parties”, contrarily to the law of the majority or the strongest, i.e. that 

of controlling power (coup d’état, armed groups, intimidation…), and where 

national constitutions are part of this social agreement.  

2- Foundations of the Public sphere 

The Contract and Individual Freedom

According to Jean Jacques Rousseau, “a man's freedom consists in 
his being able to do whatever he wills, but that he should not, by 
any human power, be forced to do what is against his will.” Hence, 
the essence of social contract can be summarized as follows: “each 
individual shall be treated as an integral part of the whole”; individuals 
find themselves obliged to concede their natural freedom, to agree 
with other parts of the society and to substitute this natural freedom 
with civil freedom. The objective of the social contract is to preserve the 
contracting parties’ life and protect their rights from any oppression. 
Rousseau considers that “when not evidently acknowledged by the 
people, any law shall be null and void”. The law is the expression of 
the general will; otherwise it would be a law of slavery and oppression. 
The General Will – for Rousseau – is straight and only serves common 
interest and common good. Therefore, the general will is what pushes 
an individual to concede some of his/her natural rights to preserve a 
greater part of these rights within a civil society; it is thus the result of 
an agreement between members of the society. 

 François Chatelet : Histoire des idées politiques Mementos Thèmis-PUF –Paris 
1982 p 138
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b) Common interest and common good
Actions led in the public sphere stem from the culture of Common Good 

that is different from the private interests systems that characterized the 

systems of the old Sultanate (where everything was owned by the Sultan). The 

concept of Common Good has also an organizational dimension as it is related 

to the elaboration and implementation of policies serving common interest 

within the Nation-State. In order to understand common interest and common 

good, it is necessary to differentiate between the individual idea of “charity” 

and the civil and social idea of common interest and common good, as well as 

between the individual and group interest and the common interest including 

all without any racial, gender or religious discrimination.  

Best Practice
Citizen Report 

Card

Citizen report cards are one of 
the forms of social participation 
that were encouraged by the 
World Bank but came out of 
independent initiatives by 
a network of organizations 
that believed in the citizen 
experience in the Bangalore 
province of India, as well as 
in the importance to raise the 
people’s voice louder than 
that of politicians or experts. 
Many assessments have 
shown that public services in 
some countries where such 
participatory methods were 
adopted witnessed a radical 
improvement since 1994.  

Best Practice
Citizenship Cafe in 

Tunisia

As a result of dialogues that took 
place on the margin of the World 
Social Forum held in Tunisia in 2013, 
many civil society organizations called 
for the adoption of a participatory 
and social approach as a solution 
for the elaboration of health and 
educational policies through social 
dialogues. In this context, the 
alliance of civil society associations 
and independent experts organized 
open dialogues, discussions and 
social national conferences including 
reform-oriented workshops. This 
experience, based on the “citizen 
café” mechanism, was the first of 
its kind in the Arab world, and it has 
started to produce positive results in 
reforms and policy elaboration. 
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c) Public affairs
Powers in the Arab world got used to low particiption, and in some cases 

to the absence of any participation from the people; hence, interfering in 

public affairs became an exclusive right in the hands of the State, making any 

attempt to break this trend seem as a violation of the culture and traditions 

that deserves the harshest sanctions, without any denunciation by the 

people who see politics are the governors’ “private affairs”. The Arab citizen 

is unconsciously, and sometimes consciously, aware of the enormous risks 

implied by talking about public affairs in a manner that does not appeal to 

the State, and this has resulted in a growing feeling of indifference as well as 

in negative citizenship. 
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Humanity has crossed a long way in order to change participation from 

a privilege granted to some to a right for every citizen regardless of the 

gender, race or social status. Athens and Rome’s Citizenship made the “legal 

legitimacy” an exclusive right for men (excluding women) while the Age of 

Enlightenment constituted a period of change making citizenship an equal 

right for all Human beings, before the French revolution made it a political 

and legal right through its declaration of the Rights of Man and the citizen, 

despite its progressive implementation extending to the twentieth century. 

a) Political participation

It is the main aspect of the concept; some limit it to elections, however it 

is larger than that. It is true that elections are the mechanism organizing the 

democratic process, yet this mechanism is the consequence of many forms of 

participation, from political parties, social groups and governmental officials, 

and requires from every citizen to be prepared for it regardless of their position. 

b) Participation in elections

Democracy puts freedom of choice on top of any other consideration, 

for society delegates its power to the political class by voting, without it 

meaning that it gives absolute mandate restricting society’s positions and 

rights, since society would always be capable of following up on the extent 

to which those it elected are honoring their commitments and promises, by 

means of accountability, through the media, people’s representatives and 

independent judiciary system, as well as citizen assessment centers and 

evaluation research led by trade unions and civil society organizations. 

3- Participation and its Mechanisms
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c) Participation in civil society

A citizen has the right to take part in public life and to belong to what 

he considers as a civil context that responds to his/her convictions. In fact, 

civil society organizations vary according to their objectives and means to 

achieve these objectives. Some choose advocacy, others chose training or 

development while others consider all these as elements of their effective 

participation. 
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The Arab world had a minor experience with public opinion in the past, 

as what has been domination instead of public opinion is what is called the 

“mood of the street”. The balance of powers and mobilization of the street 

mood, are two main elements used by oppressive regimes throughout 

history, replacing objective studies of public opinion trends. 

In an open and pluralist context (social, political and cultural), public 

opinion represents the compass that identifies the direction of policies and 

influences them through the results of continuous polls reflecting the pulse 

of the society as well as through the role played by the media. These two 

channels can sometimes be subject to pressure by influence groups, through 

financial or political pressure, and that is often a challenge as it is problematic 

for legislators who try to fill up the legal gaps allowing such dangerous 

manipulation of the relation between the public opinion and the effects of 

the political decision.  

a)  The media, an essential element of the public 
sphere

The autonomy of the public sphere is related to the prosperity of the 

press with a public opinion mainly comprising of urban citizens who adapted 

their reading habits with new publications, particularly with the critical 

analysis newly introduced to daily papers, creating in the heart of the private 

space, a network of intensive public communication. An example of it would 

be the discussions in clubs and salons where people commented the news 

and where each person expressed their opinion and interpretation. This is 

how new forms of social relationships emerged, based upon discussion and 

intellectual effort. 

4-   The Relation of Public Opinion to 
the Public Sphere
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b)  Misleading public opinion is still likely even in a 
democratic framework

According to Jurgen Habermas, social powers that produced the public 

sphere in the eighteenth century in Great Britain, France and Germany, which 

were liberal democratic powers, were the ones that blew up the public space 

concept and applications, especially in the United States in the twentieth 

century. In fact, the consumption trend generated by capitalism in western 

societies made the citizens only concerned about their source of living, losing 

any interest in public and social affairs and focusing on pure consumption 

which hindered them and the society from playing the role and fulfilling the 

functions of the public space. 

When western societies became industrialized, and the media became a 

tool for the western industrial machine, popular media was used to serve 

political and economic interests that distorted the role of the public space 

concept. This is what Habermas describes as the corporate culture misleading 

the public opinion through public relations and media and leaving a marginal 

public space for issues and concerns.  

c) Dangers of controlling the public opinion
There are hundreds of journalists who face dangers and difficulties and some 

even sacrifice their lives for the sake of communicating the truth to the public 

opinion; nevertheless, a big part of the media fell under financial and political 

control which led public sphere to lose its critical power and made the media a 

tool for flattery and ingratiation ruling out awareness and critical thinking through 

well-known means: amusement, thrill, provocation, blurring consciousness, 

omitting the truth and making up new issues according to the desired objective 

in order to keep the audience busy and incite it for action or non- action.  

Thus the public space lost its capacity to play the critical thinking role for which 

it was originally created and became an extension of hegemonic powers, a tool 

used to serve the strategies of financial, political and religious-ideological powers, 

by spreading certain patterns of consciousness leading to submissiveness and 

preconceived thoughts and lifestyles. As a result, alternatives for expressing the 

public opinion emerged through social media networks. 
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d) The virtual public space
The virtual public space (internet) generates a virtual citizenship as a 

substitute for actual citizenship, as it leads to an increasing exchange of views 

through social networks. However, more and more people criticize today the 

negative and provocative role often played by these networks despite the 

fact that in a way or another they represented a form of public sphere and 

participation. It is therefore important to adopt a clear critical dimension and 

to train children and youth on the use of these means.  
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The public sphere reflects the cultural and social diversity based on the 

rule of “a sphere for everyone, not belonging to any one”. This vision has 

implications related to diversity in society, for diversity requires both the 

openness of this space, as well as private expression within its own context. 

In fact, freedom of association and expression are a given to every citizen 

for their simple quality of citizens, but extend also to minorities and to 

communities with their specificities in regards to linguistic, religious, political 

and cultural particularities. 

It is therefore necessary to differentiate between the private – public sphere 

involving groups with similar or even homogenous intellectual, religious, 

cultural and linguistic characteristics, but without any discrimination towards 

others (not taking part in this sphere’s activities) and the open public sphere 

embracing all groups with various intellectual, linguistic, religious, political 

affiliations. 

a) Freedom of conscience

The right to freedom of conscience is based on a set of principles among 

which those stating that the right to freedom of belief represents a form of 

freedom including the right not to believe, the right to express one’s non-

belief, or one’s faith particularities or the choice to convert. 

b)  Problems of the Public sphere in the Arab World: 
precariousness and regeneration of oppression

In the relative absence of indigenous democratic traditions, methods of 

oppression in the Arab world change and take new violent and community-

5-  Cultural and Religious Diversity and 
the Public Sphere
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oriented (sectarian, religious, military) shapes which gives the impression 

that the Arab region might be an exception in light of the changing world. It 

seems that some psychological and cultural considerations are hindering the 

acceptance of diversity as a result of accumulations generated by oppression 

and continuous wars. At the same time, there are some regional orientations 

supporting the “pre-civil society culture”, i.e communitarian fanaticism, tribal 

laws, reign of families, with the aim of maintaining a closed society, prevailing 

over a number of Arab States, and particularly non Mediterranean States. 

That is why women and youth in these societies remain out of the public 

sphere.   

Freedom of Conscience

The Article 6 of the new Tunisian constitution adopted in 2014 is the 
second constitutional text in the Arab world (after Lebanon) explicitly 
guaranteeing the freedom of conscience. Freedom of conscience is 
one’s right to believe what is dictated by one’s conscience without any 
external constraints. It is related to convictions entailing choice between 
diverging or even opposing philosophical, ethical and religious ideas. 
It also includes the right to believe or not and requires at the same 
time the respect of what others regard as sacred, in return for absolute 
freedom of belief. 
  

Constitution of the Republic of Tunisia 2014

Article 6
The State shall protect religion, guarantee freedom of belief and 
conscience as well as practice of religious rites, and ensure the neutrality 
of mosques and houses of worship away from any use for partisan 
purposes. The State shall commit to spreading the values of moderation 
and tolerance, protecting sacred spaces from any potential assault, as it 
shall commit to preventing and fighting calls for excommunication and 
incitement to hatred and violence. 
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Arab revolutions led to the expansion of political participation and the 

increase of calls for reform from Arab citizens. However, this movement 

towards change was limited due to a number of factors that need to be taken 

into consideration:

•  A weak connection between the political culture and citizenship and 

a strong popular attachment to the religious-sectarian identity. This is 

to be related to the regression of education and weakness of literacy 

policies particularly among women. 

•  An increasingly important role played by electronic public spaces with 

direct influence over an actual citizenship that is deteriorating despite 

the opportunities for efficient participation. 

•  A decreasing role and size of the middle class and the absence of 

consensual policies enabling the establishment of representative 

democracy under massive economic crises. 

•  The use of the virtual public sphere for political purposes (through 

satellites and electronic networks) and the mobilization guided by 

States endorsing a culture of “tutorship” and thus turning the concept 

of citizenship into an easily manipulated issue rather than the beginning, 

the end and the solution. 

Conclusion 
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Statement Issued by Al Azhar and Intellectuals 
Regarding the System of Fundamental Freedoms

Following the liberation revolutions that unleashed freedoms and a spirit of 
comprehensive renaissance among all categories, Egyptians and the Arab and 
Islamic nation are looking up to the nation’s scholars and intellectuals to define 
the relationship between the integral values of the tolerant Islamic Sharia and the 
system of fundamental freedoms unanimously acknowledged in international 
conventions. The cultural experience of the Egyptian people has indeed contributed 
to consolidate the values, underscore the constant principles, and determine 
the conditions of this system, which protects the evolution process and paves 
the way for future prospects. These principles, which are freedom of religion, 
freedom of opinion and expression, freedom of scientific research and freedom 
of literary/artistic creativity, are grounded in the purposes of the Sharia, the 
recognition of the spirit of modern constitutional legislation, and the requirements 
of progress in human knowledge. The spiritual energy of the nation thus fuels 
renaissance, motivates progress and furthers material and moral advancement. 
These continuous efforts blend together in a sustainable cultural rhetoric and an 
enlightened religious discourse, which draw in harmony the outlines of a fruitful 
future path leading to objectives approved by all. 
Accordingly, a group of Al Azhar scholars and Egyptian intellectuals issued the first Al 
Azhar document under the aegis of the Al Azhar Mosque, and later issued another 
statement in support of Arab peoples’ struggle for freedom and democracy. These 
scholars and intellectuals went on with their activities and examined together the 
intellectual common denominators in the system of human rights and freedoms. 
They ended up adopting a series of principles and constraints underlying these 
freedoms based on current requirements and in order to preserve the essence of 
societal consensus and common good in this era of democratic transformation. 
This should allow the nation to start building its constitutional institutions 
successfully, based on peace and moderation, with the grace of God. 
First – Freedom of religion and belief: Freedom of religion and belief, and the right 
to full citizenship for everyone, which is linked to it, and is based on total equality in 
rights and obligations, are the cornerstones of modern society and are guaranteed 
by the constant principles of peremptory religious texts and explicit legal and 
constitutional principles. The Quran indeed says, “There shall be no compulsion 
in religion. The right course has become clear from the wrong” and “So whoever 
wills - let him believe; and whoever wills - let him disbelieve.” This criminalizes 
any kind of compulsion in religion, or persecution or discrimination based on 
religion. Every individual in society is entitled to adopt any ideas he/she wants, 
albeit without undermining society’s right to preserve monotheistic doctrines. In 
fact, the three monotheistic religions have their sanctity and individuals are free to 
perform their rites without aggressing others’ feelings, acting or speaking in a way 
that undermines this sanctity, or disturbing public order (…) The right to freedom 
of religion entails recognizing the legitimacy of pluralism and the need for each 
citizen to respect the other’s feelings and treat them on a solid basis of citizenship, 
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partnership and equal opportunities in rights and obligations. Respecting freedom 
of belief also calls for rejecting exclusion and excommunication (…)
Second – Freedom of opinion and expression: Freedom of opinion is the mother 
of all freedoms and takes the shape of expressing one’s opinion using freely 
all means of expression, such as writing, speech, artistic production and digital 
communication. It is the manifestation of social freedoms, which transcend 
individuals and include the formation of parties and civil society organizations, 
in addition to press and audiovisual/digital media freedom and the freedom to 
access the information needed to express one’s opinion (…) The participants 
declare that freedom of opinion and expression is the true manifestation of 
democracy, and call for raising and educating future generations on the culture of 
freedom, on the right to difference and on the respect of others. Moreover, they 
urge religious, cultural and political figures speaking in the media to take heed of 
this important dimension in their daily actions and to act wisely in shaping public 
opinion in such a way as to abide by tolerance, larger horizons, dialogue and the 
rejection of fanaticism. It is thus necessary to evoke the civilizational principles of 
tolerant Islamic ideology regarding which the greatest imams of jurisprudence 
used to say: “My opinion is right but could be wrong, and your opinion is wrong but 
could be right.” Accordingly, freedom of opinion can only be consolidated through 
sound arguments based on dialogue and civil attitudes in advanced societies. 
Third – Freedom of scientific research: (…) Jurisprudence has it that thinking, by 
and large, is an Islamic obligation in various artistic and cognitive fields; therefore, 
theoretical and experimental scientific research is the tool for such thinking. 
The top criterion is for research institutions and expert scientists to enjoy total 
academic freedom to conduct experiments, state assumptions and probabilities 
and test them using accurate scientific criteria. These institutions are entitled to 
have creative imagination and the expertise needed to reach new results that 
enrich human knowledge based solely on scientific ethics, methods and principles 
(…)
Fourth – Freedom of literary and artistic creativity: (…) Literature and the arts 
generally aim to develop awareness of reality, activate imagination, promote 
aesthetic sense, educate and expand human senses and capacities, and grant 
man a deeper knowledge of life and society. They sometimes criticize society and 
look for what is finer and better. In reality, all these supreme functions enrich 
language and culture, activate the imagination and develop thinking in keeping 
with higher religious values and ethical virtues (…) Literature and the arts are a 
mirror that reflects the conscience of societies and provide an honest expression 
of their constant principles and variables, thus offering a fresh image of their 
aspiration to a better future. 
May God assist us in what is good and beneficial.

Written in the seat of the Al Azhar sheikh on the 14th of Safar 1433 A.H. (corresponding 
to January 8, 2012 A.D.),
The Sheikh Al Azhar 
Ahmad al-Tayyeb
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Chapter Four
Cultural and Religious 

Diversity
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Previous chapters highlighted the importance of diversity whether in the 

practice of actual citizenship or in its relation with the public sphere and 

the civil society tasks, such as monitoring the State and disallowing it from 

expanding at the expense of individuals and basic freedoms. 

In this chapter, the aim is to deepen the understanding of diversity, its 

forms and facets, in addition to identifying the way through which a country’s 

unity can be embodied in light of cultural and religious diversity. This also 

chapter underlines manifestations of diversity in the globalization era, with 

an emphasis on cultural and religious dialogue as a strategic mechanism to 

preserve diversity and protect the State and society’s unity. 

Cultural and Religious 
Diversity
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Diversity is not an exception but the rule that is always in vigor in the 

universe, in life and society. Diversity is inherent to nature, to history and 

to existence, the latter being based on diversity rather than resemblance. 

Human life often tends towards harmony; however, difference constitutes 

a basic condition for achieving balance between individuals, communities 

and races. And life wouldn’t go on without the hard quest for consensus and 

coexistence. History has proven the failure of all the attempts to obliterate 

diversity and difference and to impose a single view, a single religion or sect, 

a single social pattern. People have strongly refused these attempts and 

made many sacrifices in order to make diversity in developed societies a 

source of strength and enrichment and not a source of danger or hardship. 

Examples presented hereunder prove and support the above. These 

examples are two-fold: some have an individual dimension while others are 

collective and relate to diversity between groups and communities. 

a) Diversity on the individual level

• Gender difference

According to Abrahamic faiths, when God created the Earth, He made 

pairs of every kind laying thus the foundations of natural diversity. 

Human kind did not comprise of a single self-reproduced creature but 

was made of a man and woman; and contrarily to what some might think, 

woman is not a copy of man although they share all life aspects. Woman 

was created independent from man, not as a follow up to him, hostage 

of his will and desire. They are different in constitution but completing 

each other.  

1-  Cultural Diversity:  
Its Forms and its Importance
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• Different fingerprints

In the past, it was believed that differences setting human beings apart from 

each other were limited to gender, color, language, belief, tribe, people, nation, 

social status, profession or any other natural and social difference. However, a 

unique particularity was discovered during the last century, making each individual 

different from others. In fact, a person’s fingerprints are unique and hence make 

them inimitable. No one can ever eliminate or replace anyone. The individual 

has no identical other, not even his/her twin; each was born different and will 

remain different. And this uniqueness means that individuals do not melt in their 

belonging to the same religious, ethnic or cultural community, but remain different 

individuals with their own specificities, even if belonging to the same group.

 

• Different natures

When a baby is born, it fills the life of its mother and father, and everyone 

in the family tries to guess who it looks like; but they are always surprised to 

see that as it grows up, the little offspring doesn’t look like anyone but him/

herself. And the game becomes more exciting when a brother or sister is born 

to the family. In fact, parents will naturally try to ensure the same education 

conditions based on love, guidance, values and on the same references. 

However, they notice that their efforts do not lead to the same result because 

every child receives the message differently, which often makes siblings 

very different from each other. The personality factor interferes here and 

influences the process of education and acquisition, according to different 

characters, feelings, legacies, experiences, relationships, talents, will and 

interests, thus taking each one on their own different path.  

• Different ambitions and dreams

We might sleep in the same bed, still we have different dreams. Two 

babies might be laid next to each other; one would smile in his sleep while 

the other would display sadness, fear or anger. Our dreams reflect our inner 

world, a world where no one is allowed in, and for which no one can hold us 

accountable whatever may be its events or representations. In any case, no 

power in the world can deprive us of our dreams and of our inner world. 
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b) Diversity on the collective level

As diversity is inherent to the personality of individuals, it is similarly 

inherent to communities and groups. From the many examples of this 

diversity, we retain the following: 

*Color and ethnic diversity

Since the dawn of creation, difference unfolded on many levels among 

which skin color that differs from one place to another and even within the 

same environment or the same family. It is true that human nature is one, yet 

this human nature is multifaceted, comprising of different levels of diversity. 

From the harmony that humans sought with the nature surrounding them, 

a variety of beauties, forms, sizes and feelings emerged. Such a qualitative 

diversity was not however welcomed by everyone throughout history; 

instead, some turned the color of the skin into a hideous racial philosophy 

based on discrimination and the attempt to control and exclude others who 

are different. 

• Linguistic diversity

It would have been possible for all human beings to speak the same 

language since they all have the same origins, and hence they could have 

shared the same signs, sounds and meanings. However, the case is the total 

opposite; in fact, generations spread all over the world, which produced, 

among numerous other results, a multiplicity of languages. Even when 

cousins met, they remained attached to their language considering it a part 

of their identity and memory. And language, instead of constituting a source 

of division and separation, became a factor of strength and enrichment, 

and linguistic diversity became a key of civilization as opposed to linguistic 

fanaticism that leads to isolation and cultural introversion. 

* Diversity of belief 

The same applies for religion and belief. Whether humans started out 

as monotheists, polytheists or atheists, it is the long, rich and complex 
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history of humanity that has played a role in the development of different 

beliefs and religious or philosophical orientations. Terrible wars were led by 

fundamentalists from all sides in the name of religion with the aim to obliterate 

religious pluralism and impose one religion eliminating all others. However the 

results were nothing but the opposite of this purpose. A certain belief might 

spread and extend somewhere while it would regress somewhere else where 

another religion might be taking ground, and this is a normal result of the 

continuous geographic movement of religions and cultures. Hence, when all 

these battles failed, all parties had to sit together to reorganize the relation 

among them and to acknowledge freedom of conscience and belief. And 

similarly to language, religious pluralism became a source of enrichment, with 

everybody searching for God and for the absolute truth, each in their own way.

From the religious and theological point of view, this plurality might be the 

fruit of the freedom God bestowed to his creation, making difference and 

diversity a natural law and a historical commandment. 

• Diversity within each religion

Every religion produced two parallel processes: one trying to unify the 

reference for all believers, and another encouraging diversity within. And this 

still applies today as every religion encompasses different schools, currents 

and groups united by the sources however divergent in their interpretations, 

as difference does not only exist among religions, but also inevitably within 

each religion. Islam for instance brings together all those who call themselves 

Muslims; nevertheless, these do not represent a monolithic group since they 

have historically disagreed upon some core issues and many secondary 

issues, which led them to split into communities and sects, most importantly 

between Sunnnis, Shias and Ibadis, each having its own interpretation of 

Islam’s principles. Even within each community there were divisions that 

resulted in the emergence of different schools. However this does not mean 

that there is no general reference to a community called “Muslims”. 

And the same applies for all other religions. In fact, within Christianity, 

cultural and dogmatic divergence gave rise to several churches within four 

families: Eastern Orthodox, Orthodox, Catholic and Protestant. 
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Moreover, difference within each religion does not only arise between 

sects but is also generated by the school of interpretation of religious texts; 

thus, there are currents that are traditional, others that literal in explaining 

the religious texts, others that focus more on the spirit than the literal content 

of the religious text, and others that try to understand their message taking 

into account the context of their religious texts, and putting them in dialogue 

with the present. 

•  Cultural diversity and difference in clothing, architecture, food 

and history

Men were created naked, however awareness made them cover their 

bodies, and that is how they began to dress. What interests us most here is 

not the beginning but the results of a movement stemming from an ethical 

consideration and taking later on economic, social, aesthetic, psychological, 

class-related and cultural aspects. Moreover, in their historical evolution, 

humans always sought diversity in fashion, although some populations 

preserved their particular aspect reflecting their culture, values and vision of 

the body and the cultural function of clothing. 

Again, the same applies for food and architecture that were also subject 

to different tastes and cultures as well as to different climates, cooking and 

building tools that characterized each population, nation, generation, ethnic 

group and tribe. 

Climate and geographic difference had an effect on cultural diversity 

which was reflected in people’s characters, habits and traditions and which 

generated cultures having their own particularities and history and proved 

that diversity always wins over the singularity of patterns. 

We have emphasized this issue and outlined all these examples in order 

to assert that diversity is a general law and a primary condition for the 

protection of the universe, the continuity of life, the survival of mankind, the 

renewal of history and the founding of civilizations. 
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a) Diversity and National unity
We move now from proving diversity to diversity management. 

Disagreement between people should not be on the concept of diversity itself 

but on the way of its management. In this context, we start from the belonging 

to a Nation, a basic value in the life of people. Whether we consider the Nation 

as related to a National State, or to a larger concept related to language and 

history such as “the Arab Nation” as defined in Arab nationalists’ literature, or if 

we considered global citizenship expressing our belonging to the human family 

and hence our shared responsibility towards Human rights, the environment 

and to peace, in any of these cases, the Nation’s unity does not necessarily 

entail the unity of culture and religion. A unified Nation is definitely not built 

by individuals or groups united in their religion and language. Multilingual 

and multireligious societies are the most numerous in the world; we can even 

say that there is no country in the Arab region that doesn’t have at least one 

of the aspects of diversity. The only difference between these countries is 

in the size, representations and indicators of this diversity as well as in the 

way it is dealt with. Therefore, adherents to any Nation are equal in their 

loyalty, belonging, rights and duties. Any discrimination among them based 

on religion or language constitutes a violation of the Nation and a threat to its 

unity and diversity. Assuming that the Nation should identify with one religion 

in a diverse society is a deviation, deriving from a confusion of concepts, and 

exposes the Nation to sectarian conflict and religious or racial division within 

the society or the country. Thus, national unity in diverse societies is not 

based on a single religion or homogenous and pure culture; unity is achieved 

through belonging to a single Nation and a State that embraces all, as well 

as through the commitment to respect different religious and cultural values 

of citizens. For what goes for the Nation goes for the State. In fact, in light of 

2-  Nation and State Unity in the 
Framework of Cultural and Religious 
Diversity
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pluralism, the State is for all, protecting the rights of all cultural and religious 

communities without any privileges or discrimination based on religious or 

racial considerations. 

This does not mean however the separation of State from identity; in fact, 

the Nation here is not a simple geographic space but is linked to the common 

history of a dynamic society comprising individuals and groups whose 

religious convictions, values and culture are rooted in a process extending 

over time and place. Hence, when we define a Nation, we do so through a 

national collective identity. In multi-lingual, multi-cultural and multi-religious 

societies, identity cannot be limited to one religion or culture but is considered 

as a complex concept reflecting the existing diversity where each and every 

one finds him/herself in a Nation to which he/she belongs. 

b) Between State and culture
The relation between the Nation and culture can be expanded to include 

the relation between the State and culture. The State should surely remain 

unbiased and not discriminate between its citizens on the basis of religion 

or language. And from here stems the importance of the “civil” State, as it is 

the foundation of a State guaranteeing Justice for all citizens and protecting 

their rights and freedoms, especially the freedom of belief and freedom of 

conscience.  

From the First Letter of the Council of Catholic 
Patriarchs of the Orient, 1991 

“Despite all difficulties, our centuries-old coexistence represents the solid 
ground upon which we build our joint action, now and in the future, for the 
sake of a society based on equality and parity where no one feels estranged 
or outcast. We all draw on and share one civilizational heritage shaped by 
each one of us based on our individual genius. Our civilizational kinship is our 
historical heritage, which we insist on preserving, developing, consolidating 
and promoting so that it becomes the foundation of our coexistence and 
brotherly cooperation. The Christians of the Orient are an integral part of the 
Muslims’ civilizational identity, and vice versa. Therefore, we are responsible 
for one another before God and history, and we have to look constantly for 
a formula that achieves not only coexistence, but also creative and fruitful 
communication, which guarantees stability and safety.” 
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The Al Azhar Document Regarding 
the Future of Egypt

June 20, 2011

Upon the initiative of Sheikh Ahmad al-Tayyeb, the Imam of the Al Azhar 
Mosque, a number of Egyptian intellectuals of various intellectual and religious 
affiliations came together along with many high level Al Azhar scholars and 
intellectuals, and held several meetings during which they examined the 
defining historical period in Egypt following the January 25 revolution and its 
importance in the process of steering Egypt’s future towards its noble aims 
and the Egyptian people’s right to freedom, dignity, equality and social justice. 
The participants in the meeting agreed on the need to build the nation’s 
path on universal and comprehensive principles discussed by the Egyptian 
society based on just steps, which would ultimately lead to the intellectual 
frameworks underlying the rules and adequate approach of society. 
First: To support the establishment of a modern, democratic and constitutional 
national State based on the constitution chosen by the nation, one which 
states the separation of State powers and its ruling legal institutions. This 
constitution determines the framework of power and secures the rights and 
obligations of all citizens on an equal footing. Legislative power is thus that of 
the representatives (members of parliament) chosen by the people, and this 
is in accordance with the right Islamic vision (…)
Second: To adopt the democratic system based on direct universal suffrage, 
which is the modern method for achieving the principles of Islamic Shura. 
This method allows for upholding pluralism and the peaceful rotation of 
power, determining competences, monitoring performance, holding officials 
accountable before the people’s representatives, preserving the interests 
and benefits of the people in all legislations and decisions, managing State 
affairs according to the law and nothing but the law, fighting corruption 
and achieving total transparency and freedom of accessing and exchanging 
information. 
Third: To abide by the system of fundamental freedoms of thinking and 
opinion while fully upholding human and women’s rights as well as the rights 
of the child, considering citizenship and non-discrimination based on religion, 
race, gender, sex or other as part of one’s commission and responsibility, and 
emphasizing pluralism and respect for all three monotheistic creeds. 
Fourth: To respect fully the ethics of difference and dialogue by averting 
accusations of apostasy and treason, banning the exploitation of religion to 
sow divisions, rejection and animosity among citizens, regarding incitement 
to religious discrimination and sectarian/racial inclinations as a crime against 
the nation, and abiding by balanced dialogue and mutual respect as criteria 
to deal with all the components of society without any discrimination in terms 
of rights and obligations among citizens. 
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The above doesn’t however mean that the State is unrelated to the 

cultural sphere since every State is certainly influenced by the society’s 

prevailing culture and such influence is reflected in the constitution 

elaborated by representatives of the people as a result of a dialogue 

process entailing consensus on the social contract, on which intercultural 

citizenship is founded. The constitution is then submitted to all citizens 

in a referendum or through an explanation of the rights and guarantees 

it ensures. 

Thus, culture influences the elaboration of local legislations, the choice 

of political system and the identification of values. This is what is called 

cultural specificities that distinguish a society from another. 

Yet, a just State is one that treats all individuals and communities 

equally, without favoring one over the others, or empowering one at the 

expense of all others, and without sacrificing the rights of the majority 

or marginalizing religious or cultural communities and depriving them 

of their fundamental rights just because there are lesser in number, 

especially in multiethnic and multireligious societies. 

Therefore, protecting the State from disintegration and vulnerability 

requires an attachment to it, to the values it represents, values that stem 

from the society and embody all its constituents, in addition to a general 

commitment to defend the all-encompassing Nation and a determination 

to live together.   

c) The historical roots of diversity in the Arab world
The Arab region is THE region of diversity. Historically, diversity 

in the Arab world was not only limited to followers of Abrahamic 

religions but included almost all factions of different beliefs and 

philosophies. The region witnessed as well the differences that 

led to divisions within these religions and thus to the emergence 

of sects and communities, whether within Islam or Christianity, in 

addition to Judaism, Zoroastrianism and new religions. This has 

turned the region into a large mosaic of expressions, opinions and 

references. 
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Pluralism has always defined the region’s history and geography 

despite the many empires, wars, discords and oppression taking 

over political practice. All these components endured changes and 

confrontations. And no matter how severe the battle for power was 

between parties, tribes, internal and external forces seeking supremacy 

and monopoly of wealth and glory, the value of living together remained 

constant and won over oppression, then colonization, and resisted to 

violations and fanaticism. 
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The Lebanese Constitution
Preamble of the constitution

A)  Lebanon is a sovereign, free, and independent country. It is a final 
homeland for all its citizens. It is unified in its territory, people, and 
institutions within the boundaries defined in this constitution and 
recognized internationally. 

B)  Lebanon is Arab in its identity and in its affiliation. It is a founding and 
active member of the League of Arab States and abides by its pacts 
and covenants. Lebanon is also a founding and active member of 
the United Nations Organization and abides by its covenants and by 
the Universal Declaration of Human Rights. The Government shall 
embody these principles in all fields and areas without exception. 

C)  Lebanon is a parliamentary democratic republic based on respect 
for public liberties, especially the freedom of opinion and belief, and 
respect for social justice and equality of rights and duties among all 
citizens without discrimination.

I)  Lebanese territory is one for all Lebanese. Every Lebanese shall 
have the right to live in any part thereof and to enjoy the rule of law 
wherever he resides. There shall be no segregation of the people on 
the basis of any type of belonging, and no fragmentation, partition, 
or settlement of non-Lebanese in Lebanon.

J)  There shall be no constitutional legitimacy for any authority which 
contradicts the pact of mutual existence.

Article 9
There shall be absolute freedom of conscience. The State, in 
rendering homage to the God Almighty, shall respect all religions and 
creeds and shall guarantee, under its protection the free exercise of 
all religious rites provided that public order is not disturbed. It shall 
also guarantee that the personal status and religious interests of the 
population, to whatever religious sect they belong, shall be respected.

Article 10
Education shall be free insofar as it is not contrary to public order and 
morals and does not affect the dignity of any of the religions or sects. 
There shall be no violation of the right of religious communities to 
have their own schools provided they follow the general rules issued 
by the State regulating public instruction.
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2011 Constitution of the 
Moroccan Kingdom

Preamble:
With fidelity to its irreversible choice 
to construct a democratic State 
of Law, the Kingdom of Morocco 
resolutely pursues the process of 
consolidation and of reinforcement 
of the institutions of a modern State, 
having as its bases the principles of 
participation, of pluralism and of good 
governance. It develops a society of 
solidarity where all enjoy security, 
liberty, equality of opportunities, of 
respect for their dignity and for social 
justice, within the framework of the 
principle of correlation between the 
rights and the duties of citizenship.
The Kingdom of Morocco is a Muslim 
State, attached to its national unity and 
to its territorial integrity, preserving the 
elements of its national identity, unified 
in the fusion of all its components, Arab-
Islamic, Amazigh, Saharan-Hassanic 
components, enriched by its African, 
Andalusian, Hebraic and Mediterranean 
affiliations. The preeminence accorded 
to the Muslim religion in the national 
reference is consistent with the 
attachment of the Moroccan people to 
the values of openness, of moderation, 
of tolerance and of dialogue for mutual 
understanding between all the cultures 
and the civilizations of the world.
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In one of its definitions, globalization is a process aiming at imposing one 

political, economic and cultural system in order to unify the markets and 

consumption trends. One of its impacts is paving the way for communication 

between people of all cultures and States, and encouraging global mobility. 

Thus, on the one hand it limits individual and collective life to one unified 

and globalized cross-border cultural pattern that transcends individual, 

collective and national particularities, and on the other it promotes 

communication between different cultures and nationalities. 

Therefore, despite the huge implications, whether positive of negative of 

globalization, it has undoubtedly enhanced the capacity to defend particularities 

and did not lead to their total elimination, although there were great losses 

as many languages disappeared and several traditional industries reflecting a 

certain lifestyle could not survive technological and economic changes. Many 

cultural aspects and representations now only exist in museums where they 

are remembered with some feelings of nostalgia towards an era where they 

were the main mover of societies, responding to the needs of individuals and 

communities. Yet globalization pushed strong religions and cultures towards 

resistance for survival and greater influence; hence, cultural diversity stayed 

alive and active in the Arab region and all over the world. 

The establishment of the United Nations Educational, Social and Cultural 

Organization (UNESCO) is seen as an attempt to create balance between 

the global and the particular, through education and culture. Discussions 

within this international organization stressed on the necessity to look for 

the “human aspect” of globalization especially when many realized that 

such phenomenon is not only positive but can easily turn into a tool for 

hegemony and marginalization when it loses its compass. In the midst 

of this international debate, emphasis was placed on cultural rights that 

3- Diversity in the Era of Globalization 
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are part of the international charter of Human Rights, hence making the 

right to identity and specificity an integral part of the concept of Human 

Right. UNESCO’s approach of culture was thus based on two pillars: first, 

“all cultures are integral parts of the common Human heritage, and cultural 

individualism of each people is renewed and enriched through the contact 

with other populations and might fade away and die should they be 

isolated”10 . Second, “all cultures should be equally respected and emphasis 

should be put on the essential and vital aspect of individual and cultural 

identity of societies and peoples, as well as on the relation of this cultural 

identity with other cultures and with international cooperation”; This means 

that justice, beauty, innovation and good are not values to be confined to a 

certain culture but Human values expressed by people in various ways each 

according to their particularities and symbols. 

Universal Declaration of Human Rights

Article 1
All human beings are born free and equal in dignity and rights. They 
are endowed with reason and conscience and should act towards one 
another in a spirit if brotherhood. 

Article 2
Everyone is entitled to all the rights and freedoms set forth in this 
Declaration, without distinction of any kind, such as race, color, sex, 
language, religion, political or other opinion, national or social origin, 
property, birth or other status. 
Furthermore, no distinction shall be made on the basis of the political, 
jurisdictional or international status of the country or territory to 
which a person belongs, whether it be independent, trust, non-self-
governing or under any other limitation of sovereignty. 

Article 18
Everyone has the right to freedom of thought, conscience and religion; 
this right includes freedom to change his religion or belief, and 
freedom, either alone or in community with others and in public or 
private, to manifest his religion or belief in teaching, practice, worship 
and observance. 

10 Cf. Recommendations of the Intergovernmental Conference for Cultural Policies – Mexico - 1982
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UNESCO Universal Declaration  
on Cultural Diversity

IDENTITY, DIVERSITY AND PLURALISM
Article 1 – Cultural diversity: the common heritage of humanity
Culture takes diverse forms across time and space. This diversity is embodied in 
the uniqueness and plurality of the identities of the groups and societies making up 
humankind. As a source of exchange, innovation and creativity, cultural diversity is as 
necessary for humankind as biodiversity is for nature. In this sense, it is the common 
heritage of humanity and should be recognized and affirmed for the benefit of present 
and future generations. 
Article 2 – From cultural diversity to cultural pluralism In our increasingly diverse societies, 
it is essential to ensure harmonious interaction among people and groups with plural, 
varied and dynamic cultural identities as well as their willingness to live together. Policies 
for the inclusion and participation of all citizens are guarantees of social cohesion, the 
vitality of civil society and peace. Thus defined, cultural pluralism gives policy expression 
to the reality of cultural diversity. Indissociable from a democratic framework, cultural 
pluralism is conducive to cultural exchange and to the flourishing of creative capacities 
that sustain public life. 
Article 3 – Cultural diversity as a factor in development Cultural diversity widens the 
range of options open to everyone; it is one of the roots of development, understood not 
simply in terms of economic growth, but also as a means to achieve a more satisfactory 
intellectual, emotional, moral and spiritual existence.

CULTURAL DIVERSITY AND HUMAN RIGHTS
Article 4 – Human rights as guarantees of cultural diversity
The defense of cultural diversity is an ethical imperative, inseparable from respect for 
human dignity. It implies a commitment to human rights and fundamental freedoms, 
in particular the rights of persons belonging to minorities and those of indigenous 
peoples. No one may invoke cultural diversity to infringe upon human rights guaranteed 
by international law, nor to limit their scope.
Article 5 – Cultural rights as an enabling environment for cultural diversity
Cultural rights are an integral part of human rights, which are universal, indivisible and 
interdependent. The flourishing of creative diversity requires the full implementation 
of cultural rights as defined in Article 27 of the Universal Declaration of Human Rights 
and in Articles 13 and 15 of the International Covenant on Economic, Social and Cultural 
Rights. All persons have therefore the right to express themselves and to create and 
disseminate their work in the language of their choice, and particularly in their mother 
tongue; all persons are entitled to quality education and training that fully respect their 
cultural identity; and all persons have the right to participate in the cultural life of their 
choice and conduct their own cultural practices, subject to respect for human rights and 
fundamental freedoms.
Article 6 – Towards access for all to cultural diversity
While ensuring the free flow of ideas by word and image, care should be exercised that all 
cultures can express themselves and make themselves known. Freedom of expression, 
media pluralism, multilingualism, equal access to art and to scientific and technological 
knowledge, including in digital form, and the possibility for all cultures to have access 
to the means of expression and dissemination are the guarantees of cultural diversity.
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Based on the above premises, the quest is for managing diversity rather 

than eliminating it as some might assume. Arab societies have more or 

less succeeded in the past to preserve their diversity, and today they are 

even more capable of it as they live in the era of unprecedented diversity 

and difference. For a better management and preservation of diversity, the 

following principles and mechanisms should be retained: 

a)  Religious and cultural diversity as a source of 
enrichment for State and society

Cultural diversity enriches public life with its shared values and varied 

heritage; thus the encompassing national identity is enriched with diversity, 

as per the following: 

•  The existence of more than one religion within the same society means 

that this society adopts more than one approach to understand the 

world and deal with its fundamental issues. In other words, dialogue 

between these religions offers the opportunity to enrich philosophical 

and religious thoughts and allows new capacities to develop the general 

religious thinking and put it at the service of the national community and 

hence respond to common demands in addition to ensuring spiritual 

and social needs for adherents of each community. 

•  Cultural and religious pluralism makes a State more democratic 

since it preserves the right to difference. In fact, pluralism entails the 

acknowledgement of the State’s constituents’ rights, the guarantee 

of their basic needs as well as the participation of all members of 

the society in decision making. While tyranny is capable of imposing 

a system protecting the ruler by serving this or that community in 

4-  Cultural and Religious Dialogue an 
Essential Condition for Success in 
Diversity Management 
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exchange for its political loyalty, democracy can build a new legitimacy 

based on full citizenship and on giving top priority to loyalty towards 

the Nation, without contradicting communal loyalty. 

•  Cultural and religious pluralism impose the supremacy of law and the 

recognition of all social components away of any form of discrimination. 

In fact, the rule of law is an essential principle strengthening the State, 

bringing it closer to justice and preserving it from personalism that 

could put institutions at risk; for when a State depends on one person 

– no matter how highly ranked this person is – it is weakened during 

their mandate or after their death. A strong State is one that persists 

through its institutions and rule of law and diversity can be among the 

favorable factors to achieve this.  

•  Demographic disparity between religious communities does not mean 

imposing the tutorship of the numeric majority over the numeric 

minority or forcing the latter to commit to what goes against its religious 

convictions and cultural particularities. Hence, the relationship between 

components of a society is based on mutual respect of diversity within 

unity without any attempt of marginalization or elimination of what is 

different between partners in the same country. Diversity leads the 

State and elites to look for appropriate methods to achieve this social 

equation. It enriches the culture, the political and the social practice 

within pluralistic societies and provides more opportunities to deal 

with the world with openness and positivity.

Finally, diversity entails continuous and institutional dialogue 

between all parties since it is considered as an essential mechanism 

to decide on pending issues between religious communities and 

groups. Promoting a culture of dialogue is one of the most vital issues 

in composite societies. A weakness of dialogue and an absence of 

appropriate mechanisms for its sustainability and fruitfulness, directly 

reflect on the society’s stability, unity and internal cohesion and pave 

the way for external interference. 
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b) Intercultural and interreligious dialogue
 

What is Dialogue?

Dialogue is not: Dialogue is:

• Deliberation
• Debate
• Defensive justification 
• Negotiation 

•  Sharing knowledge and experience
• Learning about each other
•  Being aware of differences and 

particularities
•  Looking for common spaces
•  Being aware of the other’s sufferings 

and hopes
• Trying to heal memories
• Learning from each other
• Respecting and valuing diversity

Dialogue is hence a process if participation and exploration of another 

group’s beliefs, feelings, interests and/or needs in a non-aggressive but open 

manner. It is different from mediation and negotiation where the objective is 

usually reaching a solution or resolution of a conflict; dialogue simply aims at 

promoting understanding and trust. 

Interreligious dialogue is a form of dialogue connected to religious issues. It 

can be divided into four categories: 

1.  Theological: Theological dialogue is an effort to move beyond superficial 

understandings of each other’s faiths to try to delineate where the true 

points of convergence and divergence lie. 

2.  Spiritual: Spiritual dialogue is about sharing the bounties of spiritual 

experiences, each rooted in a specific tradition. It therefore carries an 

attitude of respect and openness to what the other’s spiritual experience 

can teach and open up in one’s own spiritual path. Some call this dialogue 

interfaith dialogue, whereas others use the expressions "interfaith 

dialogue" and "interreligious dialogue" interchangeably.

3.  Dialogue of life: Dialogue of life is, according to the Encyclical letter 

Redemptoris Missio, paragraph 57, a dialogue “through which believers of 

different religions bear witness before each other in daily life to their own 

human and spiritual values, in order to build a more just and fraternal 



94

society”. Dialogue of life is about living together and having positive daily 

interactions.

4.  Dialogue of acts of solidarity includes a social and practical element. It 

is about working together for social justice and peace through a common 

social and spiritual commitment.

 

As for intercultural dialogue, it is an open process of exchange and interaction 

based on mutual respect between individuals, groups and organizations with 

different cultural backgrounds and views. A group of European experts defined 

intercultural dialogue as follows: 

“Intercultural dialogue is a process that comprises an open and respectful 

exchange or interaction between individuals, groups and organizations with 

different cultural backgrounds or world views. Among its aims are: to develop 

a deeper understanding of diverse perspectives and practices; to increase 

participation and the freedom and ability to make choices; to foster equality; 

and to enhance creative processes”. (cf. http://www.interculturaldialogue.eu/

web/intercultural-dialogue.php).

Bishop Michael Fitzgerald, former president of the 
pontifical council for interreligious dialogue 

“To my mind all these forms of dialogue can be contributions towards peace 
in the world. The dialogue of life will provide an understanding and harmony 
between individuals and communities strong enough to resist being broken 
by outside influences. Dialogue of deeds with a common response to 
the effects of war, will reinforce the will to ban armed conflict as a way of 
resolving disputes. The specialist dialogue will help to clarify issues and also 
to plan strategies. The dialogue of religious experience will help us to provide 
motivation and will also be a source of strength to persevere. All this may 
seem very idealistic. It is true that we have to take reality into account, that we 
have to take people as they are. Nevertheless we have to keep ideals before 
us, we have to maintain a vision, otherwise we shall just resign ourselves to 
constant conflict. As a new millennium approaches, should we not set our 
sights higher? (Michael L. Fitzgerald, Christian Muslim dialogue – A Survey of 
recent developments, April 10, 2000)  
 http://www.sedosmission.org/old/eng/fitzgerald.htm
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White Paper on 
Intercultural Dialogue 
(launched by the Council of Europe 

Ministers of foreign affairs at their 118th 
Ministerial session, Strasbourg, May7th 
2008 under the title: “Living together as 

equals in Dignity”)

The risks of non-dialogue
The risks of non-dialogue need to be 
fully appreciated. Not to engage in 
dialogue makes it easy to develop a 
stereotypical perception of the other, 
build up a climate of mutual suspicion, 
tension and anxiety, use minorities 
as scapegoats, and generally foster 
intolerance and discrimination. The 
breakdown of dialogue within and 
between societies can provide, in 
certain cases, a climate conducive to 
the emergence, and the exploitation 
by some, of extremism and indeed 
terrorism. Intercultural dialogue, 
including on the international plane, 
is indispensable between neighbours.
Shutting the door on a diverse 
environment can offer only an illusory 
security. A retreat into the apparently 
reassuring comforts of an exclusive 
community may lead to a stifling 
conformism. The absence of dialogue 
deprives every one of the benefit of 
new cultural openings, necessary for 
personal and social development in a 
globalized world. 

http://www.coe.int/t/dg4/intercultural/
source/white%20paper_final_revised_en.pdf



96

A Common Word 2007

“Finding common ground between Muslims and 
Christians is not simply a matter for polite ecumenical 
dialogue between selected religious leaders. 
Christianity and Islam are the largest and second 
largest religions in the world and in history. Christians 
and Muslims reportedly make up over a third and over 
a fifth of humanity respectively. Together they make 
up more than 55% of the word’s population, making 
the relationship between these two communities the 
most important factor in contributing to meaningful 
peace around the world. With the terrible weaponry 
of the modern world, with Muslims and Christians 
intertwined everywhere as never before, no side can 
unilaterally win a conflict between more than half of 
the world’s inhabitants. Thus our common future is at 
stake. The very survival of the world itself is perhaps at 
stake”.
And to those who nevertheless relish conflict and 
destruction for their own sake or reckon that ultimately 
they stand to gain through them, we say that our very 
eternal souls are all also at stake if we fail to sincerely 
make every effort to make peace and come together in 
harmony. 
God says in the Holy Quran: God enjoineth justice 
and kindness, and giving to kinsfolk, and forbiddeth 
lewdness and abomination and wickedness. He 
exhorteth you in order that ye may take heed (Al Nahl, 
16:90). Jesus Christ said :Blessed are the peacemakers…
”(Matthew 5:9) and also: “for what profit is to a man if 
he gains the whole world and loses his soul?” (Matthew 
16:26).
So let our differences not cause hatred and strife 
between us. Let us vie with each other only in 
righteousness and good works. Let us respect each 
other, be fair, just and kind to one another and live in 
sincere peace, harmony and mutual goodwill. 
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The Mecca Call 2008 
The Mecca call for interfaith dialogue resulted from the International Islamic Conference 
on Dialogue held by the league of Islamic world under the patronage of his highness King 
Abdullah Bin Abdul Aziz Al Saoud in June 2008) 
First: Islamic roots of dialogue
Difference between nations and peoples in beliefs and cultures is a reality created by 
God’s wisdom and hence requires people to better know each other and cooperate in 
what best serves their common interests, solve their problems in light of shared values 
and lead to peaceful coexistence:
Difference between nations and peoples in terms of beliefs and cultures are a reality 
willed by God in accordance with His utmost wisdom. It thus calls upon peoples to get to 
know each other and cooperate to achieve their respective interests, resolve their issues 
based on common values, coexist peacefully and compete over building the earth and 
doing good. “To each of you We prescribed a law and a method. Had Allah willed, He 
would have made you one nation [united in religion], but [He intended] to test you in 
what He has given you; so race to [all that is] good. To Allah is your return all together…” 
(Al-Ma’ida, excerpt from Verse 48)

Second: The method, constraints and means of dialogue
Targeted dialogue, peaceful coexistence and cooperation with the followers of 
monotheistic religions and others do not entail relinquishing beliefs, recanting religious 
constant principles nor syncretism between religions. Rather, it means cooperation to 
achieve what is good for mankind and for preserving human rights and dignity, ending 
injustice, repelling aggression, resolving issues and providing decent living. These common 
principles were expressed by monotheistic religions and adopted by constitutions and 
human rights declarations. 

Second Letter of the Council of Catholic 
Patriarchs of the Orient, 1992, paragraph 47

“Dialogue is a spirituality that takes us from exclusion to assimilation, from rejection 
to acceptance, from classification to understanding, from distortion to respect, 
from condemnation to mercy, from hostility to familiarity, from competition to 
complementarity, from antagonism to convergence, and from enmity to fraternity. 
Dialogue with the other entails knowing, getting to know and recognizing the other: 
knowing him/her as s/he introduces himself, getting to know him/her in his/her full 
personality, and recognizing him/her more as someone who completes us than as 
a rival, competitor or enemy, free from any prejudices, interests and egoism. In 
such an atmosphere, dialogue becomes mutual enrichment without any of the two 
parties relinquishing itself, its heritage, its personality or its entity. 
Fanaticism in all its forms – whether in the name of God, religion, nationalism, sect, 
land, race, language or civilizational or sociocultural affiliation – is undoubtedly the 
number one enemy. There is a great difference between a believer and a fanatic. 
(…) Fanaticism is an expression of denial of God and man alike. A fanatic turns the 
energy of faith and charity into energies of hatred and aggression, thinking that 
s/he would be worshipping God by aggressing whoever has a different religion, 
race, language, color or heritage. By contrast, a believer turns this into energies for 
constructive convergence and cooperation.” 
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In conclusion, diversity is a natural need and an element of the law of 

the Universe. That is why it would be wise to acknowledge it, manage it 

and turn it into a factor of enrichment for individuals and societies and not 

a factor of partition and threat. As much as religions try to lift humanity 

up and ensure happiness and care for individuals and societies, there are 

always those who misuse them and turn them into tools for manipulation 

of others and to generate hatred and exclusion. This requires an urgent 

mobilization of wise persons and civil society actors in order to readdress 

this wrong vision of the role of religion. Moreover, a bad organization of 

priorities within composite societies can turn specific identity into a higher 

value beyond the Nation and the State reference, leading to dangerous 

fractures within the same society and weakening the State. Dialogue with 

its various levels remains the best way for a good management and control 

of internal diversity so that it does not deviate from its natural limits and 

become a threat for the national structure. 

Conclusion 
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 Best Practice
National Dialogue in Tunisia as an Example

During the summer of 2013, Tunisia witnessed a full-blown political 
crisis that nearly aborted the democratic transition experience and 
pushed the country into the unknown. This crisis came as a result of the 
assassination by religious extremists of late Nasserite MP Mohamed 
al-Barahmi, the second political assassination following that of leftist 
leader Choukri Belaid. Tunisia was also facing socioeconomic hardships 
under the troika government led by the Ennahda movement. 
The only solution was to launch a comprehensive national dialogue. At 
the height of political and social tensions, the Tunisian General Labor 
Union, one of Tunisia’s most important unions, thus sprang to action 
with the backing of three important organizations, namely: the Union 
of Industry, Trade and Traditional Industries, the Tunisian League 
for Human Rights and the National Bar Association. The first brings 
together businessmen and merchants, and this was the first time 
where it worked conjointly with unions in a joint political action; the 
second is one of the oldest human rights organizations, and the third 
has long been renowned for its defense of freedoms. 
These four entities called on political parties to steer national dialogue 
regarding a roadmap aiming to end the political crisis gripping the 
country. Most parties heeded this call. The dialogue did face numerous 
difficulties and was on the verge of failure on more than one occasion, 
especially after the Muslim Brotherhood rule in Egypt was toppled. Yet 
despite all these challenges, the dialogue managed to convince the 
Ennahda movement to relinquish power. The government resigned 
and was replaced by a government of technocrats, and an agreement 
was reached on setting an election agenda. 
At the same time, the dialogue sought to speed up the consensual 
drafting of the constitution. This led to the completion of an advanced 
constitution in many ways, which was universally hailed, both in Tunisia 
and abroad. 
This process was by no means easy or without struggle; still, it 
achieved key results that helped shield the political transition from 
an imminent relapse. The main achievements of this constitution is 
that it contains provisions regarding freedom of conscience, averts 
to mention the Sharia and the Islamic State, considers civil society a 
partner in policymaking and distributes competences on a wide scale 
among powers and institutions, in addition to laying the foundations 
of local democracy and consolidating accountability and transparency 
mechanisms.
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Best Practice
The Egyptian Family House

Partners: The Egyptian Family House includes Al Azhar, the Coptic Orthodox 
Church, the Coptic Catholic Church, the Coptic Evangelical Church, the Episcopal 
Anglican Church and a number of experts in civilization, religion, history, sociology, 
law, Sharia and education. 
Date and context of establishment: The Egyptian Family House was established 
in Egypt following the attack on Our Lady of Salvation Church in Baghdad in late 
December 2010 when Sheikh Ahmad Al-Tayyeb, the grand imam of the Al Azhar, 
came up with the idea to establish an independent civil national committee 
known as the Egyptian Family House. He shared this idea with Pope Shenouda 
on January 7, 2011 and communication and action started in April 2011. On July 6, 
2011, the Egyptian prime minister approved the establishment of this committee, 
which would be alternately chaired by the grand sheikh of Al Azhar and the pope 
of the Coptic Orthodox Church. 
Objectives: To preserve Egyptian personality and identity; to restore Islamic and 
Christian higher values and focus on joint action to promote them; to acknowledge 
diversity and mutual respect of the right to integral difference; to promote the 
values of citizenship and traditions; and to consolidate Egypt’s cultural specificities. 
Issues addressed by this initiative: Issues pertaining to sectarian tensions and 
issues related to the Egyptian youth following the January and June revolutions.
The values it upholds: Diversity – tolerance – human dignity – Egyptian national 
cohesion 
Action strategy: The Egyptian Family House focuses, through its Board of 
Trustees and its Executive Board, on three axes: 
First axis 
•  To reform and keep Islamic and Christian religious discourse in Egypt under 

check by focusing on interpreting and spreading a centrist stance, moderation 
and the acceptance of diversity and difference, in addition to underlining joint 
higher values (including rights, justice, science, construction, progress and 
advancement)

•  To monitor human sciences curricula in pre-college education and rule out any 
teachings promoting divisions, hatred or distrust

•  To help families and youth and raise their awareness regarding coexistence and 
shared values

Second axis 
•  To monitor society’s cultural and scientific values, discuss issues pertaining to 

sectarian tensions scientifically, and disassociate from religion issues that have 
nothing to do with it in the religious sphere 

•  To monitor deviant religious thought and look into efficient means to address it
Third axis
•  To support the activities and efforts led by civil society associations and 

individuals in order to rebuild the nation, including sponsoring the projects 
aiming to rebuild and restore houses of worship damaged following the two 
revolutions

•  To establish branches of the Egyptian Family House in all Egyptian provinces 
knowing that branches have so far been established in Asyut, Malawi, Luxor, 
Alexandria, Port Said, Beni Suef and Al-Ghardaqa. 
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Chapter Five
Dealing with Conflict

Skills and Strategies for Dialogue  
and Reconciliation
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Relationships between people in general and between citizens in particular 

are based on a continuous interaction emerging from a social contract (explicit 

or implicit) that necessitates communication, dialogue and working together 

to be able to live together. Relationships in the framework of citizenship are 

based on the right to be different; these relationships tie citizens who live 

in the same country but have different intellectual, religious, confessional, 

cultural, political, tribal, social and regional affiliations. Divergence of views 

and affiliations is bridged through communication, dialogue and fostering 

comprehension and understanding; however, it can lead to conflict and 

conflict escalation. Therefore, this toolkit aims at considering conflict as an 

integral part of social life and communication.

Dealing with Conflict
Skills and Strategies for Dialogue  
and Reconciliation
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There is no unified definition of conflict. Some consider that conflict 

is synonymous with struggle, while others consider it synonymous with 

divergence or collision between two or more interests, opinions, values 

or objectives. A conflict can occur because of a belief that a conflict 

exists. This can be found in many definitions of conflict and in the United 

Nations Educational, Scientific and Cultural Organization (UNESCO) 

constitution, declaring that: “Since wars begin in the minds of men, it is 

in the minds of men that the defenses of peace must be constructed”. 

In this toolkit, the term conflict is used to refer to all the stages that 

begin with divergence and difference, escalate and become conflict or 

transform into understanding and agreement. Against this background, 

conflict is a part of human life, since life is based on diversity and 

difference in opinion or on divergent views regarding common issues and 

conflicts of interest. As long as the conflict is restricted to divergence and 

differences, it is a challenge that can have a positive impact on everyone. 

Conflict only becomes problematic when it is aggravated and enters in a 

circle of violence, generating physical or moral damage. 

Dealing constructively with conflict as a science and a skill often leads 

to taking good and useful decisions and finding satisfactory solutions 

that are advantageous to all parties of the conflict. Constructive dealing 

with conflict consists of considering conflict as something that is not 

necessarily bad and dangerous or as a threat. Conflict can in fact be an 

opportunity that can be seized to promote relations between the parties. 

It is also important not to fall into the trap of considering conflict as a 

"mistake" committed by one of the parties and subsequently thinking 

that the solution is to blame this party and hold it responsible for the 

conflict by asking it to carry alone the full responsibility for finding a 

1- Definition of Conflict
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solution. In fact, while seeking to resolve or transform the conflict, it is 

necessary to focus on the subject and reasons of the conflict, rather 

than focusing on the conflict with another party and reprisals against 

it. Therefore, intervention methods aiming at dealing with conflict are 

based on constructive communication such as dialogue, mediation and 

negotiation. Resorting to justice and its public institutions becomes an 

option when conflicting parties fail to find solutions or when the conflict 

turns into an aggression and causes damages that should be stopped 

and which impacts should be reduced.
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Researchers have defined five approaches as patterns of dealing with 

conflicts:

•  Avoidance: this is when you simply avoid the conflict. This behavior 

is efficient when entering a conflict is more costly than avoiding it. 

•  Competition: this is when you attempt to win at the expense of the 

other party. It is based on a "win-lose" approach and is adopted by 

the stronger party which has the highest level of capacity and the 

lowest level of cooperation. The competition behavior is having one 

party achieving the maximum benefits at the expense of the other 

parties. It is based on individualistic behavior and on considering 

self-interest more important than the interest of others.

•  Accommodation/adaptation: this is when you let others' interests 

prevail at your own expense.

•  Compromise/settlement: this behavior consists of dividing the 

interests in a conflict, bringing gains for both parties, knowing that 

the gains of every party are less than the total gain for each of them 

but are more important than total loss. Compromise is therefore an 

attempt to find common grounds with the other party. 

•  Collaboration: this is where every party tries to understand the 

needs and interests of all the parties involved in the conflict with the 

aim of finding creative solutions that help these parties achieve their 

interests and needs. Collaboration is characterized by the sharing 

of information in order for parties to define a common ground and 

potential solutions satisfying all sides.

Cooperation and compromise fall subsequently within the framework 

of constructive dialogue and communication.

2- Patterns of Dealing with Conflicts
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Most people have their favorite approach for conflict management; 

however they use various approaches under various conditions.

The avoidance approach is not an efficient conflict management 

strategy but is appropriate when the issue is simple or when it is used 

as a tactic to calm down a heated debate out of fear that the conflict 

transforms into direct violence. 

Likewise, the competition approach is usually inappropriate for 

conflict resolution because organizational relationships rarely include 

complete contradiction. This approach might be necessary when one of 

the parties knows that he/she is right and that the argument requires a 

quick solution. 

As for the adaptation approach, it may be convenient when the other 

party has greater influence or when the issue is not as important for one 

party as it is for the other one. On the other hand, the adaptation or 

accommodation behavior might give the other party unrealistically high 

expectations, making them take more from the first party in the future. 

The adaptation or accommodation approach may thus lead, on the long 

term, to a greater strife instead of resolving the conflict.

The compromise approach may be the most appropriate when there 

is little mutual benefit from solving the problem, i.e. when both parties 

possess equal influence and are both under pressure to resolve their 

differences quickly. However, compromise rarely leads to producing the 

best solution.

Cooperation is usually the best approach to resolve a conflict; however, 

it is only appropriate under certain conditions. This approach is the 

best when the two parties don't have completely conflicting interests 

and when they are open and trust each other to share information. This 

approach is appropriate in societal conflicts, as these are rarely based 

on "win-lose" approaches.
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Compromise/
Settlement

I will give a little,  
if you give a little

Strategies: reducing 
expectations, bargaining, 
give and take, analysis of 

the conflict
Personality:  

cautious but open

Collaboration 
Let us solve this problem 

together
Strategies: gathering 

information, looking for 
alternatives, dialogue

Personality: interested 
but committed to finding  

a solution

Control, Command
I do it my way

Strategies: 
Control, repulsion, force, 

repression, strife
Personality: 

No patience for dialogue, 
prefers that others 
concede and adapt

Avoiding Conflict
Conflict? What conflict?

Strategies: 
Avoid, run, deny, ignore, 

withdraw, delay 
Personality: 

Refuses to engage in 
dialogue

Accommodation 
Whatever you do is fine by 

me
Strategies:  

Agree, accept anything, 
surrender, ignore the 

controversy
Personality:  

Interested in the opinions of 
others and what they accept

Ways of Dealing with Conflicts
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Conflicts can arise between individuals, groups or states, and can, in 

the last two cases, affect and be affected by culture. Subsequently, when 

analyzing the conflict and examining ways of dealing with it and transforming 

it, it is necessary to take into account individual, relational, structural and 

cultural elements. 

a) The Onion model

The Onion model with 

its multiple layers helps us 

analyze the various levels of 

a conflict. The outer layer 

represents the positions 

we take in front of people 

so that everyone sees and 

hears them (i.e. what we 

say we want). The second 

layer comprises the interests 

which are the things we want 

to achieve from a certain 

position (i.e. what we really 

need). As for the last layer, it includes the needs that are indispensable 

(our basic needs). 

This tool aims at identifying what hides behind the position of every 

party by understanding their interests and needs in addition to reaching 

common ground between parties in order to have a starting point for later 

discussions. 

3- Conflict Analysis Models

Positions 
What we say we want 

Interests
What we really 

want

Needs
What is 

indispensable
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b) Conflict escalation model

The "Conflict escalation model" is divided into nine stages. Understanding 

and analyzing these stages help us understand the ways of intervening at 

every stage. These nine stages of conflict escalation are as follows:

- Stage 1: Hardening in positions

Positions harden and there is a first confrontation; but there is still an 

orientation towards resolving the confrontation between parties through 

dialogue. No camps were formed between the parties so far.

- Stage 2: Argument rather than dialogue

At this stage, there is a "black or white" approach. A polarization arises in 

the way of thinking, the feelings and the will, and there is a sense that a party 

is superior to the other.

- Stage 3: Actions rather than words

Good words won't do it anymore. Every party presents facts to condemn 

the opponent. Parties lose while trying to be compassionate and tend to 

interpret incorrectly and negatively the other party's ideas and behavior. 

-  Stage 4: Negative mental image, formation of alliances and other 

party’s story

Each party has its own story, which is unrelated to the other party’s. It is an 

elaboration of the group’s memory, which is transmitted across generations, 

especially in ethnic and sectarian conflicts. This collective memory has the 

flavor of absolute right as opposed to the other party’s absolute wrong based 

on the rule of “my opinion is irrefutably right and yours is irrevocably wrong” 

in accordance with the negative stereotype concerning the other party. The 

parties start exchanging accusations of treason and excommunication based 

on this stereotype as they seek the support of persons or groups who are 

favorable to their ideas within their respective entourages, in addition to 

maneuvering. 
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- Stage 5: Losing face

This stage signals the start of public attacks targeting the other, which may 

not be limited to the parties, the aim being to cause the other to lose face. 

This stage is of key importance in the escalation process. 

- Stage 6: Threat strategies 

This stage is marked by accusations and counteraccusations. The conflict 

evolves and escalates rapidly. 

- Stage 7: Limited harsh blows

The other is “dehumanized” and limited harsh blows against the other are 

thus regarded as legitimate. Any loss – however small – incurred by one party 

is considered useful to the other (more like saying that one man’s meat is 

another man’s poison). 

- Stage 8: Dispersion and fragmentation 

The main purpose at this stage is to cause the other groups (the opponent) 

to fragment and disperse until its systems are ruined. 

- Stage 9: Heading towards the abyss together

It is the last stage in conflict worsening, one of all-out, comprehensive 

confrontation between the parties where there is no turning back. Self-

destruction becomes acceptable at this stage if it entails a greater destruction 

of the opponent. This stage is reminiscent of Samson’s saying “Let me die 

with my enemies”. 
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a) Dialogue 

Dialogue, here, is the debate viewed 

by participants as a primary objective in 

order to gain a joint understanding of – 

rather than solutions to – problems and 

conflicts. 

Hal Saunders of the International 

Institute for Sustained Dialogue and 

the Kettering Foundation provides 

this definition: “Dialogue is a process 

of genuine interaction through which 

human beings listen to each other deeply 

enough to be changed by what they learn. 

Each makes a serious effort to take other’s concerns into her or his own 

picture, even when disagreement persists. No participant gives up her 

or his identity, but each recognizes enough of the other’s valid human 

claims that he or she will act differently toward the other.”

This definition highlights quality interaction in the dialogue process 

and differentiates sound dialogue from fake dialogue where contact 

is wholly unilateral. It also differentiates dialogue from debate or 

negotiation in which participants focus on securing their side’s victory to 

the best possible extent. 

The main characteristic of sound dialogue is “openness” as participants 

themselves are open to considering and listening intently to what the 

others are saying, to what they are saying themselves and to the insightful 

ideas and new perspective they might gain in the process. 

4- Means of Intervention in a Conflict

“In dialogue, the 
intention is not 
to advocate but 
to inquire, not 
to argue but to 
explore; not to 
convince but to 
discover…”
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In his book titled Dialogue: The Art of Thinking Together, Williams 

Isaacs describes key behaviors that create this kind of interaction, such 

as “listening,” i.e. listening without resistance or imposition; “respect,” i.e. 

awareness of the integrity of another’s position and the impossibility of 

fully understanding it; and “suspending,” i.e. suspension of assumptions, 

judgment and certainty. 

b) Negotiation 

It is a conflict resolution process between two or more parties on 

condition that the parties wish to amend their demands in order to 

make them acceptable to the many parties involved and to serve their 

interests. 

c) Mediation 

It is a friendly process in which a neutral third party intervenes to help 

the parties in conflict to find joint solutions emanating from them. 

d) Justice

It is the recourse to justice, through public judicial institutions, in 

order to put an end to aggression and injustice, bring damage to a halt, 

accept judicial ruling and respect judicial reference. As a public authority, 

justice is sovereign and autonomous, and is solely entitled to impose its 

rulings by virtue of organized power (security). Civil society represents 

an observation force to ensure that justice is served and that human 

rights and dignity are respected. 
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The various schools of conflict management tend to examine armed 

conflicts and provide solutions for them. According to Matts Freiberg, the 

majority of armed conflicts today are identity conflicts. Jean-Paul Lederach 

goes on to say that these conflicts pertain to the redefinition of areas of 

influence, the formation of states, or control. 

Most armed conflicts today occur within one State. However, they 

acquire an international nature when some members of the feuding 

factions live in a neighboring state, when funding and weapons are 

provided by other States or when refugees from the country in conflict 

head to other countries. Finally, each national conflict is linked to the 

neighboring region and to the power struggle in it. It thus affects it and is 

affected by it. 

In this type of armed conflicts, identity and social cohesion are shaped 

along the lines of sectarian, ethnic or tribal loyalty rather than along the 

lines of citizenship. Factions fragment, multiply and become ever narrower 

as they compete for power and public recognition, in addition to changing 

alliances within the conflict. 

Yet these conflicts are based on long-term relations between groups, 

which feed – as time goes by – on collective stories and memories laden 

with social and psychological affects. Each category thus perceives conflict 

as a struggle for survival – whether the survival of individuals or of the 

collective identity – and no party in the armed conflict realizes that war is, 

as such, a repressive system for all parties. 

In this framework, the past century witnessed the emergence of several 

methods of dealing with armed conflicts:

5-  Different Methods of Conflict 
Management, Resolution and 
Transformation 
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a) Conflict management

Conflict management is based on the aim of helping the parties involved 

in a conflict reach a common view or attitude leading to the cessation of 

violence, such as seeking a cease-fire between two antagonist parties.

Intervention, in this case, does not address the sources of conflict or 

struggle. Rather, it focuses on changing behavior and targets some of the 

issues underlying the struggle to such an extent that guarantees the absence 

of any hostile and violent behavior by the parties in the conflict. 

This method is generally used to mitigate complex behavior so that it reaches 

a suitable point where one can target the sources and issues of the conflict. 

b) Conflict resolution 

The concept of conflict resolution refers to strategies that address conflict 

in the hope of not only reaching an agreement that ends the apparent 

violence, but also attain a permanent solution for the problem related to 

conflicting purposes and objectives. The purpose of this method is to help 

the parties involved in the conflict understand more deeply their needs in 

order to put a permanent end to the manifestations of violence. 

c) Conflict transformation

Conflict transformation does not only aim to change violent behaviors. 

Rather, it addresses the systems, structures, relations and roots underlying a 

conflict and leading to social injustice and the eruption of violence. According 

to this method, fueling the conflict –without violence – is an engine of social 

change and development in the long run. 

The purpose of this method is to attempt to transform the relation 

between the parties involved in the conflict into a positive relation by 

targeting the sources and issues underlying the conflict in order to transform 

this relation from struggle to friendliness. This method also aims to help the 

parties involved in the conflict acquire sound conflict behaviors that enable 



116

them to deal with conflicts on their own. Examples illustrating this method 

include inviting the parties to a series of problem-solving workshops, forming 

reconciliation and fact-finding committees, and training the parties involved 

on conflict transformation techniques. 

d) Transitional justice

Transitional justice is based on developing strategies to address the 

past heritage of human rights violations in order to lay the foundations of a 

more just and democratic future. It seeks reconciliation by achieving justice, 

accountability, fact finding, compensation and reparation. This may call for 

individual trials, institutional reforms or any studied blend of these and 

additional adequate elements. 

e) Reconciliation 

As is the case with conflict transformation, reconciliation addresses 

the relationship dimension of a conflict. Social relations are perceived as 

a basis for conflicts and for conflict resolution. According to this method, 

reconciliation is based on mutual recognition and meeting between the 

parties involved. 

Those working on reconciliation thus strive to provide the space needed 

for the parties to meet and acknowledge the past based on truth and mercy. 

The aim is for all parties to express what happened and take forgiveness into 

account in order to rebuild a relation. 

Still, the method of reconciliation takes into consideration the fact that 

it takes time and justice to build new relations. The process of reflecting 

together on a joint future thus goes hand in hand with that of settling the 

past wrongs. 

Reconciliation calls not only for taking advantage of international conflict-

resolution rhetoric and techniques, but also for considering the rich local 

cultural and spiritual heritage, benefiting from its wisdom and using it as a 

reference to lay the foundations of new relations. 
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5    Restore us, God of our salvation; let go of your 
displeasure with us. 

6    Certainly you will again restore our life, that your 
people may rejoice in you.

7    Show us, LORD, your mercy; grant us your salvation. 
8    I will listen for what God, the LORD, has to say; 

surely he will speak of peace to his people and to 
his faithful. May they not turn to foolishness!

9    Near indeed is his salvation for those who fear 
him; glory will dwell in our land.

10   Love and truth will meet; justice and peace will 
kiss. 

11  Truth will spring from the earth; justice will look 
down from heaven. 

12  Yes, the LORD will grant his bounty; our land will 
yield its produce. 

13  Justice will march before him, and make a way for 
his footsteps.

The Holy Bible, Book of Psalms, Psalm 85

{Except for those who repent, believe and do 
righteous work. For them Allah will replace their 
evil deeds with good. And ever is Allah Forgiving 
and Merciful. And he who repents and does 
righteousness does indeed turn to Allah with 
[accepted] repentance.} 

The Noble Qur’an, Surat al-Furqan, verses 7071 -
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Excerpt from Jean-Paul Lederach, “The Locus Called Reconciliation"

Truth
Recognition

Transparency
Disclosure

Clarity

Justice
Equality

Sound relations 
setting the past right

Compensation

Peace
Unity in Diversity

Security
Respect

Mercy
Acceptance
Forgiveness

Support
Compassion

Healing

Reconciliation
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The peace-building process transforms a system characterized by hostile and 

violent divisions into one characterized by fair and associated relations along 

with the capacity to find non-violent mechanisms for expressing and dealing 

with a conflict. 

This process requires an integrated infrastructure or framework aiming 

towards supporting social change and a joint vision for a dynamic future based on 

constant interaction and cooperation. This framework takes into consideration 

the affected communities, the issues that led to the conflict, and sustainable 

conflict transformation based on building relations, communication and role 

transformation. It tends towards an all-inclusive sociopolitical structure. 

In this respect, the future is not envisioned as a final destination according 

to a mechanical plan. Rather, local communities and parties involved in 

the conflict have to think together, come up with a vision and express the 

sociopolitical society and structure they want, the one that guarantees the 

rights and representation of all as individuals and as groups. 

Conclusion: 
Sustainable Reconciliation and Peace 
Building 

Taken from John Paul Lederach

Conflict transformation: 
How to shift fom conflict 
to the change we want to 

achieve?

Taking into 
account the 

main reasons 
of the conflict 

Immunization: 
Thinking of ways 

to prevent conflict 
recurrence

Vision: 
What kind of social 

and political structure 
and relations we 

want?

How to Manage  
the current crisis 
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Part III

Activities
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Introduction

This part presents a set of activities and exercises to be used during 
training workshops aiming at promoting intercultural diversity. The 
content of these exercises has been designed using interactive learning 
techniques based on the theoretical aspect, with simplified explanation 
of the required material and exercises’ implementation steps.

The trainer can implement all the suggested exercises, or choose 
some of them in light of the guidelines mentioned in the below table, 
for he/she is the most suited person to determine the specificities of the 
targeted group and its needs, and therefore determine the exercises he/
she will use, taking into account the training period and the availability 
of the needed training material.

The present chapter includes ice breaking exercises serving the 
general objective of the training manual, but in case the trainer has 
additional time, we recommend implementing several ice-breakers – 
like reading the palm - and energizers or the five minutes change-mood 
activities. There is no possibility to present additional similar exercises in 
this toolkit, yet they are available in other toolkits and training manuals 
as well as on the internet (please refer to the recommended references 
list).

Activities
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 First, the trainer has to be aware of the participants’ specificities, and 
think of the following questions:

• Are they from the same country? Different countries? 
• Do they already know each another?
• Do they have similar orientations or support similar political parties?
• Is there more than one participant per organization?
• Are they from the same religion/confession?
• Do they have different customs and traditions?
• Are they equally represented gender wise?
• Do they have similar academic backgrounds and educational level?
• Do they have more or less the similar age?

The trainer can get an answer to these questions by reading the data 
collected by the organizing entity or by distributing to the participants a form 
to fill or by including this form in the workshop registration applications.

Yes No Notes

Number of participants raging between 
13 and 20

Number of participants exceeding 25* If yes, implement activities 
dedicated to big groups or 
divide the participants into 
working groups

Participants of similar age If not, include the age 
difference in the differences 
and diversity exercises

Participants of similar background 
(same country, same cultural 
background)

If yes, focus on the 
difference between a 
participant and another 
within the same group

Participants from different nationalities/
different geographic locations/religious 
and cultural backgrounds

If yes, focus on the activities 
that emphasize diversity 
between countries

There is a history of conflicts between 
the groups that the participants belong 
to

If yes, focus on the conflict 
analysis and management 
activities

1-  Getting Ready for the Training 
Workshop
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After setting the program, the trainer/s prepares a pre-evaluation, 
a transitional evaluation and a post-evaluation of the training session 
using the suitable indicators. These evaluations target the trainees and 
measure the scope of their knowledge acquisition. The pre-evaluation aims 
at measuring the knowledge of the participants in the session’s different 
topics before the roll-out of the session. As for the transitional evaluation, 
it is generally held after the finalization of each phase or activity, while the 
post-evaluation aims at knowing what the participants learnt from the 
training or workshop as a whole, by comparing the pre-evaluation results 
to the transitional evaluations results. The post-evaluation includes the 
same questions used for the pre-evaluation as well as additional questions 
on the session’s program, time management, and trainers’ performance, 
organizing entity and logistic preparations (accommodation venue, session 
venue, catering, transportation…) and others.

It is preferable to give each participant a secret code to use when filling 
the pre and post evaluations. This will help preserve confidentiality and will 
make it easier for the trainer to compare the answers of each participant 
before and after the training session. It is also recommended to use 
multiple choice questions for the pre and post evaluation to facilitate the 
comparison process between the pre and post evaluations.

2- Pre and Post Evaluation
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Ice-breakers are very important even for the participants who already 
know each other; because such exercises will take them out of the usual 
context they are used to and put them within the session’s context.

3- Ice-Breakers

1- Activity name: Salutation

Subject: Introduction and ice-breaking. Salutation in 
different ways to break the ice 

Number of participants: 6-30

Duration: 40 minutes

Needed material: Small cards for the trainer to write on

Objectives

Intellectual skills objectives 
(compare/discern /conclude 
/evaluate /analyze /
deconstruct/ criticize)

•  The participant discovers the 
resistance mechanisms used by the 
human being when he/she is out of 
his natural context or when he/she 
is dealing with the different other. 

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  He/She understands the difference 
between him/herself and the other.

•  He/She expresses his/her feeling.
•  He/She understands the other’s 

customs.

Practical and value-related 
objectives (accept/adopt/
defend…)

•  He/She accepts the other’s customs 
•  He/She adopts curiosity about 

cultural diversity

Included concepts and 
terminology

Diversity – acceptance of the other
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Points to be taken into 
consideration by the trainer

Humans are prone to resisting 
difference

Adopted steps

Preparation

(5 minutes)

The trainer distributes papers on which the ways of 
salutation are written as follows:
1-     Bending down slowly holding your hands closed
2-     Tapping strongly on another’s shoulders and saying 

hello.
3-     Kissing the cheeks several times
4-     Putting the hand on the heart and bending froward
5-     Standing up and raising one’s hand while saying 

“hello” in a calm voice
6-     Rubbing noses
7-     Approaching the other rapidly and shaking his/her 

hand strongly
8-     Putting your hand on the head of the other person
9-     Rapidly waving the head from a distance of 2 

meters before reaching the other person
10- Right hand Hi-5

 The trainer writes one way on each card and prepares 
enough cards for each way to be repeated twice or 
three times minimum. Each participant is given a card 
and he/she is asked to read it and ask the trainer in 
case he/she has any question. No other participant will 
be allowed to see the content of the card.
The trainer says: “I will distribute a card to each person, 
and no one will be allowed to see what’s written on the 
card of his/her colleague. These cards include ways of 
salutation. When you receive your card you will stand 
up and salute the others as written on the card and 
then say your name and then you will continue walking 
towards the next person to salute them. Now I will 
distribute the card and if you have any questions come 
and ask me.” 
If a participant feels embarrassed to salute the others 
as the card instructs, the trainer gives him/her another 
card.
The trainer makes sure everyone is at ease with the 
card content, and then the exercise begins.
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Activity
(28 minutes)

The participants circulate in the room and salute one 
another and mention their names. The trainer walks 
around and makes sure both persons involved are 
saluting one another.
The trainer stops the activity after 10 minutes and asks 
the participants to be seated. The participants discuss 
what they felt during the exercise. Each 3 to 4 of them 
can discuss together and at the end the trainer asks 
the following questions in front of the whole group.

Questions the trainer can ask:
-  Did you have to change the salutation written 

on your card? Have you tried to change the rules 
of the game? Have you refused the salutation of 
someone who approached you? Have the others 
been cooperative? Were you able to put aside your 
own culture and customs and play the role as is? Did 
you feel any restrictions answering the salutation of 
someone – like nose rubbing – for reasons related 
to your customs outside the context of the game? In 
case someone refused to salute as mentioned in his/
her card because it is opposed to his/her belief or 
traditions, how did this make you feel? 

-  What did you feel when you met someone else 
greeting the same way you did in the game? Or the 
same way people you usually greet in your daily life?

-  Did you greet the other first? Or did you wait for him/
her to greet you?

-  Let’s go deeper and ask: Are you exposed to something 
similar in your society? Are there any differences in 
the salutations, accents or dress code?

Assessment
(5 minutes)                       

 -  Last question: In your daily life, have you been 
exposed to a situation where you have changed your 
way to adapt to the people around you? Or have you 
imposed your own way? 

-  You can write a message to share your experiences 
in this context, or write on the facebook wall in the 
room, or leave a private message.

The trainer then asks them to reach a conclusion.
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Conclusion
(2 minutes)

 Conclusion: The consciousness we have of ourselves, 
our customs and traditions and our differences increase 
when we find ourselves in situations where we are 
obliged to communicate and face these differences. We 
usually try to resist and impose ourselves. This applies 
to customs, traditions, values, practices, situations… 
People usually have the curiosity to discover diversity 
but they feel better when no differences apply and they 
tend to search for similarities, create them or assume 
they exist in case they don’t.

Note While distributing the cards, make sure the card is 
compatible with the participants, for people not to feel 
embarrassed and therefore withdraw from the game.

References Inspired by the Dialogue Manual (Danish Institute)
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2- Activity name: Palm reading

Subject: Introduction and ice-breaking

Number of participants: more than 6

Duration: 20 to 25 minutes

Needed material: board – colored A4 papers – pens

Objectives 

Intellectual skills objectives
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  The participant identifies the 
common specificities he/she has 
with others and the specificities 
that distinguish him/her from them

•  He/She compares his/her qualities 
to those of others

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  He/She appreciates the qualities of 
others

•  He/She knows the common points 
within the group

•  He/She expresses him/herself 
clearly

Steps 

Preparation
(2 minutes)

The trainer tells the participants that they will enter 
the world of magic, and play the role of the fortune 
teller and read the palm of other people and discover 
secrets from their past and foretell their future.
The trainer distributes A4 papers to each participant 
and asks them to draw a hand and cut the paper. 

Activity
(15 minutes)

The trainer asks the participants to make small 
drawings or signs that may indicate answers to the 
below mentioned questions, and he/she specifies a 
place to write each answer. The trainer should ask for 
clear and uncomplicated signs. He/She draws a big 
hand on the board with the following information:
1- Name (on the center of the palm)
2-  Nationality, city/village where the participant lived 

(forefinger)
3- Work/education (middle finger)
4- Future aspirations (ring finger)
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 5-  Aim from the participation to the workshop (little 
finger)

6-  Age or year of birth (hand internal line)
7-  Secret or special information that no one knows or 

few people know and that he/she wouldn’t mind 
sharing with the group in this workshop (anywhere 
on the palm).

After finishing drawing the signs, the trainer says:  we 
will discover now who can read the palm (and this 
surely depends on how good the person was in writing 
his/her signs for the other to read them)
•  If the number of participants is less than 20, the trainer 

divides the participants into pairs and asks them to 
read one another’s palm. Each one will try to read the 
palm of his/her colleague, who will then rectify the 
wrong information, and then the group members will 
stand up, each on his/her turn, and every participant 
will say what he/she learnt from reading the palm of 
the other.

•  In case the number of participants is high, they will 
be split into groups of 6 to 8, and they will be asked 
to read the palms in pairs and then to share with the 
group.

Assessment
(2 minutes)                       

The trainer asks the participants: was the palm reading 
difficult? What did you like/ dislike? How can the palm 
reading be easier?
Conclusion: The more the signs are clearer, the better 
the others will identify them and get closer to them.

Conclusion
(1 minute)

The trainer collects paper palms to stick them on the 
facebook page inside the room at a later stage. She/He 
will tell the participants that they can take another look 
at them and comment during the breaks.
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3- Activity name: Bazaar 

Subject: Cultural acquaintance where each participant 
presents something from his/her culture, customs and 
traditions 

Number of participants: 10-25

Duration: half an hour to an hour and a half

Needed material: stands – stationery – Projection and voice 
device (if required)

Objective

Cognitive objectives (know/
understand…)

•  The participant gets to know the 
cultures and customs of other 
participants, in addition to their 
traditions and popular sayings

•  The participant gets to know the 
organizations represented in the 
training/workshop.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

The participant makes individual 
relationships and seeks future 
cooperation opportunities on the 
professional or social activity level.

Steps

Preparation
(5 minutes)

The trainer sets the participation conditions, the 
exhibition venue and other details.

Activity
(25-55 
minutes)

Cultural bazaar (a)
It is a kind of cultural presentation made by every 
participant. He/she can either prepare a presentation 
on his/her country and the most important customs 
and traditions, or use a short movie, photos, music or 
other things from the country’s heritage…
Every participant will be asked to tell a story about one 
of the customs (marriage, celebration…)



131

Cultural bazaar (b)
 (Expanded) Accompanied by clothes and food
This bazaar can include dances prepared by every 
group, or a small play that includes some popular 
sayings or customs. In the bazaar, a corner can be 
dedicated to exhibit the publications of the participating 
associations and organizations.
A presentation of these associations/organizations can 
also be made and shared on the social media pages.
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4- Activity name: The basket

Subject: Group building exercise: How the group works and 
how the workshop content affects each participant

Number of participants: 10-25

Duration: 10 minutes at the beginning of the workshop, and 10 
minutes a day during the workshop

Needed material: Big papers or boards (for the facebook wall), 
small papers

Objectives 

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  The participant observes him/
herself, his/her daily acquired 
knowledge and the changes he/she 
goes through during the workshop

•  He/She listens to the other
•  He/She gets enriched by the other

Steps

Preparation
(10 minutes)

The trainer says: we will imagine a basket that we will 
place in the room: what will you put in this basket to 
share it with others during this workshop? What will 
you carry with you from the basket when the workshop 
ends? 
There is another imaginary basket in this corner, you 
can walk towards it and throw in it what you do not 
want  in your life or in your relationships with others, 
and you can choose to tell us in a loud voice what you 
threw, or you can keep this information for yourself.
We will come back every morning for a reflection 
session and discuss what you put and what you threw 
in the basket.
During the day, the trainer reminds the participants to 
take notes about what they want to put in the basket. In 
the morning, the trainer opens the imaginary baskets 
of things shared and thrown the day before.
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Activity 
(10 minutes 
every 
morning 
throughout 
the 
workshop)

Morning session during which the trainees share what 
they put and threw in the baskets.

Conclusion
(20 minutes 
on the last 
day)

Final evaluation session for all those who wish to 
describe what they added in the basket or threw in the 
other basket throughout the workshop days.

Additional activity:
Stick big papers on the wall and call it the facebook 
wall. Write the address of the workshop facebook 
group on the page, and make room to add photos and 
comments.
Letterbox: stick a postal envelope in the name of each 
participant on the wall next to the workshop facebook 
wall. Every participant can send a letter to any other 
person including the trainers where they can record 
their suggestions, comments, or things they put or 
threw in the baskets.
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4- Thematic Activities

5- Activity name: I am…

Subject: Identity: Self introduction and individual affiliations

Number of participants: 20 – 25

Duration: 30 minutes

Needed tools: small cards – flip chart

Objectives 

Cognitive objectives (know/
understand…)

•  The participant understands the 
meaning of identity.

Intellectual skills objectives 
(compare/  discern / concludea / 
evaluate / analyze /deconstruct 
/ criticize)

•  She/He analyses her/his identity 
and different affiliations and 
categorizes them by priority.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  She/He understands the priorities 
of others

Practical and value related 
objectives (accept / adopt /
defend…)

•  She/He defend the right for 
difference

Included concepts and 
terminology

 Identity, affiliation

Important points to be 
taken into consideration 
by the trainer

 Identity, priorities of the identity, 
multiple affiliations.
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Steps

Preparation
(2 minutes)

The trainer writes on the board:
I am …and…and…and…and… with blank spaces, and 
then asks the participants: “Who am I?” The trainer does 
not give the answer and gives a couple of seconds to 
the participants before listening to their spontaneous 
answers – I am an Arab, Egyptian, Muslim, Christian, 
Artist, Engineer… - so she/he asks them to be patient in 
case they start giving answers. 

Activity
(20 minutes)

The trainers adds: Now I want from each one of you 
to hold a paper and a pen and write five qualities that 
determine her/his identity I am…and…and…and…
and… and stay away of characteristics like fat or slim, 
tall or short…You have some minutes for meditation 
before answering.
In case of questions, the trainer can give examples 
about different affiliations that constitute the individual 
identity like: country, religion, confession, culture, 
language, the gender…
Two minutes later, trainer asks the participants to read 
the five words they wrote and classify them by priority.
The trainer divides the participants into pairs and asks 
them to spend two minutes comparing their identities. 
After the end of the discussion the trainer will ask: “Are 
there common components between your identity and 
the identity of your fellow companion? Are there any 
differences? Do you have the same priorities? Does 
anyone wish to present the results of this comparison 
to the whole group? You can choose not to read your 
answers if you do not feel at ease, but what we are 
interested in hearing are similar or different words and 
the importance you give them.”
The trainer takes 78- answers to discuss (5 minutes).
Then the trainer asks: Are we 100% similar or different? 
The trainer will either get from the participants their 
acknowledgment and acceptance of diversity (e.g. 
different yet similar in two points), or their declaration 
that they have different priorities despite the presence 
of five similar points, or their declaration that they are 
totally different with no similar points, however they 
are present in the same room discussing together new 
ideas and therefore can work together.
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Diversification: The trainer, instead of dividing the 
participants into pairs where they compare their 
identities while being seated, can ask them to stand up 
and circulate in the room to take a look at the others’ 
identities and notice the similitude, the differences, 
and the classification (5 additional minutes).

Assessment
(5 minutes)                       

-  Is it possible that your priorities change with the 
change of situation that you are in?

-  Is it hard/easy to choose the main components of 
your identity and the prioritization of your affiliations?

-  What are the standards that you adopted or the 
factors that affected your decision?

Conclusion
(3 minutes)

-  The human being’s affiliations cannot be limited to 
one dimension… the identity is one (allowing the 
individual to express him/herself by saying: I am) and 
the affiliations are many.

-  We should always remember not to limit the other 
to one affiliation as we refuse to be restricted to one 
affiliation… for it is impossible to reduce people to 
their affiliation to specific religious or cultural groups 
(getting rid of the stereotypes that put the persons 
belonging to a group within one category), but 
consider that each individual has a special identity 
that represents an added value for his/her special 
community and for his/her country. 

Every person has specific affiliations, and he/she 
can classify these affiliations in a specific way, which 
differentiates him/her from another person in the 
same group, and could get him/her closer to persons 
affiliated to other groups. What is important at his level 
is looking for common meeting points with the different 
others on the identity level, to become a foundation on 
which we can establish the rules of coexistence, and 
this is what constitutes the national identity.

References Inspired by Alwan training guide – Adyan Foundation
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6- Activity name: My uniqueness

Subject: Diversity on the individual level

Number of participants: 10 – 30

Duration: 20 minutes

Needed material: empty room for the participants to be able to 
relax on the floor.

Objectives 

Cognitive objectives (know/
understand…)

•  The participant understands the 
differences on the individual level.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  The participant compares her/
himself to her/his family members 
and notices the natural differences 
among them.

•  The participant concludes that the 
difference is just the way life goes 
and a general law.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  The participant expresses her/his 
individuality and what characterizes 
her/him from others.

Practical and value related 
objectives (accept/adopt/
defend…)

•  Defend the right to be different and 
the uniqueness of each person

Included concepts and 
terminology

Difference - diversity – ideology – 
ethnicity – language

Points to be taken into 
consideration by the 
trainer

The trainer makes sure to raise 
several points of difference that 
would lead the participants to think 
on an individual level.
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Steps

Preparation
(5 minutes)

The trainer asks the participants to relax on the floor, 
to close their eyes and to think individually about the 
three main sources of differences or diversity within 
hi/her family (gender – skin color – temper – dreams 
and ambitions – taste in food – political thinking – 
dress code…)

Activity
(10 minutes)

 Every participant expresses the main three differences 
that she/he classifies by priority

Evaluation 
(4 minutes)

 The trainer asks them to divulge something new about 
themselves and about others

Conclusion  
(one minute)

 Every person represents a value due to his/her genuine 
dignity, uniqueness, and special personal experience 
that enriches his/her community and society. Being 
aware of individual and collective uniqueness is 
a main factor for assuming the personal identity, 
differentiating it from other identities. It is not enough 
for a person to discover that he/she is different for he/
she should be aware of what differentiates him/her 
and be able to express his/her difference.
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7- Activity name: Diversity map

Subject: Cultural and religious diversity and identity on the 
collective level.

Number of participant: 10-30 participants

Duration: 35 minutes

Needed material: papers - pens

Objectives

Cognitive objectives (know/
understand…)

•  The participant knows the different 
levels of diversity in society.

•  He/She understands that diversity 
doesn’t only exist between religious 
and cultural communities, but it 
is also present within the same 
religious community.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She reaches a conclusion 
regarding the nature and levels of 
diversity in Arab societies

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She defends the importance of 
diversity on the society level

Included concepts and 
terminology

Diversity – difference – language – 
ideology – community – climate – history

Steps

Preparation
(5 minutes)

The participants are divided into working groups of 4 
to 6 persons and each group is asked to determine the 
types of diversity in their societies (religion – language 
–  culture…) and write them on a big paper

Activity
(25 minutes)

10 minutes for working groups
15 minutes to present the groups’ work

Assessment
(5 minutes)

The trainer asks: Have you discovered while working 
within the groups a type of diversity that you were not 
aware of, nor aware of its right to be recognized and 
expressed? What is the reason of your ignorance of 
this diversity and what does this ignorance lead to? 
(Isolation, fear, absence of trust, discrimination…)
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8- Activity name: Crossing circles

Subject: National identity and multiple affiliations

Number of participants: 10-25

Duration: 60 minutes

Needed material:  Projector – screen – laptop – papers an pens 
(4 colors or paint brush with aquarelle if available, each color for a 
different circle) for every 4 to 5 persons or 4 colored card boards 
for each group

Objectives

Cognitive objectives (know/
understand…)

•  The participant understands the 
concept of the public sphere and 
the dynamic of civil society

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She is aware of the link between 
his/her national identity and his/her 
multiple affiliations including the 
confessional one

•  He/She concludes that the cultural 
interaction is a source of enrichment 
in the context of citizenship and on 
the international level

•  He/She distinguishes between 
different citizenship models and 
becomes aware of their relationship 
with  individual and collective social 
components

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She commits to the principles of 
respecting diversity and partnership 
in the context of the public sphere

Included concepts and 
terminology

Difference – diversity – citizenship – 
uniting national identity



142

Points that the trainer 
should take into 
consideration 

•  Focus on understanding the 
specificities and independence of 
each circle (individual, community, 
nation, humanity)

•  Highlight the genuine aspect of the 
dignity and rights of the individual 
regardless of his/her affiliations

•  Benefit to recall the general 
foundations of citizenship (rights, 
freedoms, participation, values)

•  Awareness of the main specific 
and common affiliations and the 
position of each one

•  Recognize that affiliations overlap 
and the result of this overlap 
(inculturation…), especially 
between the individual, the group 
(confession/religion) and the nation

•  Emphasize the concept of 
intercultural diversity and the 
specificities and problematic of 
other models

•  Think together of the common 
space and the way to revive it

Steps

Preparation
(2 minutes)

Divide participants into small working groups (4 or 5 
persons by group)

Activity
(30 minutes)

This exercise is based on asking each group to draw 
the four circles affiliation (individual/community/
nation/humanity). It is also possible to cut the circles 
from the colored card boards and coordinate them in 
their correct positions (individual/community/nation/
humanity) with a focus on the circles hierarchy (which 
one should we draw first…) and their intersections and 
different sizes, and open a dialogue within the group 
to reach an understanding or common convictions 
regarding the drawing (15 minutes)
When all the participants finish, the drawings are 
presented and the work discussed, in light of the 
questions (15 minutes)
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Assessment
(26 minutes)                       

The trainer then shows on the screen the circles that 
represent the different citizenship models with a 
special focus on the national identity and affiliations 
drawing, and the presentation of the side explanations 
of the drawing (26 minutes)

Dialogue questions:
1) Which circle did you draw first? Why?
•  Focus on the individual circle and highlight the role 

of the individual as an independent and responsible 
person, for the individual identity is the foundation of 
collective affiliations and not the opposite.

2) Do you think that the size of the circles compared 
to one another is appropriate? Or would you have 
given them different sizes?
•  Dialogue on the three social affiliations circles and 

drawing the attention on the importance of the 
humanity circle that is the biggest and most inclusive 
one, and on this feeling of belonging that connects 
people and creates a comprehensive human 
solidarity and a respect for human dignity and rights 
with no discrimination.

•  Differentiation between the public sphere and the 
cultural and religious collective affiliations’ sphere.

3) Why did you choose these locations for the 
circles?
•  Dialogue on the relationship between circles and 

common spheres (individual, community, public 
sphere), and no fusion of circles, because the 
community does not summarize the individual and 
the nation is wider than private collective affiliations… 

4) What do the meeting points between circles 
mean to you? Give examples from your reality.

Conclusion
(2 minutes)

Drawing the attention on the change of colors at 
the intersections: the mutual impact (inculturation) 
between these spheres and affiliations.

Documents Personal identity table and main affiliations’ circles

References Fadi Daou (editor): Trainers manual on intercultural 
diversity in Lebanon. Adyan 2014 
http://www.adyanonline.net/course/view.php?id=65
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Personal Identity
and Key Affiliation Circles

Fadi Daou

Space for individual 
privacy, authentic 
human dignity and 
comprehensive human 
partnership

Independent space for 
participation in public 
life (elections, affiliation 
to political party, civil 
society, etc.)

Space for common public 
life values and collective 
memory among cultural 
groups

Space for belonging to 
a private group (family 
group, religious group, 
specific rituals, etc.)

Space for mutual cultural 
interaction between 
the private group and 
the public national 
culture (like inculturation 
of religion in local 
environment)

Individual 
sphere 

Public 
domain 
sphereCultural or 

religious 
group sphere

Humanity 
sphere
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9- Activity name: Color painting

Subject: Diversity management: from fusion to acceptance 
of diversity

Number of participants: 10 – 20

Duration: 40 minutes

Needed material: two transparent plates or two large transparent 
bowls, different aquarelle with more than a painting brush- 
projector – screen – voice equipment – laptop

Objectives

Cognitive objectives (know/
understand…)

•  The participant is aware of the 
importance of diversity and 
preservation cultural specificities.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She assimilates the risks of 
policies of fusion/assimilation on 
different cultural communities.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  He/She expresses his/her opinion 
about unifying the color of the 
society.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She defends the necessity to 
preserve cultural specificities

Included concepts and 
terminology

Fusion, cultural specificities, cultural 
diversity

Steps

Preparation
(2 minutes)

The trainer divides the group in two. He/She asks group 
A to draw a painting on a plate symbolizing diversity, 
and asks group B to draw a painting symbolizing 
fusion/assimilation, provided that both groups use the 
same colors, at unequal percentages.
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Activity
(23 minutes)

Each group is given 7 minutes to paint. The trainer then 
asks both groups to explain the paintings.
It is expected that the painting of group A will distribute 
colors in an integrated way which will form a painting 
of many colors. 

As for group B, its painting is expected to be of one 
color resulting from the fusion of all colors.

The trainer asks both groups about their choices while 
painting. Was the group in harmony, and is there anyone 
who would like to suggest other forms of expressing 
his/her opinion using colors or rectifications, with a 
permanent focus on what this means for the diversity 
within the society. 

The trainer tries to make everyone notice that in the 
fusion drawing, the strongest color or the most used 
one dominates the other colors. 

After hearing the comments of the participants, the 
trainer summarizes their comments focusing on the 
following:  

-   Each group has its particularities, color, form, 
presence and mechanisms of correlation with other 
groups.

-   The fusion strategies adopted by several Arab 
countries during the last century lead to the fact 
that policies pushed decision makers to convince us 
that we are all similar and that we are all one, on the 
basis of denying diversity and specificities to build a 
national identity and love the nation in light of this 
comprehensive look to the society.

-   This leads to neglecting the history of different 
cultural groups and their customs and traditions… 
and the dominance of one group (usually the biggest 
or most powerful authority) over the community and 
its culture.

-   Some think that through fusion, it will be possible to 
avoid difference based problems, while in reality this 
fusion abolishes our diverse particularities that are a 
source of enrichment for the nation.
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The participants discuss the way to avoid fusion while 
the trainer focuses on the importance of preserving 
the cultural particularities of communities. The 
smallest communities are not minorities which means 
that they are not intruder communities or special 
communities that should be controlled, for they are 
a main component of the social tissue, and can have 
several forms (intellectual, religious, cultural). Those 
who represented the numerical majority in the past 
became a numerical minority during other periods of 
the history, and vice versa. Therefore, it is important 
to give different communities (cultural, intellectual, 
religious) a space to express themselves and their 
convictions freely and to practice their customs and 
rights and exhibit their intellectual, cultural and artistic 
production…We need each one of us to practice his/
her role in intercultural diversity, within a State that 
works on managing and protecting diversity.

Assessment
(10 minutes)

What is our role and the role of governmental and 
non-governmental organizations to activate the 
intercultural diversity? Do you consider that fusion is a 
form of hegemony? How?

Conclusion
(5 minutes)

We are similar to a coordinated and integrated painting. 
Trying to unify the color or to find a dominating color 
leads to distorting the society and damaging the beauty 
of the scenery.
The trainer concludes with the presentation of the 
project’s movie (3 minutes) 

Documents The Film on Intercultural Citizenship on the following 
link: 
http://bit.ly/1tc8S3U

http://bit.ly/1tc8S3U
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10- Activity name: I don’t participate

Subject: Participating in public life

Number of participants: 20 – 30

Duration: 40 minutes 

Needed material: papers – pens

Objectives 

Cognitive objectives (know/
understand…)

The participant discovers the 
importance of political participation 
and the need to hold on to this right.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

The participant analyses the case 
study that reflects the situation in the 
Arab world.
He/She overcomes the obstacles 
limiting the participation of 
communities regardless of their 
cultural and religious diversity.

Practical and value related 
objectives (accept/adopt/
defend…)

He/she defends intercultural 
citizenship that is based on ensuring 
the participation of all in public life.

Included concepts and 
terminology

Political participation (elections – civil 
society…) – intercultural citizenship – 
different communities on the cultural 
and religious level

Points to be taken into 
consideration by the 
trainer

Make sure the participants are aware 
of the concepts.
Commit to studying the situation and 
invite the participants to mention 
facts that exemplify this reality in 
their society.

Steps

Preparation
(2 minutes)

The trainer divides the participants into groups of 45- 
and gives the document to all groups.
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Activity
(30 minutes)

15 minutes for internal discussions of groups.
13 minutes for working group’s presentations.
5 minutes for volunteers to take part in similar 
experiences that happen within their communities and 
determine how they were dealt with.

Conclusion
(5 minutes)

5 minutes for a conclusion that highlights the 
importance of holding on to the right for political 
participations for all communities and the importance 
of an intercultural citizenship to achieve this target.

Documents Document (1) Nabil’s story
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Document (1)

Nabil is a young man, member of a 
community that includes a limited number 
of persons within the society. He decided 
to stop participating to elections because 
he considers that candidates are members 
of bigger communities and when they win, 
they do not care anymore for the issues of 
his community.
1-  Do you agree with Nabil in stopping to 

participate to elections? Why?
2-  What are the suggestions you would give 

him to be able to advocate his community’s 
issues before the authorities?

3-  Are there similar communities in your 
society suffering as Nabil’s community? 
Which ones? What are the actions they 
took?

4-  From your perspective, what is the best 
mechanism to achieve coexistence among 
citizens in the same society characterized 
by cultural and religious diversity?
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 11- Activity name: Mina

Subject: Discrimination

Number of participants: between 8 and 30

Duration: 45 minutes

Needed material: papers – pens – projector – screen – voice 
equipment – laptop

Objectives

Cognitive objectives (know/
understand…)

•  The participant discovers the 
disadvantages of negative 
management of cultural and 
religious diversity.

•  He/She nderstands that the nation’s 
and country’s unity requires the 
acceptance of diversity and its good 
management.

Intellectual skills objective 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She analyzes the situation of 
the religious and cultural diverse 
communities in the Arab world.

•  He/She evaluates the negative 
consequences of the lack of 
management of diversity.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  He/She Expresses his/her vision 
regarding the way to manage 
diversity in the Arab world

•  He/She empathizes with marginalized 
communities.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She defends the rights of 
communities forming his/her 
society.

Included concepts and 
terminology

Exclusion – elimination – diversity – 
management of cultural and religious 
diversity – nation – social cohesion

Points to be taken into 
consideration by the 
trainer

-  Focus on the fact that the activity does 
not aim at discussing the political 
conditions of the movie (Former 
regime in Egypt) but at thinking 
about diversity management within 
the same society. 
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-  For coexistence, it is not sufficient 
to live together in the same place 
but it is fundamental to avoid that 
a community imposes its ideology 
and symbols on others and in the 
public sphere.

-  Living side by side without being 
aware of the affiliations of others 
is not something positive; it is a 
marginalization of others.

-  Importance of inter cultural and 
inter religious solidarity.

-  Not restricting diversity to the 
religious issue.

Steps

Preparation
(7 minutes)

Presentation of Mina’s film (producer Peter Alfy)

Activity
(30 minutes)

Discussion on two phases:
Phase 1: the group is divided into small working 
groups of 4 to 6 persons each, and every group will be 
given 7 minutes to determine the communities within 
the nation (the country of the participants) whose 
members may experience fear in the public sphere. 
The groups discuss the results of their deliberation 
by presenting the names of the relevant communities 
only, without justifying the reasons behind their choice 
(10 minutes).
Phase 2: discussion in light of the following questions 
(20 minutes):
-  What is the cause of fear among these communities?
-  What is required to get rid of this fear?
-  What role does the State play in this context? What 

about the civil society? 
-  What are the factors that helped Mina (the movie) 

move on with his life and activities?

Conclusion
(8 minutes)

The trainer asks the participants if they are ready for 
true solidarity with a marginalized community or for a 
commitment to eradicate the reasons for fear within 
their societies. The trainer allows some participants to 
share their points of view.

Documents The film can be watched on the following link:
https://www.youtube.com/watch?v=og49KU4uMg4

https://www.youtube.com/watch?v=og49KU4uMg4
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12 - Activity name: Tree of diversity

Subject: The fruits of religious and cultural diversity as a 
source of enrichment for the State and the society

Number of participants: 5 to 20

Duration: 45 minutes 

Needed material: papers – pens

Objectives

Cognitive objectives (know/
understand…)

•  The participant discovers the fruits 
of religious and cultural diversity in 
the society.

•  He/She becomes aware of the 
obstacles that negatively affect 
diversity. 

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She compares between the 
methods used to promote diversity 
for the enrichment of the society 
and the obstacles that limit diversity.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She adopts the mechanisms of 
diversity promotion.

Included concepts and 
terminology

diversity management – diversity 
obstacles – fruits of diversity 

Steps

Preparation
(5 minutes)

 The trainer divides the participants into working 
groups of 5.
He/She asks each group to draw the diversity tree 
that is formed of branches carrying the diversity fruits 
(which means the advantages of cultural and religious 
diversity in a society), and to draw worms that symbolize 
the dangers threatening diversity. It is also possible 
to ask them to draw damaged fruits symbolizing the 
results of a bad management of diversity.
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Activity
(25  minutes)

10 minutes for the working groups
25 minutes to present the work of the groups in light of 
the following three points:
- Types of diversity in the Arab world (good fruits)
- Risks threatening diversity (worms)
-  Results of the lack of respect for diversity and its 

mismanagement on the society as a whole (bad fruits)

Assessment
(5 minutes) 

The trainer asks the participants to determine the 
most important diversity fruits in light of the groups’ 
work and the main relevant obstacles.
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13- Activity name: The chariot of citizenship

Subject: Values and challenges of intercultural diversity

Number of participants: 10-30

Duration: 60 minutes

Needed material: board, pens and big papers

Objectives 

Cognitive objectives (know/
understand…)

•  The participant enumerates the 
values of intercultural citizenship.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She analyses and compares the 
current status of citizenship in all 
represented countries.

•  He/She evaluates the challenges 
for intercultural citizenship in the 
represented Arab countries.

•  He/She offers solutions to face 
the challenges of intercultural 
citizenship in his/her country/work 
place/city.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She adopts the principles 
of intercultural citizenship and 
defends them.

Included concepts and 
terminology

Intercultural citizenship, citizenship 
values, citizenship obstacles.

Steps

Preparation
(5 minutes)

Citizenship takes social, political and economic 
dimensions, and entails rights and obligations. Our 
citizenship is not complete if some categories of society 
are deprived of their social, political and economic 
rights, and our citizenship will also remain poor if 
not enriched by the interaction with all other citizens, 
regardless of their different cultural backgrounds.
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Let us imagine that citizenship is a chariot that will carry 
all of us (us and the members of our society coming 
from different categories). What are the things that will 
help us move this chariot of intercultural citizenship 
forward, and carry us all? We will answer this question 
in the working groups.

Activity
(45 minutes)

The trainer divides the participants into groups of 
5 to 6 persons each, and asks them to imagine the 
shape of the chariot of “intercultural citizenship” 
in our societies, its motor and its wheels. He/
She gives them 5 minutes for the discussion and 
meanwhile, he/she distributes big papers and 
colored pens and then gives the working groups 
an additional 15 minutes to draw the ideas they 
came up with.

The trainer circulates between the groups and 
gives his/her remarks and guidance when groups 
are going into a direction unrelated to the topic, 
or points out some missing points in the drawing, 
by adopting the key words of chapter one of 
this toolkit (Citizenship values: human dignity, 
equality, cultural freedom, justice, solidarity, 
empathy, compassion, acceptance of difference, 
participation, interdependance) and presenting 
those key words as Socratic questions or examples 
so that the participants become able to determine 
the key word themselves.

In case the trainer notices that the drawing does 
not mention at all the subject of acceptance 
of diversity, he/she presents an example of 
a country where citizens are very positive in 
their relationships with others from the same 
confession or skin color, and very negative 
towards those coming from different confessions 
or having a different skin color. The trainer then 
asks if accepting diversity would lead to moving 
the chariot forward.
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 When participants get closer to finalizing the drawing, 
the trainer circulates again between the tables and 
asks each group a question about gaps or challenges 
that might emerge before intercultural citizenship 
in our society, and compares it to a stone, bump or 
hole or “putting a stick on the wheel” which leads to 
paralyzing the wheel’s movement. The trainer gives 
the participants 10 additional minutes to discuss and 
add obstacles. The trainer starts deducing key words 
on challenges (challenges of citizenship in the 
Arab world: absence of democracy, trend towards 
fusion, absence of knowledge of the other, religious 
extremism, violence towards the other, weakness 
of critical thinking) the same way as previously 
mentioned. For example he/she can say – in light of 
the previous example – will our ignorance of the other 
help us moving the chariot foreword? (15 minutes)

It is possible for the discussion to include stakeholders 
that positively or negatively take part in changing/
adding/eradicating the challenges, if it is possible to 
extend the time of the session.
The trainer asks each group to choose one or more 
representatives to present the drawing. Each group is 
given 5 minutes for the presentation and discussion, 
and the questions to the trainer are left to the final 
discussion.
When the groups finish their presentations, the trainer 
gives 5 minutes for collective questions. 

Assessment
(7 minutes)                       

The trainer asks the following questions to the 
participants to be discussed until they reach a 
conclusion:
How can we play a positive role in our countries to 
overcome obstacles facing intercultural citizenship, 
and how can we play a positive role in paving the way?

Conclusion
(3 minutes)

The trainer collects the papers of the groups and 
sticks them on the wall and distributes the definition 
of intercultural citizenship.

Documents Definition of intercultural citizenship.
The trainer can choose some paragraphs of chapter 
two of this toolkit or the entire chapter.
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Document for Activity 13

Intercultural Citizenship:
Intercultural citizenship is the result of 
accepting diversity within the same society 
and promoting dialogue and interaction 
among its constituents based on the 
conviction that such diversity is a source of 
collective enrichment and that partnership 
with other citizens despite their cultural 
differences is part of the process of building 
oneself and society. Intercultural citizenship 
contributes in forming an encompassing 
national culture, and in identifying the 
landmarks of the shared national identity, 
without the dominance of one group over 
the other or the imposition of a monolithic 
culture. Achieving it rests on the shoulders 
of individuals, communities, civil society 
and the State.



159

14- Activity name: Intercultural citizenship constitution

Subject: Cultural and religious diversity and Arab 
constitutions

Number of participants: 6 – 20

Duration: 45 minutes 

Needed material: papers – pens

Objectives 

Cognitive objectives (know/
understand…)

•  The participant knows the 
importance of reflecting cultural 
diversity in the constitution.

•  He/She understands freedom 
of conscience and the need to 
document it in the constitution.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She understands the reality of 
his/her society through learning 
about the constitution’s articles 
linked to intercultural citizenship.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She adopts freedom of 
conscience and the need to 
recognize it by the constitution.

•  He/She defends the importance of 
religious and cultural diversity in 
the public sphere.

Included concepts and 
terminology

Cultural and religious diversity, public 
– private sphere, open public sphere, 
freedom of conscience, constitution.

Points to be taken into 
consideration by the 
trainer

Necessity to make sure the first group 
drafts a constitution that reflects 
diversity, and the second group drafts 
a constitution that does not reflect 
diversity, in order for the participants 
to compare both versions.
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Steps

Preparation
(5 minutes)

Working groups: the first one drafts a constitution 
that reflects diversity while the second one drafts a 
constitution that reflects the values and rights of one 
community among the others in the same society.

Activity
(30 minutes)

15 minutes for both groups to draft the citizenship 
constitution formed of 5 articles.
10 minutes to present the work of both groups.
10 minutes for discussion with a focus on the impact 
of the constitution on the citizen, the society, and the 
public sphere.

Assessment
(5 minutes)                       

The trainer summarizes the points on which the 
participants agreed and those that were not approved 
by all.

Conclusion
(5 minutes)

The trainer distributes the models of Arab constitutions 
(extracts from the Lebanese, Moroccan and Tunisian 
constitutions)

Documents Extracts from the Lebanese, Moroccan and Tunisian 
constitutions

References Examples of other Arab constitutions
http://www.constitutionnet.org/ar
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Documents for Activity 14

Constitution of the Republic of Tunisia 2014

Article 2 
Tunisia is a civil state based on citizenship, the will of the people, 
and the supremacy of law. This article cannot be amended.

Article 6
The State shall protect religion, guarantee freedom of belief and 
conscience as well as practice of religious rites, and ensure the 
neutrality of mosques and houses of worship away from any use 
for partisan purposes. The State shall commit to spreading the 
values of moderation and tolerance, protecting sacred spaces 
from any potential assault, as it shall commit to preventing and 
fighting calls for excommunication and incitement to hatred 
and violence.  

2011 Constitution of the Moroccan Kingdom

Preamble:
With fidelity to its irreversible choice to construct a democratic 
State of Law, the Kingdom of Morocco resolutely pursues the 
process of consolidation and of reinforcement of the institutions 
of a modern State, having as its bases the principles of 
participation, of pluralism and of good governance. It develops 
a society of solidarity where all enjoy security, liberty, equality of 
opportunities, of respect for their dignity and for social justice, 
within the framework of the principle of correlation between 
the rights and the duties of citizenship.
The Kingdom of Morocco is a Muslim State, attached to its national 
unity and to its territorial integrity, preserving the elements of 
its national identity, unified in the fusion of all its components, 
Arab-Islamic, Amazigh, Saharan-Hassanic components, 
enriched by its African, Andalusian, Hebraic and Mediterranean 
affiliations. The preeminence accorded to the Muslim religion in 
the national reference is consistent with the attachment of the 
Moroccan people to the values of openness, of moderation, of 
tolerance and of dialogue for mutual understanding between all 
the cultures and the civilizations of the world.
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The Lebanese constitution
Preamble of the constitution

C)  Lebanon is a parliamentary democratic republic based on 
respect for public liberties, especially the freedom of opinion 
and belief, and respect for social justice and equality of rights 
and duties among all citizens without discrimination.

J)  There shall be no constitutional legitimacy for any authority 
which contradicts the pact of mutual existence.

Article 9
There shall be absolute freedom of conscience. The State, in 
rendering homage to the God Almighty, shall respect all religions 
and creeds and shall guarantee, under its protection the free 
exercise of all religious rites provided that public order is not 
disturbed. It shall also guarantee that the personal status and 
religious interests of the population, to whatever religious sect 
they belong, shall be respected.
  

Documents for Activity 14
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15- Activity name: Public sphere circle

Subject: Public and private sphere, community and 
citizenship

Number of participants: 20-30

Duration: 45 minutes

Needed material: papers –pens

Objectives

Cognitive objectives (know/
understand…)

•  The participant recognizes how 
the public sphere emerged and 
developed.

Intellectual skills objective 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She compares the different 
periods the public sphere went 
through.

•  He/She differentiates between the 
community and the public space.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She refuses the dominance of 
any authority on the public sphere.

Included concepts and 
terminology

Community – society – public sphere– 
coexistence – social contract – 
citizenship – intercultural citizenship

Points to be taken into 
consideration by the 
trainer

Make sure the concepts and the 
distinction between them is well 
understood.

Steps 

Preparation
(10 minutes)

The trainer divides the participants into groups of 4 
to 5 each, and gives those participants 7 minutes to 
try to organize the signs showing the phases or cycle 
of the public sphere (which means that the public 
sphere illustration is drawn on separate papers that 
the participants should try to organize and link to one 
another).
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Activity
(25 minutes)

25 minutes to present the work of the group, explain 
their opinions and define the concepts of the public 
sphere cycle illustration.

Assessment 
(10 minutes)

5 minutes for the trainer’s assessment and presentation 
of the public sphere cycle and the clarification of the 
concepts (document) and 5 other minutes for each 
group to rectify its illustration.

Documents Public sphere cycle
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From community to State of Intercultural Citizenship

A society of individuals A diverse civil society, locally and globally

Private-public 
domain (tribe, 
community…)

Private-Public 
Opinion, Public 

Space, Public 
freedoms

National Social 
Contract, 

Public 
Institutions

Public Opinion, locally and 
universally

The International Charter 
of Human Rights 1948

A shared diverse and 
trans-communal public 
domain, The Charter for 
cultural diversity 2001

 Elites,
 Social
leaders

Citizens

Community 
A

Community 
B

Community 
C

The State of 
Democracy

The State of Intercultural 
Citizenship

Document for Activity 15
Public Sphere Cycle
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16- Activity name: Advocacy

Subject: Role of civil society organizations in influencing the 
public opinion and officials regarding public life issues.

Number of participants: 10 – 25

Duration: 50 minutes

Needed material: papers and pens

Objectives

Cognitive objectives (know/
understand…)

•  The participant becomes aware of 
the ability of the public opinion to 
influence public policies.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She deduces the risks of 
controlling public opinion.

•  He/She deduces the role of media, 
publicity, and especially social 
media, in promoting the effect of 
public opinion.

Included concepts and 
terminology

Public opinion – private opinion– 
public sphere – public policies – 
publicity concept – misdirecting public 
opinion.

Points to be taken into 
consideration by the 
trainer

Make sure to mention the role of 
media employed by the associations 
in affecting policies.
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Steps

Preparation
(5 minutes)

The trainer divides the participants into working 
groups of 5 persons each, and makes sure that in each 
group, different associations and foundations are 
represented.
He/She asks each group to discuss an experience 
through which it was able to attract and mobilize the 
public opinion on specific public policies regarding 
a certain cause, and to mention the most important 
methods and mechanisms employed, especially when 
it comes to the investment in media and social media 
sites, and the impacts of such an action on policies.

Activity
(30 minutes)

15 minutes for all internal groups’ discussions. 
15 minutes for the presentations of the working 
groups.

Assessment
(10 minutes)                       

The trainer distributes the definition of the public 
opinion and common interest concepts and asks 
the participants to evaluate the situation they have 
described: was common interest its objective? How 
can it be readjusted? 

Conclusion
(5 minutes)

Summary about the role of media and the way it could 
be positively used to serve common interest.

Documents Definition of public opinion and common interest.
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Document for Activity 16

Public Opinion: a prevailing idea expressed 
by a significant proportion of people about 
a particular position or public issue of 
common interest. Public opinion expresses 
the views of this group of individuals towards 
a certain issue, as a result of their interaction 
or common interests or as the result of the 
influence of media and pressure groups. 
Public opinion is the compass that identifies 
the direction of policies and influences 
them, and without which the persons in 
authority lose the capacity of seeing the 
correct courses of action.

Common interest: the endeavor to achieve 
the good of the national community and 
preserve its shared life. This reflects on 
individual good in society, and increases 
the chances of realizing each person’s 
interests. Common interest constitutes the 
objective of social and political systems and 
institutions; consequently, the State focuses 
in its services, projects or public institutions 
on everyone’s interest, for the sake of 
current and future generations equally. 
Governments and laws thus have for aim to 
achieve the common interest that everyone 
envisions, essentially comprising justice, 
social stability and progress. 
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17- Activity name: I dream of this in my society

Subject: Problematics related to public sphere in the Arab world

Number of participants: 6 – 30 participants

Duration: 50 minutes

Needed material: white papers – pens

Objectives 

Cognitive objectives (know/
understand…)

•  The participant becomes aware 
of the problematics of the public 
sphere in the Arab world.

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She deduces the factors that 
impeded the development of the 
role of the public sphere in the Arab 
world.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•  He/She expresses his/her opinion 
regarding the best mechanisms to 
activate the public sphere.

Included concepts and 
terminology

Public sphere – public opinion – 
political dimension of the public 
sphere – inversion of roles– margins 
of public sphere – virtual public space

Steps

Preparation
(5 minutes)

The trainer defines the public sphere.
He/She divides the participants into working groups 
of 3 to 5 persons each and gives each group a SWOT 
analysis and asks each group to fill the SWOT analysis 
regarding the public sphere in the Arab world.

Activity
(35 minutes)

The trainer gives the working groups 20 minutes to 
discuss the problematic of public sphere in the Arab 
world and to fill the SWOT analysis
10 minutes for the presentation of the working groups’ 
analysis.
5 minutes to give the opportunity to the remaining 
participants in order to add any comment or note.

Assessment
(10 minutes)                       

The trainer asks the participants to suggest ways to 
transform weaknesses and threats into opportunities.

Documents SWOT analysis
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Document for Activity 17

 

SWOT Analysis

Strengths Weaknesses 

Threats Opportunities
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18- Activity name: War of colors game

Subject: Diversity and geographic distribution, mechanism 
of work of communities when they feel fear or danger or 
threatened by other groups.

Number of participants: 6 to 9 persons – the number of participants 
can be 21 for example and will therefore be divided into 3 working 
groups, provided that an assistant facilitator aware of the game 
scenario would be appointed for each group, and that the number 
of players on each table does not exceed 9 persons. 

Duration: 40 minutes

Needed material: Each group should have
-  A card board square of 30x30 cm
-  3 big pieces of modeling paste (in 3 different colors, white, red and 

blue), each piece will be used to make small balls (with a diameter 
of 0.30 to 0.5 cm) in order to have a minimum of 20 balls per color.

-  It is possible to add two additional small balls of a different color 
(green for example).

Objectives 

Cognitive objectives (know/
understand…)

•  The participant understands the 
roots of society’s dismantlement and 
the emergence of conglomerates 
with specific identities other than 
the national identity.

Intellectual skills objectives
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She criticizes the conditions 
leading to a weak social coherence.

•  He/She deduces the methods for 
the natural redistribution of society 
and presents simple steps that 
promote social cohesion.

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•   He/She understands the reasons for 
some groups to form conglomerates 
and empathizes with them.

Practical and value related 
objectives (accept/adopt/
defend…)

•  He/She adopts positive attitudes 
regarding reconciliation and 
restauration of national cohesion.
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Included concepts and 
terminology

Reconciliation, social cohesion

Points to be taken into 
consideration by the trainer

Fear leads to the fact that community 
loyalty becomes stronger than 
national loyalty.

Steps

Preparation
(2 minutes)

The group stands around the table with the card board 
placed on top of it. The trainer gives the 3 groups big 
modeling pastes and asks them to start dividing them 
into small balls. 

Activity
(30 minutes)

1- Phase one:
The trainer mentions the rules of the game: “We will 
assume that this square represents a city where 
residents are happy and secure, and live together 
in spite of their differences. Some residents are 
represented in white while others in red and blue.” 
The white color is given to the white team (2 or 3 
players), red is given to the red team (2 or 3 players) 
and blue to the blue team. The participants stand 
around the table, each team after the other, and the 
trainer says: “we will play roles, you start and then 
you, and you will repeat as needed in order for us 
to fill this city (the card board) with residents living 
together, provided that each resident lives next to 
2 others from a different color, and every player 
will not be allowed to put or move more than one 
ball per turn”. The trainer puts the three first balls 
(red, white and blue) with a 5cm distance between 
each and says: “start spreading the residents in 
the city. There are many empty apartments and 
people like to live next to each other even if they 
have different colors.” 
The trainer should make sure no residential 
conglomerates will be formed, and should also 
ensure an arbitrary distribution while respecting 
the following rules: two colors next to each color 
and room for one ball at least between every two 
balls. 
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2- Phase two:
When there are more than 30 balls on the card, the 
trainer asks the players to look carefully and memorize 
the color distribution (it can be photographed). He/
She whispers to the red team players that he heard 
that white color people are not happy living next to 
red color people and they intend to sabotage their 
properties, and that the rule of the game changed to 
become as follows: each red inhabitant should live 
next to two other red inhabitants at least. After one 
cycle, the trainer repeats the same instructions to 
blue players, and tells them that there is no problem 
diminishing the distance between balls because 
it was safer than being exposed to other balls. 
When all balls outside the card board are moved, 
participants continue moving the balls in the inside 
space to implement the new rules of the game. The 
trainer then tells white players that both blue and 
red players do not like them and are threatening to 
kill them, and that they shouldn’t leave any white 
ball in spaces where red and blue inhabitants are 
localized. The game goes on and white players start 
withdrawing towards either provinces or another 
center (the trainer warns participants in case a ball 
is left alone or is surrounded by many balls from 
another color, it will be in danger!). After several 
cycles, the form becomes three colored spots slightly 
interfering.

3- Phase three:
The trainer warns participants of interference zones 
(look this red one could attack the blue at any time!). 
The trainer stops the game for a little while and asks 
the participnats to contemplate the new form (or take 
a picture of it).
The trainer presents some ideas during the 
implementation of the exercise:
-  We isolate the other because he has different 

characteristics that threaten my entity, and the 
groups that are the most subject to discrimination 
and isolation are in fact the minorities.

-  We fear the other even if we are not sure of the 
information we hear.
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4- Phase four:
The shape of the space now is similar to three 
separated spots, each of a different color. The 
trainer says: these are far from the sea and they 
do not have access to the coast, and those do not 
have an airport in their region and fear travelling 
from the other region, and the third group does not 
have agricultural lands… the access of groups to 
the resources changed in light of the demographic 
distribution. He/She asks the participants what 
could be the solution for bringing back the city to 
its old shape? He/She hears the answers of the 
participants, and the solutions may be the following:
- Sending ambassadors
- Sending a reconciliation committee
- Making trade-offs
- Holding a truce
-  Adopting laws that protect diverse groups from 

persecution and that promote freedom of opinion 
and belief.

-  Change the educational system in the city to 
include a broad explanation of each color, its 
customs, traditions and beliefs.

-  Add a non-formal educational system encouraging 
coexistence and knowledge about the other and 
promoting the values of intercultural citizenship, 
in addition to programs promoting work with other 
colors to achieve justice and equality between 
all groups and distribute resources in a way that 
guarantees the interests of the city.

The trainer asks participants to follow-up the game 
and to send ambassadors or experts or implement 
the needed solutions and conclude a pact of 
coexistence in order for each white inhabitant to 
be the neighbor of a red and a blue inhabitant. The 
participants continue moving the balls until they 
regain the old shape of the city and re-establish 
natural distribution that they reached at the end of 
phase one.
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Diversification:
The trainer can add a fourth color (green) on the table, 
and ask the participants where the green balls will be 
located in each phase, and then he/she puts the green 
balls as follow:
1-  In phase one, green balls can be placed anywhere.
2-  In phase two, the green inhabitants would prefer to 

be away from the conflict.
3-  In phase three: the green balls withdraw from the 

conflict zone even more, and might leave the city 
and immigrate (removing the green balls out of the 
board).

4-  In phase four: green balls can feel safe if they gets 
reassurances from all other colors, and decide to 
come back to the city.

Assessment
(6 minutes)                       

•  Who made the first step for bringing back the 
society to its natural distribution? Who was the first 
to volunteer for the position of an ambassador and 
who was the first to send a peace and reconciliation 
letter..?

•  Are there similar personalities in your society?
•  Can you play a role in pushing your environment to 

make a small step towards the natural redistribution 
or the natural preservation of the society?

Conclusion
(2 minutes)

We fear the others because we do not know them. 
The State and governmental and non-governmental 
organizations should inform us about the other in 
order for us to be able to live together, and some 
individual or youth initiatives for discovering the other 
will also play a positive role in the preservation of 
diversity, coexistence, and social cohesion.

References Schelling Game
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19- Activity name: The fan of conflict 

Subject: How we view conflict and its dimensions

Number of participants: 10-40

Duration: 35 minutes

Needed material: pens – flip chart

Objectives 

Cognitive objectives (know/
understand…)

•  The participant understands the 
conflict in its positive and negative 
dimensions

•  He/She knows the most important 
significations of the term conflict 
and their relation to the context

Intellectual skills objectives
(compare/discern/conclude/
evaluate/analyze/deconstruct/
criticize)

•  He/She changes the negative 
stereotypical image of the conflict

Included concepts and 
terminology

Conflict

Points to be taken into 
consideration by the 
trainer

-  Try to highlight the role of 
environment, culture, education and 
context in determining the definition 
of conflict

-  The majority of participants coming 
from conflict zones will focus on 
highlighting the negative meanings

-  Try to develop the first theory among 
participants that focuses on the fact 
that the issue is not the conflict, but 
coping mechanisms with the conflict

-  Develop with the participants the 
second theory that focuses on the 
fact that the negative and positive 
aspects of the conflict emerge from 
our understanding of the conflict. If 
the understanding is negative, this 
will lead us to use negative tools, such 
as power and violence, in dealing with 
the conflict, while if our understanding 
is positive, this will probably lead us to 
use positive intervention means.



177

Steps

Preparation 
(2 minutes)

The trainer draws a fan on the flip chart, and writes the 
word conflict on the middle of the fan

Activity
(18 minutes)

Through a brainstorming, the trainer obtains the 
significations of the term conflict by asking a direct 
question to the participants : give « a single word » to 
describe the concept of conflict, and he/she writes these 
words on the branches of the fan (5 minutes)
The trainer asks the participants to categorize their 
answers according to positive and negative meanings 
(the participants will notice that the majority of the 
significations are negative) (5 minutes)
The trainer leads an open discussion with the participants 
on the reasons of choosing negative significations (8 
minutes)

Assessment
(13 minutes) 

The trainer asks the following questions : are there 
positive results from conflict? How can we reach them?

Conclusion 
(2 minutes)

If the mind is what determines the negative or positive 
aspect of the conflict, we then have to target the mind 
through raising awareness about the right to have 
different opinions and the right to cultural, social 
and political diversity in addition to the right to have 
different demands, and to be aware of peaceful ways 
of dealing with differences and with conflict. 
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20-  Activity name: Patterns of reaction to conflictual 
situations

Subject : Dealing with conflict

Number of participants: 6-30

Duration: 45 minutes

Needed material: copies of the questionnaire to all participants – 
papers - pens

Objectives

Cognitive objectives (know/
understand…)

•   The participant understands the 
five patterns of coping with conflict

Intellectual skills objective
(compare/discern/concludes/
evaluates/analyses/
disassemble/criticize)

•   He/She understands the advantages 
and disadvantages of these patterns

•  He/She analyses which pattern is the 
most suitable for a specific situation

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•   He/She expresses his/her choices 
clearly and without embarrassment 

Practical and value related 
objectives (accept/adopt/
defend…)

•   He/She accepts the fact that different 
personalities have different methods 
of coping with conflict.

Included concepts and 
terminology

Conflict, Avoidance, Competition, 
Accommodation, Compromise, 
Collaboration

Steps

Preparation
(5 minutes)

This exercise includes a questionnaire of 30 questions. 
The trainer distributes this questionnaire to all 
participants, reads it and clarifies its contents.

Activity
(15 minutes)

The trainer asks each participant to fill the questionnaire 
individually choosing the convenient answer to every 
question, and then to copy his/her answers on the 
second document where he/she will find the key to the 
answer (Thomas-Kilmann Dealing with Conflict Mode 
Tool)
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Assessment
(15 minutes)

The trainer asks each participant to calculate the total 
of his/her answers as per the column by drawing a 
circle around the correct answer in the attached square 
(document 2).
At the end of the exercise, every participant will be 
acquainted with his/her personal pattern of dealing 
with conflict. The trainer then opens the floor for 
discussion with the participants to express their 
opinions about their pattern. A question can be asked 
for more interaction between participants such as: 
what is the best pattern in your opinion? How can 
you change your pattern to become closer to other 
patterns? What is the difference between patterns?  

Conclusion 
(10 minutes)

The trainer summarizes the definition of each pattern 
and where and how the weaknesses and strengths 
are located in each pattern.

Documents Document 1: Questionnaire, Document 2: Grid for 
calculation, Document 3: Definitions of patterns of 
dealing with conflict.
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Documents for Activity 20
Document 1- Questionnaire

Imagine a situation where you find yourself different from 
others. How do you deal with this situation?

1.  a.  Sometimes I let others bear the responsibility of 
resolving the issue

 b.  Instead of negotiating on the things that we do not 
agree upon, I try to highlight those that we both agree 
upon

2. a. I try to reach a compromise
 b.  I try to deal with the other’s needs and my needs as 

well

3. a.  I am usually strict when it comes to reaching my 
objectives

 b.  I try to ease the feelings of the other in order to preserve 
our relationship

4. a. I try to reach a compromise
 b.  Sometimes I scarify my desires in order to please the 

desires of the other

5. a.  I always try to help the other in order to figure out a 
solution

 b.  I truly try to do what is necessary to avoid unnecessary 
tension

6. a.  I try to avoid causing unpleasant situations for me
 b. I try to win 

7. a.  I try to postpone the issue until I have sufficient time to 
think about it

 b.  I give up on some points in return for the other to give 
up on some of his/her points as well



181

Documents for Activity 20
Document 1- Questionnaire

8. a.  I am usually strict when it comes to reaching my 
objectives

 b.  I try to express my concerns and my ideas immediately 
when they come to my mind

9. a.  I feel that differences are not a source of concern
 b.  I deploy some effort to reach my purpose

10. a.  I am usually strict when it comes to reaching my 
objectives

 b. I try to reach a compromise

11. a.  I try to express my concerns and ideas immediately 
when they come to my mind

 b.  I try to ease the feelings of the other to preserve our 
relationship

12. a.  Sometimes I avoid taking any position that may 
aggravate the issue

 b.  I let the other obtain some of his/her demands in return 
of obtaining some of my demands as well

13. a.  I suggest compromises
 b. I use pressure to implement my point of view

14. a.  I explain to the other my point of view and ask him/her 
to explain his/hers

 b.  I try to explain my reasoning and the advantages of my 
position for the other party

15. a.  I try to ease the feeling of the other in order to preserve 
our relationship

 b.  I try to do what is necessary to avoid unnecessary 
tension

16. a.  I try to avoid hurting the feelings of the others
 b.  I try to convince the other party of the advantages of 

my position
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Documents for Activity 20
Document 1- Questionnaire

17.  a.  I am usually strict when it comes to reaching my 
objectives

 b. I do what is necessary to avoid any unnecessary tension

18. a.  Sometimes I let the other stick to his/her opinion if this 
pleases him/her

 b.  I let the other obtain some of his/her demands in return 
of obtaining some of my demands as well

19. a.  I try to express my concerns and ideas immediately 
when they come to my mind

 b.  I try to postpone the issue until I have sufficient time to 
think about it

20. a.  I try to solve the disagreement between us immediately
 b.  I try to find an equitable formula for the gains and 

losses of each one of us

21. a.  In case of negotiation, I try to take into account the 
desires of the other party

 b. In reality, I always tend to directly discuss the issue

22.  a.  I try to find a compromise between the other party and 
myself

 b. I affirm my desires

23.  a.  I am interested most of the time in satisfying the desires 
of each one of us

 b.  Sometimes I let the other bear the responsibility of 
resolving the issue

24. a.  If the position of the other party seems very important 
for him/her, I try to satisfy his/her desires

 b. I try to convince the other party to accept a compromise

25.  a.  I try to demonstrate to him/her the logic and benefits 
behind my position

 b.  In case of negotiation, I try to take into account the 
desires of the other party
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26. a.  I suggest a common ground
 b.  I am in most cases interested in meeting the desires of 

both of us

27. a.  In some cases, I avoid taking any position in order not 
to increase the complexity of the issue

 b.  Sometimes I let the other party maintain his/her point 
of view if this makes him/her happy

28. a.   I am usually strict when it comes to reaching my 
objectives

 b.  I usually try to help the other figure out a solution

29. a.  I suggest a common ground
 b. I feel that differences are not a source of concern
 
30. a.  I try not to hurt the feelings of the other party
 b.  I always share the problem with the other party in order 

to be able to solve it together

Documents for Activity 20
Document 1- Questionnaire
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Documents for Activity 20
Document 2 - Answers Grid

Draw a circle around the letters that you answered in the 
questionnaire

 
Number 

of the 
Question

Competition Collaboration Settlement Avoidance Accommodation

1 A B
2 B A
3 A B
4 A B
5 A B
6 B A
7 B A
8 أ B
9 B A

10 A B
11 A B
12 B A
13 B A
14 B A
15 B A
16 B A
17 A B
18 B A
19 A B
20 A B
21 B A
22 B A
23 A B
24 B A
25 A B
26 B A
27 A B
28 A B
29 A B
30 B A

Number 
of the 

Question
Competition Collaboration Settlement Avoidance Accommodation
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 Researchers have defined five approaches as patterns of dealing 
with conflicts:

•  Avoidance: this is when you simply avoid the conflict. This 
behavior is efficient when entering a conflict is more costly than 
avoiding it. 

•  Competition: this is when you attempt to win at the expense 
of the other party. It is based on a "win-lose" approach and is 
adopted by the stronger party which has the highest level of 
capacity and the lowest level of cooperation. The competition 
behavior is having one party achieving the maximum benefits 
at the expense of the other parties. It is based on individualistic 
behavior and on considering self-interest more important than 
the interest of others.      

•  Accommodation/adaptation: this is when you let others' 
interests prevail at your own expense.

•  Compromise/settlement: this behavior consists of dividing the 
interests in a conflict, bringing gains for both parties, knowing 
that the gains of every party are less than the total gain for each 
of them but are more important than total loss. Compromise is 
therefore an attempt to find common grounds with the other 
party.   

•  Collaboration: this is where every party tries to understand 
the needs and interests of all the parties involved in the conflict 
with the aim of finding creative solutions that help these parties 
achieve their interests and needs. Collaboration is characterized 
by the sharing of information in order for parties to define a 
common ground and potential solutions satisfying all sides.

Cooperation and compromise fall subsequently within the 
framework of constructive dialogue and communication.
   
Most people have their favorite approach for conflict management; 
however they use various approaches under various conditions.

Documents for Activity 20
Document 3 - Patterns of Dealing with 

Conflicts
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The avoidance approach is not an efficient conflict management 
strategy but is appropriate when the issue is simple or when it is 
used as a tactic to calm down a heated debate out of fear that the 
conflict transforms into direct violence. 
 
Likewise, the competition approach is usually inappropriate for 
conflict resolution because organizational relationships rarely 
include complete contradiction. This approach might be necessary 
when one of the parties knows that he/she is right and that the 
argument requires a quick solution. 

As for the adaptation approach, it may be convenient when the 
other party has greater influence or when the issue is not as 
important for one party as it is for the other one. On the other 
hand, the adaptation or accommodation behavior might give 
the other party unrealistically high expectations, making them 
take more from the first party in the future. The adaptation or 
accommodation approach may thus lead, on the long term, to a 
greater strife instead of resolving the conflict.

The compromise approach may be the most appropriate when 
there is little mutual benefit from solving the problem, i.e. when 
both parties possess equal influence and are both under pressure 
to resolve their differences quickly. However, compromise rarely 
leads to producing the best solution.

Cooperation is usually the best approach to resolve a conflict; 
however, it is only appropriate under certain conditions. This 
approach is the best when the two parties don't have completely 
conflicting interests and when they are open and trust each other 
to share information. This approach is appropriate in societal 
conflicts, as these are rarely based on "win-lose" approaches.      

Documents for Activity 20
Document 3 - Patterns of dealing with conflicts
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21- Activity name: The shirts

Subject: analyzing individual conflict

Number of participants: 8 – 30

Duration: 45 minutes

Needed material: photocopying documents – papers - pens

Objectives 
Cognitive objectives (know/
understand…)

•   The participant deconstructs the 
components of any conflict

•   He/She analyzes the conflict according 
to the positions/interests/needs

Relationship skills objectives 
(express/ listen/ empathize/ 
understand)

•   The participant listens to his/her 
needs

•   He/She understands the needs of the 
other

Practical and value related 
objectives (accept/adopt/
defend…)

•   He/She deals with the conflict based 
on the needs and not on the positions 
or interests

•   He/She adopts creativity to reach 
a solution that is accepted by both 
parties of the conflict

Points to be taken into 
consideration by the 
trainer

•  From the point of view of positions of 
the conflicting parties, the possibilities 
of  settlement are rare, each person 
insisting on his/her positions.  
Solutions are generally given to the 
parties based on their positions which 
makes them unsuitable solutions 

•  From the point of view of interests, 
the conflicting parties have an 
opportunity to reach a suitable 
settlement.

•  We can think of some smart solutions 
like client compensation by a small 
financial amount provided that the 
client preserves his/her relationship 
with the shop, and the client is 
exempted of 50% of the cost of 
clothes cleaning for a period of one 
year. Relationships in fact lead to 
meeting the interests of both parties.

•  A deep analysis of the parties’ interests 
may cause convergence between the 
interests of the conflicting parties
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Steps

Preparation
( 8 minutes)

The trainer divides the participants into groups of 4 
and the case study is distributed to them (Document 
1). The trainer asks each group to read the case study 
carefully.

Activity
(25 minutes)

Each group analyzes the case study in light of the onion 
model (Document 2), and then each group presents 
the results of its analysis.

Assessment
(10 minutes)

The trainer distributes Document 3 (keys for answers) 
and participants are asked to suggest solutions based 
on the interests of both parties

Conclusion 
(2 minutes)

Conflicts are usually analyzed through taking into 
account interests rather than positions

Documents Document 1 (case study), Document 2 (onion model), 
Document 3 (keys for answer)

References This situation was described by Elisabeth Grey from 
Harvard negotiation project, Harvard School of Law, 
and was translated by Taawon foundation for conflict 
resolution www.taawon4youth.org 
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Information to Housam
Your family has been working in laundry services for the past thirteen 
years in Abu Dhabi, and you are their only son, and you’ve been 
working in your parents shop for the past three years. The family’s 
work is clean and elegant. The business has a good reputation and 
the prices are acceptable.
On June 10, Samir brought four shirts to the laundry, and while the 
washing machine was on, you heard a loud unusual voice coming 
from the place where the washing machine is located. You went 
to check what was wrong and you found that the machine and the 
clothes inside were torn apart and ruined. On June 11, Samir came 
back to take his shirts and you told him that they were ruined, you 
apologized, immediately offered him 20 dollars for each shirt, and 
informed him that the washing machine ruined the clothes of several 
regular clients and that they have accepted the compensation you 
offered. Yet, this client was the only exception since he became 
extremely worried when you suggested a compensation of 20 dollars 
per shirt, asking for an extremely high amount.
Finally, after discussion, the client decreased the amount requested, 
saying kindly that all these shirts were bought a year ago. The new 
client requested 90 dollars for the three shirts he bought a year ago, 
and 60 dollars for the fourth shirt he bought two years ago.
You considered this request unjustified and impossible to meet… 
You cannot pay what the client requested for three reasons:
First: if you and your parents will pay this amount as a compensation 
for the client who lost his shirts, all the other clients will request the 
same amount for their damaged clothes.
Two: their business is small and not able to pay such an amount, in 
addition to the fact that they do not have an insurance that covers 
this type of loss.
And finally, the respondent did not present any convincing argument 
regarding the price of these clothes. He is sure that they were 
expensive when he bought them, yet 90 dollars is an exaggerated 
amount for shirts that have been used for a year.
Samir, the client, presented a complaint before a small tribunal while 
you were determinate not to pay more than 20 dollars for each shirt.

Documents for Activity 21
Document 1-The case Study
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Information destined to Samir
You are a 31-year-old real estate agent living in Abu Dhabi. You 
used to buy your shirts from a pricy store at the Mall and when you 
wanted to get them cleaned, you would go to the most expensive dry 
cleaner in town.
On June 10, you took your four shirts to the laundry service and 
the cashier who took them told you they would be ready on the 
following day. When you went to pick them up from the laundry on 
June 11, i.e. the following day, you were appalled when the laundry 
clerk brought you the shirts all shredded and torn, the story being 
that the washing machine had broken down during the washing 
cycle and torn the shirts apart. 
The clerk apologized and told you that the laundry service would 
pay you a $20 compensation for each shirt. Needless to say, you 
were really alarmed by that and you argued that each shirt had cost 
you $120 but you had no receipt to prove that. You demanded to 
have these shirts replaced, arguing that the laundry service was 
responsible for ruining them and should repay you in full. You later 
cooled down and felt you should compromise by asking the laundry 
service to repay you $90 for the three shirts that were one year old 
and $60 for the two-year-old shirt. You felt that your demand was 
indeed reasonable enough because you had taken into consideration 
a wear-and-tear period for these torn shirts. The laundry service, 
however, was adamant about paying a $20 compensation for each 
shirt. 
The clerk told you that other clients had incurred damage as well and 
had had their shirts torn at the same time, and that each accepted 
the $20 compensation per torn shirt. 
You told the clerk that you would sue the laundry service in court for 
a reasonable compensation. 

Documents for Activity 21
Document 1-The case Study 
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Positions 
What we say we want 

Interests
What we really 

want

Needs
What is 

indispensable

Documents for Activity 21
Document 2- The Onion model
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Conflicting 
parties

Positions Interests Needs

Samir •  Refusal 
to accept 
compensation

•  Defamation 
against the 
store

•  Anger and 
nervousness

•  Threat to go to 
trial

•  Demanding 
clothes of the 
same brand 

•  Appropriate 
and adequate 
compensation

•  Avoidance of 
escalation and 
financial loss

•  Acceptance of 
appropriate 
solutions

Justice

Hussam •  Refusal to 
pay a full 
compensation 
to the client

•  Denial of 
the clothes’ 
luxurious brand

•  Forcing the 
client to accept 
the adequate 
compensation 

•  Preserving the 
store reputation

•  Limiting the 
damage

•  Avoiding  
escalation 
and judicial 
procedure

•  Not losing the 
client

Keep 
business 
going 
(livelihood) 

Documents for Activity 21
Document 3- Keys for answers
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22- Activity name: The Segmented film 

Subject: Analyzing collective armed conflicts

Number of participants: Variable

Duration: 60 minutes

Tools needed: Projector – screen – sound equipment – laptop 

Objectives

Knowledge objectives (knows/
understands…)

•   The participants knows the stages 
of conflict escalation 

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/analyze/ deconstruct/
criticize)

•   He/She analyzes the causes of 
conflict escalation 

Relational skills objectives 
(expresses/listens/
sympathizes/understands) 

•   He/She understands human 
interaction with conflict 

Value and practical objectives 
(accepts/adopts/upholds)

•   He/She adopts non-violent solutions 
to deal with the conflict 

Steps

Preparation 
(8 minutes)

Screening of the animation movie explaining conflict 
escalation stages
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Activity 
(40 minutes)

The trainer screens segments of the movie. She/he 
stops the movie at the end of each fragment and starts 
to ask some questions (what do you think of what you 
have watched so far, at which stage does this sequence 
correspond to the former model, how can conflict 
escalation be avoided, what results do you expect in 
the following sequence?) The trainer goes on until the 
end of the movie – (Refer to film segmentation keys)

Evaluation 
(8 minutes)

The trainer initiates a general debate to draw lessons 
from the film and link it to the conflict evolution model

Conclusion
(5 minutes)

-  Why were matches used to embody the truth about 
the conflict?

   The head of a match is the primary ignition factor, and 
the ideas of the parties to the conflict are the pillars 
of conflict. Conflicts exist in the human mind and can 
evolve into negative or positive results. 

-   Refer to how the conflict started, to prejudices about 
the other. Conflict starts for simple reasons. 

-  Refer to who the parties in the conflict are: They are 
one group that came out of the same box. 

-  Refer to the end results of the conflict: No one could 
prevent the conflict from escalating due to the lack of 
dialogue and communication.

Documents The film on YouTube: http://youtu.be/f9VOOmSftl8

Document 1: Conflict evolution stages

http://youtu.be/f9VOOmSftl8
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Duration /
second Question Segment content

0.56 seconds What do you 
understand from 
this clip?

Matches disagree inside the box, split 
into two groups, formation of two 
groups 

Pause: In your opinion, what will each group do after this divergence?

1.08 What did each 
group do?

Each group starts to delineate borders 
with the other, geographical boundaries 
(Stage 1-Hardening positions)

Pause: In your opinion, what will each group do following the border 
delineation?

1.49 Why did each group 
post border guards?

Each group starts to post a guard along 
its border. The divergence escalates 
as each group feels it is protecting its 
interests from the other party. 

Pause: In your opinion, what are the guards doing?

2.26 How did the conflict 
between the guards 
start? 
Was it intentional?

An unintentional mistake was made 
while the guards were on duty. The 
conflict started to escalate as one of 
the parties felt that the border change 
was intentional with the purpose of 
aggression against the other. This stage 
marks “the formation of a hostile image 
of the other without understanding his 
version” (Stage 2- Argument rather 
than dialogue)

2.29 How did the conflict 
between the parties 
evolve? What 
methods were used 
in it?

The conflict started to take another 
turn, going past arguments to the use 
of violence and force 

Pause: In your opinion, will the conflict escalate to a more 
dangerous level? 

3.28 In your opinion, 
have losses started 
to accumulate? 
Can the conflict be 
brought to a halt at 
this stage?

This stage is that of actions rather 
than words. It is an advanced stage of 
the conflict (Stage 3)

Film Segmentation Keys
for the Trainer
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Pause: In your opinion, what will come after the use of force and 
violence by the parties?

3.41 How did the 
supporters of each 
party understand 
the truth of the 
ongoing conflict? 
And how did they 
behave?

The parties to the conflict have 
taken to blind mobilization without 
understanding the truth behind the 
position. Supporters of each party 
directly agress the other party and 
change border landmarks as much as 
they can. This evolves into a clash in 
which firearms are used. This is stage 4: 
The negative mental image and the 
formation of alliances. This scene also 
signals the start of stage 5: Losing face 
directly.

Pause: In your opinion, what are the parties doing in the second scene? 
Do you expect the parties to dialogue, negotiate or keep on using force? 

4.22 Why did the parties 
to the conflict build 
organized alliances? 
Is it a display of 
strength or does it 
aim to use force?

Organized alliances are formed and 
everyone becomes part of the conflict. 
Mobilizing alliances mostly do not 
intend the use of force, as they rather 
amount to a display of strength. 
The threat strategy stage and the 
limited harsh blows stage start 
together (Stages 6 and 7)

Do you expect war to break out between the parties? Or will any of 
them give up and yield to the other?

5.37 How did one of the 
parties perceive 
the organized 
mobilization? 

The weak party initiates dialogue and 
decides to enter a new stage of the 
conflict, known as dispersion and 
fragmentation. This is characterized 
by random and emotional 
unorganized blows aiming to achieve 
any result (stage 8)

Pause: In your opinion, who will win in the next scene? 

6:00 In your opinion, 
will the conflict 
come to a halt? Or 
will there be other 
consequences, 
which cannot be 
measured by the 
parties at this stage? 

The conflict, here, enters its final 
stage, i.e. that of heading towards 
the abyss together, during which one 
of the parties decides to use all violent 
means at its disposal in order to win. 
The purpose is to cause the other party 
to incur damage even in the event of 
negative results on itself. 

6.15 – End of 
the film

In your opinion, who 
won?

Fire consumes all parties. The results 
of excessive force and violence can 
absolutely not be used and everyone 
becomes a victim. 
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The "Conflict escalation model" is divided into nine stages. 
Understanding and analyzing these stages help us understand the 
ways of intervening at every stage. These nine stages of conflict 
escalation are as follows:

- Stage 1: Hardening in positions
Positions harden and there is a first confrontation; but there is still 
an orientation towards resolving the confrontation between parties 
through dialogue. No camps were formed between the parties so 
far.

- Stage 2: Argument rather than dialogue
At this stage, there is a "black or white" approach. A polarization 
arises in the way of thinking, the feelings and the will, and there is 
a sense that a party is superior to the other.

- Stage 3: Actions rather than words
Good words won't do it anymore. Every party presents facts 
to condemn the opponent. Parties lose while trying to be 
compassionate and tend to interpret incorrectly and negatively the 
other party's ideas and behavior. 

- Stage 4: Negative mental image, formation of alliances and 
other party’s story
Each party has its own story, which is unrelated to the other party’s. 
It is an elaboration of the group’s memory, which is transmitted 
across generations, especially in ethnic and sectarian conflicts. This 
collective memory has the flavor of absolute right as opposed to 
the other party’s absolute wrong based on the rule of “my opinion is 
irrefutably right and yours is irrevocably wrong” in accordance with 
the negative stereotype concerning the other party. The parties 
start exchanging accusations of treason and excommunication 
based on this stereotype as they seek the support of persons or 
groups who are favorable to their ideas within their respective 
entourages, in addition to maneuvering. 

Document for Activity 22
Conflict Escalation Model
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- Stage 5: Losing face
This stage signals the start of public attacks targeting the other, 
which may not be limited to the parties, the aim being to cause the 
other to lose face. This stage is of key importance in the escalation 
process. 

- Stage 6: Threat strategies 
This stage is marked by accusations and counteraccusations. The 
conflict evolves and escalates rapidly. 

- Stage 7: Limited harsh blows
The other is “dehumanized” and limited harsh blows against the 
other are thus regarded as legitimate. Any loss – however small – 
incurred by one party is considered useful to the other (more like 
saying that one man’s meat is another man’s poison). 

- Stage 8: Dispersion and fragmentation 
The main purpose at this stage is to cause the other groups (the 
opponent) to fragment and disperse until its systems are ruined. 

- Stage 9: Heading towards the abyss together
It is the last stage in conflict worsening, one of all-out, comprehensive 
confrontation between the parties where there is no turning back. 
Self-destruction becomes acceptable at this stage if it entails a 
greater destruction of the opponent. This stage is reminiscent of 
Samson’s saying “Let me die with my enemies”. 

Document for Activity 22
Conflict Escalation Model
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23- Activity name: From war to reconciliation

Subject: Reconciliation 

Number of participants: Unspecified (according to the room)

Duration: 35 minutes 

Tools needed: Projector – screen – sound equipment – laptop

Objectives

Intellectual skills objectives 
(compare/discern/conclude/
evaluate/ analyze/deconstruct/
criticize)

•   The participant differentiates 
between fanaticism and faith

-•   He/She concludes where 
stereotypes and discrimination can 
lead

-•   He/She concludes that reconciliation 
can be achieved after conflict

•   He/She concludes the requirements 
of reconciliation

Value and practical objectives 
(accepts/adopts/upholds)

•   He/She adopts the rejection of 
fanaticism 

Included concepts and 
terms

Memory, national reconciliation, 
recognition of the other’s pain, 
admission of one’s mistake

Steps

Preparation
(3 minutes)

Introduction to the movie: 
Adyan Foundation produced this documentary to 
showcase a personal experience and faith experience, 
transforming people who took part in war and 
violence, towards repentance and reconciliation. The 
film features an interview with two former Lebanese 
militia leaders. It does not aim to examine the reasons 
or details underlying the start of the Lebanese civil war; 
rather, it sheds a light on the threat of generalization 
and prejudice, and the importance of reverting to 
correct religious concepts. 
a.  The historical framework of the film: the Lebanese 

civil war (19751990-)
The domestic and foreign reasons underlying the start 
of this war were intricate, but its results were all too 
clear: 17,000 people have gone missing, 900 000 have 
emigrated, 700 000 were displaced and 150 000 were 
killed…
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b. Introduction of personnalities 
•  Mr. Assaad Shaftari: A former member of the 

Lebanese Forces, which are viewed as having a 
Christian identity. He is nowadays actively seeking to 
restore national cohesion and spread a message of 
peace. 

•  Mr. Muhieddine Chehab: A former leader of the 
Mourabiton, which are viewed as having a Muslim 
identity. He is nowadays actively seeking to restore 
national cohesion and spread a message of peace.

Activity
(14 minutes)

Film screening

Evaluation
(17 minutes)        

The trainer asks: 
•  What prejudices did both have? What drove each of 

them to participate in the war and fighting? 
•  How do they perceive the war and their role in it 

nowadays? What changed this perception? 
•  Had you been in their stead during the war, what 

would you have done? 
•  How does one achieve reconcilitation, and what does 

it require? 
•  Which sentence in this film had an impact on you? 

Conclusion
(1 minute)

The trainer reminds of the following points: 
-  The difference between faith and fanaticism: The 

stances and actions of these two people during the war 
did not stem from their religious message, but rather 
from fanaticism to a certain religious community, 
from prejudice, from little or no knowledge of the 
other and from a non-recognition of his/her being a 
Lebanese. 

-  We ought to focus on unifying national loyalty and 
joint public interest instead of self-isolation and 
rejection of the other. 

-  We ought to focus on each individual’s role in national 
cohesion and the fight against fanaticism and violence 
resulting from it. 

Documents “From War to Reconciliation” film on the following link: 
https://www.youtube.com/watch?v=m2JWOn1 -
9eU&spfreload=10

https://www.youtube.com/watch?v=m2JWOn1-9eU&spfreload=10
https://www.youtube.com/watch?v=m2JWOn1-9eU&spfreload=10
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24-  Activity name: Dialogue and reconciliation within 
context 

Subject: The constituents of dialogue and sustainable 
reconciliation within the context of local culture

Number of participants: 10-30

Duration: 80 minutes

Tools needed: Papers – pens – flip chart

Objectives

Knowledge objectives (knows/
understands…)

•   The participant defines the 
foundations of reconciliation 

Intellectual skills objectives 
(compare / discern/conclude/ 
evaluate/ analyze /deconstruct/ 
criticize)

•   He/She compares the values of 
reconciliation to key values in his/
her culture

•   He/She criticizes the values in his/
her environment and society which 
contravene reconciliation 

Value and practical objectives 
(accepts/adopts/upholds)

•   He/She adopts and spreads the 
values of reconciliation in his/her 
society

•  He/She adopts the rejection of 
fanaticism 

Steps

Preparation 
(5 minutes)

The trainer presents the reconciliation table (Document 
1) and divides participants into 4 or 5 groups 
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Activity
(30 minutes)

The trainer asks each group to extract from each local 
culture popular sayings, religious verses or customs 
and traditions that support the key values in the table: 
mercy – peace – reconciliation – forgiveness – justice 
– transparency… as well as examples that contravene 
these values. (20 minutes)
Each group submits and explains its results. 
The trainer then moderates the debate on the 
participants’ proposals regarding sayings that 
contravene these values. (10 minutes)

Evaluation
(40 minutes)

The trainer presents a second table of sustainable 
reconciliation and peaceful coexistence elements 
(Document 2). She/he divides the participants according 
to their geographical region and asks the groups to 
explain each of the four elements in connection with 
their local environment. Each group submits its work.
 

Conclusion 
(5 minutes)

The promotion of sustainable reconciliation is based 
on: 
•  Accepting that conflict is part of public life and seeking 

to transform it
•  Enabling individuals so that they do not drift towards 

self-isolation, fanaticism, or surrender or fear
•  Consolidating relations between various groups 

through constant and constructive communication
•  Explaining the unifying vision to all, namely that of 

intercultural citizenship. 

Documents Document 1- The values of Reconciliation, Document 
2- The elements of sustainable reconciliation and 
peaceful coexistence



203

Document for Activity 24
Document 1 – The values of 

Reconciliation

Truth
Recognition

Transparency
Disclosure

Clarity

Justice
Equality

Sound relations 
setting the past right

Compensation

Peace
Unity in Diversity

Security
Respect

Mercy
Acceptance
Forgiveness

Support
Compassion

Healing

Reconciliation
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Document for Activity 24
 Document 2 – The Elements of

 sustainable reconciliation and peaceful
coexistence

 Elements of sustainable
 reconciliation:

 How to shift fom conflict
 or negative management
 of diversity to the change

we want to achieve?

Accepting 
diversity and 
undestanding 

conflict

Preservation of 
the relation with 

the other and 
with the different 

groups

Unified Vision:
Intercultural 
Citizenship

Building self-capacity 
to understand 

Indentiy, Belongings 
and dealing with 

difference 
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25- Activity name: Your turn (Dawrak)

Subject: The participants’ turn to promote intercultural 
citizenship and its values (final activity)

Number of participants: 10-30

Duration: 80 minutes 

Tools needed: Papers – pens – flip chart

Objectives: 

Intellectual skills objectives 
(compare / discern /
conclude/ evaluate/ analyze / 
deconstruct / criticize)

•   In cooperation with his/her group, 
the participant designs his/her 
initiative, which showcases his/
her adoption of intercultural 
citizenship in the workplace and in 
public life. 

•   The participant integrates the 
values she/he has learned in his/
her daily life. 

Value and practical objective 
(accepts/adopts/upholds)

•   He/She adopts the values of 
intercultural citizenship and 
sustainable reconciliation 

•   He/She adopts positive attitudes 
towards diversity and seeks to 
promote them 

•  He/She adopts working for the 
sake of the common good 

Steps

Preparation 
(3 minutes)

The trainer says: My role as a trainer ends here 
and I shall leave you to go on with your roles 
as active citizens in your respective societies. I 
would like to hear the personal opinion of each of 
you on your future role in promoting intercultural 
citizenship. 
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Activity 
(45 minutes)

The trainer acts as the facilitator of the dialogue 
session and receives the participants’ interventions 
and personal proposals. After presenting some 
successful cultural diversity experiences and 
listening to some of the participants’ experiences 
and success stories, she/he asks the participants to 
think about tomorrow and the contributions they 
would like to bring in to their societies in order to 
promote cultural diversity. The trainer writes down 
the proposed initiatives or projects. Some may 
propose to elaborate on an existing project and add 
elements that promote the values of intercultural 
citizenship to their work. 

The trainer writes down the name of each participant 
along with his/her idea on the board, and then 
sorts similar proposals (projects that promote 
active citizenship values: human dignity, equality, 
participation, cultural freedom, justice, solidarity, 
compassion, acceptance of difference, projects 
that promote social integration, coexistence and 
reconciliation, projects that seek to amend the 
law so that it provides additional protection of 
diversity, developing curricula in order to promote 
cultural diversity and knowledge of the other, etc.). 
Some may state their intention to implement this 
training on intercultural citizenship by themselves 
(10 minutes)

Groups are formed and each group is given an hour 
to elaborate on its ideas (groups can be divided 
according to proposals, specialization, country or 
city) so as to include: (35 minutes)
- Team members
- Objectives
-  Targeted category (number, age, nationality, place 

of residence, etc.)
- Location(s) of implementation 
- Timeframe
- Partners (Implementation, financing)
- Action plan summary
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Evaluation 
(30 minutes)

Each group work is showcased (10 minutes on average 
for each group) and discussed, and participants are 
encouraged to implement their projects and share 
their success stories later on. 

Conclusion 
(2 minutes)

Stress the need to develop more ideas for future 
implementation and adopt intercultural citizenship 
when designing any future project. 
Stress the need for continuous communication among 
team members and for sharing their respective success 
stories (through the group’s social network) in order to 
continue playing the roles they had in their society after 
the workshop. 

Remark for trainers: You can write to us and tell us about 
the implementation courses that were most conducive to your 
work and the difficulties you encountered. You can also share 
your proposals to develop this toolkit on the following link: 
http://www.adyanonline.net/course/view.php?id=67
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Part Four

Appendices



211

Appendix 1- Glossary

Accepting the 
other:

Acknowledging difference, individual paths, diversity of points 
of view, and variety of cultural, social, political and religious 
backgrounds. Accepting the other and acknowledging diversity 
also signifies a rejection of the concept of assimilation that aims 
at imposing a one-sided model of thinking and existence for all. 
Accepting the other is the foundation of harmonious coexistence 
in the framework of diversity on the levels of ethnicity, gender, 
religion, political beliefs, as it entails respect of the freedom of 
thought, the freedom of conscience and the freedom of belief. 
It is promoted by knowledge of one another, openness and 
communication. 

Accommodation: An attitude adopted by one of the parties in conflict where, 
instead of defending its own interests, it prefers to make 
concessions, with nothing in return, just to put an end to the 
conflict. 

Accountability: The submission of all public authorities to the people’s sovereignty 
principle; it is the right and even the duty of the people to 
monitor the performance of officials in public institutions in 
order to better serve society’s interests and the common good, 
and render them accountable for their performance, through 
monitoring entities, judicial entities, civil society or elections.

Avoidance: An attitude that tends to evade taking part in a conflict. This 
conduct is often based on considerations that the mere 
participation in the conflict is likely to cause damage greater 
than avoidance itself. 

Belonging: Every bond whether natural like belonging to a family by birth, or 
voluntary, such as belonging to a political party or an association. 
Belonging reflects a partnership in some of the aspects of life and 
a commitment to a single project or shared destiny. The sense 
of belonging thus assumes that within a group of individuals, 
one would say “we” alongside the others belonging to the same 
group, including those they do not know in depth. 
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Citizen’s rights 
and obligations: 

Citizenship ensures for every citizen private and public rights 
at the social, political and economic levels which he/she must 
have; in parallel to obligations and responsibilities that each 
citizen should fulfill towards his/her nation, according to what 
is stipulated by the nation’s constitution and laws. This reality 
imposes on the state the responsibility of establishing equality, 
social justice and human dignity among all citizens, regardless 
of their status or affiliation. It also requires from the citizen to 
respect laws, participate efficiently in public affairs, pay taxes 
and be socially solidary with others. The achievement of this 
makes citizens immune to feelings of discrimination and hatred 
and provides them with an opportunity to live together and have 
mutual respect towards each other. 

Citizenship: An active belonging to a national entity in addition to a relationship 
with the state and society based on laws and a set of shared 
common values. Citizenship is related to the set of inalienable 
rights and duties’ regulating the political, social and economic 
life of all citizens without discrimination, guaranteeing their 
private and public freedoms and providing them with incentives 
for positive interaction as well as responsible participation in 
public life. 

Civil society: The sum of nongovernmental and non-profit organizations, 
institutions, entities, initiatives and movements present in public 
life and tackling public affairs. Civil society reflects society’s 
awareness of its interests, and expresses people’s convictions 
in relation to cultural, social, political, scientific, ethnic, religious, 
and caritative considerations. Its organizational structures 
might be permanent such as ngos (trade unions, associations, 
cooperatives, cultural and sports clubs, political parties…) or 
provisional entities for the cooperation on urgent matters 
(such as protest movements, relief campaigns, lobbies…).  Civil 
society grows in proportion to the readiness of its members for 
commitment, service and volunteering in order to achieve the 
common good. 

Clash: A conflict that went beyond discord and disagreement and 
turned into a violent confrontation. 

Collaboration: The inclination to understand the needs and interests of the 
conflicting parties in order to find innovative solutions that 
would help all parties achieve their interests. This attitude is 
characterized by sharing information so that both parties are 
able to define common grounds and solutions that satisfy them 
both.  
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Collective 
memory: 

The mental heritage related to the history and common 
experience of a specific group, nurturing its collective identity 
and ensuring the cohesion of its members. It is naturally 
affective and selective, based on the subjective interpretation of 
history and its events, retaining only the elements that feed the 
group cohesion and help depict the image the group wants to 
show of itself. This is why this memory has a significant place 
in the individual’s personal memory and thus in the way he/she 
defines his/her identity. 

Commitment: Transforming convictions into acts and participating efficiently in 
public life, by adopting political, social or cultural causes, seeking 
to achieve them and making sacrifices for this purpose in terms 
of one’s time, money or by placing one’s intellectual, social and 
professional capacities in the service of this cause. 

Common good: The foundation of human gathering to live in peace and security 
based on the consideration that safeguarding each person’s 
dignity, the society’s safety, unity and evolution is a condition 
to achieve the personal good. This requires solidarity among 
people, commitment and participation in order to ensure the 
rights of all individuals and groups. It also requires concerted 
efforts to develop public life and guarantee its appropriate 
evolution and the use of common moral and physical resources 
to serve everyone, including minors and socially marginalized 
individuals. 

Common 
interest:

The endeavor to achieve the good of the national community and 
preserve its shared life. This reflects on individual good in society, 
and increases the chances of realizing each person’s interests. 
Common interest constitutes the objective of social and political 
systems and institutions; consequently, the state focuses in its 
services, projects or public institutions on everyone’s interest, for 
the sake of current and future generations equally. Governments 
and laws thus have for aim to achieve the common interest that 
everyone envisions, essentially comprising justice, social stability 
and progress. 

Communication: An interactive process between two or more parties with the 
aim to exchange insights, views or feelings or share information 
orally (verbal communication) or through symbols (non-verbal 
communication).  

Competition: An attitude based on an individualistic conduct considering 
that personal interest is more important than the others’. The 
individual seeks accordingly to win and achieve the maximum 
benefits at the expense of other parties. This behavior is often 
coupled with a capacity to adapt to either victory or loss.  
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Conflict: A difference in points of view or interests that might lead to 
discord or clash or enmity or that can be resolved peacefully.  

Conflict 
management:

A method of dealing with conflicts that aims to help the parties 
involved in a conflict reach a common view or attitude leading to 
the cessation of violence, such as seeking a cease-fire between 
two antagonist parties.  

Conflict 
resolution: 

A strategy that address conflict in the hope of not only reaching 
an agreement that ends the apparent violence but to attain 
a permanent solution for the problem related to conflicting 
purposes and objectives, by helping the parties involved in the 
conflict understand more deeply their needs. 

Conflict 
transformation: 

Conflict transformation addresses the systems, structures and 
relations that led to a conflict and to the eruption of violence, 
addressing thus the roots of the conflict to change them. 

Cultural diversity: Cultural diversity: the reference text that defines the political 
system of the state along with its basic principles and governs 
the relation between public institutions and authorities. 
The constitution reflects the social contract applicable 
among citizens and defines the basic and inalienable values, 
principles, rights and freedoms that each citizen enjoys. It 
is the highest reference establishing and guiding laws and 
decrees within a state. 

Cultural diversity: One of life’s attributes that reflects diversity between human 
groups with distinct heritage, habits and traditions. Cultural 
diversity can be based on various elements including language, 
ethnic affiliation, religion, sentimental and historical memory 
etc. The term of cultural diversity is linked to the recognition of 
this legitimate reality and the right of each of its components to 
express their cultural specificity for exchange, enrichment and 
innovation through mutual interaction. 

Culture: Unesco defines culture as the sum of material, intellectual, 
spiritual and emotional factors that distinguish one 
community or group from another. It includes arts, 
humanities and sciences as well as the set of values, habits, 
traditions and beliefs that form the common repository of 
these social groups and is reflected in a specific lifestyle, 
thought, conduct and communication. It is noted also that 
these cultures are not homogenous conglomerates in 
themselves, as they encompass different trends related 
to influential contexts and people and to their continuous 
evolution. 
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Democracy: A political system based on people as a source of sovereignty 
and authority and that adopts the principle of all citizens’ direct 
or indirect participation in political decision-making, all citizens’ 
equality before the law, and accountability of authorities. 
Democracy is related to a set of principles and values, including 
among other things: respect of human dignity, ensuring 
personal, social and political rights and protecting freedoms 
(freedom of opinion, freedom of belief and conscience, 
freedom of expression, freedom of participation, religious 
freedom…). Legally, democracy is exercised within the state 
of law. Culturally, democracy requires the adoption of the 
principle of pluralism.
 

Dialogue: The positive communication between two people or more 
in order to share thoughts and positions, allowing for the 
opportunity to express oneself and discover the others’ 
thoughts, interests and beliefs as they define them. This requires 
expressing thoughts clearly and listening carefully to others. 
Dialogue contributes to overcoming prejudices and stereotypes 
as well as enhancing mutual understanding and trust among 
people. Although it differs from mediation and negotiation – 
which are means to resolve conflicts entailing seeking consensus 
by waiving sometimes some convictions or gains- dialogue can 
also contribute to address disputes among individuals or groups, 
by finding common solutions that preserve the rights of all and 
prevent contentions among people.  

Difference: Disparity in the status, physical appearance, affiliation, opinion, 
thought, position, conviction, or belief, etc. Difference is related 
to each person’s individuality and their right to be different and 
express this difference. 

Diversity: The reality of difference between beings and persons particularly 
the human groups with different heritage, habits and traditions, 
each mirroring their uniqueness and specificity. 

Empathy: A positive intellectual and emotional inclination towards the 
other, to being open to their uniqueness and to understand it 
along with their attitudes and feelings leading to solidarity with 
them.  

Equality: Acknowledgement that all people enjoy the same absolute 
dignity and fundamental rights for they share the same human 
nature and are partners in the human family, without any 
discrimination based on gender, belief, religion, ethnicity, social 
status or any other form of diversity in affiliations and identity. 
It is also the achievement of social justice and parity in rights, 
duties, opportunities and participation on all levels of public life 
without any restrictions or bias. 
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Exclusion: Separation and alienation – of an individual or a group – based 
on generalization or prejudice.  

Freedom: One’s capacity to think, select and decide by choice, without 
pressure from any authority outside their person. Exercising 
freedom allows for the realization of human dignity and 
reflects the person specificity. Freedom is coupled with 
responsibility that requires that the person direct their will 
and choices according to their conscience in doing what is 
good and right.  

Freedom of 
conscience:

One’s right to believe what is dictated by their conscience 
without any external constraints. This freedom includes, 
according to article 18 of the universal declaration of human 
rights, the right to believe or not in a specific religion 
or to hold their own philosophical, ethical and spiritual 
convictions, and the right to change these convictions, beliefs 
and religious affiliations. It pertains also to the freedom of 
thought, including the possibility to discuss these issues 
within the same group or in society and in the public sphere 
as well as the freedom of celebrating religious rituals while 
preserving public order. 

Generalization: f Orming an opinion or a judgment or making a decision regarding 
all individuals belonging to a group, based on a position towards 
one of its members. 

Human dignity: The absolute and constant value of every human being that 
entails respect regardless of origins, gender, race, religion, social 
status, etc…

Identity: The elements constituting an individual’s uniqueness, 
distinguishing him/her from others and giving its meaning to the 
pronoun “i”. It includes various facets and affiliations such as age, 
gender, social background, religion, culture, national belonging, 
language, life philosophy, etc. This identity becomes collective 
when the particularity is common, shared by a group of people, 
whether is it the nation, language or religion. 

Inculturation: Cross-cultural fertilization between different cultural groups 
within the same society, whether local or international, 
generating mutual influences and transfer of traditions, 
mentalities and behaviors from one culture to another.  
Inculturation is an important factor for cultural evolution 
based on the unity of the human family. However, it might 
on another hand constitute a risk for small cultures to be 
swallowed by the bigger ones. 
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Individuality:  The particularity of the individual – every individual – based on their 
dignity and freedom, distinguishing them from any other person, 
no matter how close, in their physical appearance, intellectual 
potential, opinions, feelings and aspirations. Individuality 
guarantees that a person’s will does not dissolve in that of their 
community, allowing on the contrary each person’s participation 
in public life to be based on their own singularity and creativity.

Intercultural 
Citizenship: 

The result of accepting diversity within the same society and 
promoting dialogue and interaction among its constituents 
based on the conviction that such diversity is a source of collective 
enrichment and that partnership with other citizens despite their 
cultural differences is part of the process of building oneself 
and society. Intercultural citizenship contributes in forming an 
encompassing national culture, and in identifying the landmarks 
of the shared national identity, without the dominance of one 
group over the other or the imposition of a monolithic culture. 
Achieving it rests on the shoulders of individuals, communities, 
civil society and the state.

Justice: Justice is related to rights. Achieving justice depends on the 
existence of laws regulating the lives of individuals and their 
quest for their rights, as it depends on judiciary systems and 
power enforcing these laws, punishing the violators and not 
allowing the occurrence of any form of injustice towards 
anyone, whether within the same society or amongst different 
communities. On the ethical level, justice – as a civil concept – 
is related to “good” and injustice to “evil”, both of which are in 
constant confrontation in an individual’s life, whilst just systems 
seek to achieve the common good.   

Law: Is a series of written binding rules defining rights and duties 
and managing peoples’ lives and attitudes on all levels within 
the society or the nation. Law is closely linked to the social or 
national covenant for it is a result of an open or implicit contract 
comprising provisions to be implemented by everyone in the 
society in order to ensure security for all, protect their rights 
and interests, allowing a good life and grounds for progress. Law 
becomes therefore a clear reference for justice, preventing all 
forms of oppression and arbitrariness.

Living-together /
Coexistence: 

A state of living together regardless of diverging affiliations, 
based on social cohesion, solidarity, unity, shared responsibility 
and respect of diversity that becomes a source of mutual 
enrichment as well as human and social advancement. The 
expression “coexistence” is also used to highlight the intentional 
and dynamic dimension of living together that requires actions 
and commitments in a spirit of openness and initiative towards 
and with the other. 



218

Mediation: An amicable process involving an impartial third party trying to help 
parties in conflict find common solutions stemming from them. 

Modernity: Modernity is not a social, historical or political concept, but a 
pattern of civilization marked by the prevalence of the individual 
over the group, reason over tradition and critical reflection over 
inherited thought. It is a comprehensive pattern that affects 
the various facets of life, hence the talk about ‘modern state’, 
‘modern technology’ and ‘modern art and literature’. Some 
consider that modernity has no specific laws or theories but 
general traits that call often for change and renovation versus 
tradition and conservatism. 

Nation: The geographic space where a community is settled and where 
sharing the same land generates a collective memory, a unifying 
identity and a common public sphere.        
                

National 
Covenant:

A document stipulating binding content agreed upon by holders 
of the nationality; the agreement here is on the commitment to 
a principle or series of common principles adopted as the basis 
of living together. 

National Identity: The affiliation to a nation, people and collective memory, and the 
expression of this affiliation by representing the nation in front 
of others and adopting its causes. It is also the legal/contractual 
affiliation to this nation, holding its nationality, and committing 
to all the rights and duties this implies. 

Negotiation: Sharing positions in order to reach a settlement between two 
or more parties, provided that the concerned parties are willing 
to adjust their requirements in light of what is accepted by the 
others and serves everyone’s interests. 

Openness: Seeking to recognize the other, widening the heart and mind to 
accept and respect difference across various religious, intellectual 
or cultural affiliations and endeavoring to discover their meanings 
in search for understanding. Openness is also sharing life with the 
other, rejecting intolerance and reinforcing human brotherhood. 

Participation: The framework aiming at ensuring that all policies as well as their 
renewal and implementation processes are based on society’s 
will and needs. It requires that citizens take part in deciding their 
future, not only through their right to vote, run for elections or 
render officials accountable, but by playing their social role and 
adhering to mediation organizations such as political parties and 
trade unions, or by finding common intellectual grounds to discuss 
public life issues with others, or by creating pressure groups on 
decision makers in order to best serve the common good. 
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Peace: A state of positivity, tranquility and contentment in a person’s 
relation with oneself, and in the relation between people, 
within the society and among states, based on trust and 
positive interaction. Peace doesn’t only mean the absence 
of wars and conflicts; it is a state of coexistence built on 
openness, cooperation and integration with the ability to solve 
problems and conflicts between individuals, groups or states 
in systematic, calm and reasonable manners away of all forms 
of violence. 

Pluralism: Pluralism constitutes the regulatory framework for cultural 
diversity that facilitates cultural exchange and fosters 
innovative capacities that nurture public life. As such, pluralism 
aims at ensuring coherent interaction and promoting social 
bonds within the dynamics of civil society and peaceful 
coexistence. 

Prejudice: Adopting a view or a wrong or distorted attitude towards 
a person, group or issue due to a particular impact (wrong 
public opinion, media, painful memory, etc.) Without objective 
verification and righteous scrutiny of this opinion or position.  

Public Affairs: The affairs and issues where individuals’ interests are 
interconnected and regulated by laws and institutions that work 
for the implementation of common decisions expressing the 
people’s will and serving public interests.

Public Opinion: A prevailing idea expressed by a significant proportion of people 
about a particular position or public issue of common interest. 
Public opinion expresses the views of this group of individuals 
towards a certain issue, as a result of their interaction or 
common interests or as the result of the influence of media and 
pressure groups. Public opinion is the compass that identifies 
the direction of policies and influences them, and without which 
the persons in authority lose the capacity of seeing the correct 
courses of action.

Public sphere: A space that is independent from the state’s administrative 
authorities and the hierarchical hegemony of the family, tribe or 
sect, such as markets, cafes, media, press and any public space 
hosting meetings, dialogues and other interactive events. This 
concept might also include what is known today as social media 
networks in addition to open discussions in public parks and 
squares. One of the many particularities of the public sphere 
is that it offers a special environment for joint actions, shared 
responsibility and common interests that are not monopolized 
by one individual or one group. The public sphere abides by a 
free contractual system of values, solely influenced by public 
discussion. 
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Reconciliation: A process aiming at the reestablishment of relations 
between two or more parties after a break due to hostility or 
conflict. Reconciliation among individuals or groups requires 
admitting mistakes mutually, assuming responsibility, 
cleansing memories and building a new common vision for 
the future. 

Settlement/ 
tradeoff:

An attitude towards conflict where one is inclined to partition 
the interests of the parties in conflict in a win-win fashion so 
that each party would acquire gains that are less than the whole 
attainment and more than the total loss, with the aim of reaching 
common grounds with the other party.  

Social Contract: A moral and cultural agreement laying the foundations of 
social cohesion and promoting social unity by substituting 
the individual will with the collective will. It ensures equality 
for all through a system of civil rights promulgated in the 
framework of common law established and protected by 
the state. It directs society’s potential towards common 
developmental and civilizational objectives, defining 
the relationships between different social components 
and organizing them according to structures and laws 
guaranteeing justice, equality as well as sustainable peace 
and security. 

Solidarity: A human value and social bond that stems from belonging 
to humanity or to one group or nation, and from a sense of 
responsibility towards the other, leading to cooperation in 
the achievement of the common good or to help people or 
groups in crisis who are unable to ensure their needs and live 
in dignity
.

State: The nation’s political and sovereign framework that regulates the 
life of citizens and the country’s foreign relations, based on the 
exercise of power in the name of the people through a system of 
permanent official institutions. 

Transitional 
Justice:

A particular form of achieving justice after a period 
of social clash often resulting from a state of war or 
civil conflict, with the aim of ensuring reconciliation 
and stability, rebuilding social bonds and laying the 
foundations of peaceful coexistence. Transitional justice 
requires particular strategies and mechanisms, different 
from ordinary courts, and connects the principles of truth 
and reconciliation.  
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A number of Arab States have made achievements on the levels 
of rights and freedoms which are the main pillars of citizenship. 
However, citizenship cannot be achieved without the formation of a 
responsible citizen through active participation in the public sphere, 
on the one hand, and the construction of a society upon the will 
of its citizens to live together regardless of their cultural, ethnic, 
linguistic and religious diversity, on the foundations of common 
principles and values. A democratic and sustainable citizenship 
thus entails intercultural citizenship that combines the capacity to 
ensure equal rights for all on the one hand, with the development 
of the public sphere through intercultural interaction, on the other, 
turning diversity into source of common enrichment. 

Intercultural citizenship is hence the result of accepting diversity 
within the same society and promoting dialogue and interaction 
among its constituents based upon the conviction that such diversity 
is a source of collective enrichment and that partnership with 
“others” despite their cultural differences is part of the process of 
building oneself and the society. Intercultural citizenship contributes 
therefore in forming an encompassing national culture, and in 
identifying the landmarks on the shared national identity, without 
the dominance of one group over the other or the imposition of a 
monolithic culture. 

And here comes the role of education to spread this concept of 
a shared vision agreed by all members of Arab communities, 
notwithstanding their different religious, cultural and political 
affiliations. Non-formal education, especially among youth, 
provides thus a space for this awareness as well as for a positive 
and interactive encounter developing further this common vision.
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